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Regionalizmus ako ,obsah zitia“ v slovenskych
casopisoch Rumunského kralovstva

Patrik Senkar

Regionalism as the ,content of life“ in the Slovakian magazines of the Kingdom
of Romania
Abstract

The contribution points to the importance of regionalism in Slovak diasporas in Low-
land, with special regard to the Romanian context. It is based on the theoretical ideas
of both world and Slovak cultural thinkers (Compagnon, Wollman, Cepan, Miko, Ste-
fanko, Timura) - and, of course, the aspect of the problem. It connects regionalism
with the traditions and specifics of that identity. It emphasizes the importance of re-
gionalism as a social phenomenon. First, it analyzes the issue from the position of
historical context, later it focuses on specific interpretations of selected microproses.
The cardinal center of the paper is an objective and subjective analysis of publicisti-
cally tuned texts, first published in periodicals of the Slovaks in Romania during the
inter-war period, later also in the book entitled Interviews with the Slaninka and Kostok
fathers. These origins are still significant evidence of regionalism in the Lowland, too.
The contribution also contains more detailed specifications of the aforementioned
aspects.

Keywords: minority literature; regionalism; identity; interpretation; Slovaks in the
Kingdom of Romania

Klacové slova: narodnostna literattra; regionalizmus; identita; interpretacia; Slovaci
v Rumunskom kralovstve

Subject-Affiliation in New CEEOL: Language and Literature - Studies of Literature
- Slovakian Literature

Literatura v urcitom zmysle slova zahrha vsetko, ¢o vzniklo v oblasti poetiky, teda
nielen fikciu, ale aj historiu, filozofiu ¢i vedu. V organickom celku, ktory tvoria pod-
la filologie jazyk, literatura a kultura, je literatura v samom strede a jej Studium i
interpretacia by mali byt priam kralovskou cestou k pochopeniu Specifik kultivova-
ného bytia naroda. V pozadi tejto myslienky moderné chapanie literatury je spate
s postulovanim historickej a geografickej relativnosti v protiklade k univerzalnemu
estetickému kanonu. Je preto délezité skimat aj literarne texty, ktoré sa viazu k
danému regionu a nesu v sebe atribut diachronneho a synchrénneho vyvinu. Aj
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takéto diela sa cenia pre ich jedinec¢nost a zaroven akusi univerzalnost obsahu, mi-
nimalne v narodnom meradle. Su signifikantnymi dékazmi literarnej tradicie, ktora
je diachrénna, ale aj dynamicka sustava literarnych textov, pricom sa ,,utvara stale
nanovo podla toho, ako don vstupuju nové diela. Kazdé nové dielo vyvolava nove
usporiadanie tradicie ako celku a sucasne tym modifikuje zmysel a hodnotu kaz-
deho jednotliveho diela tvoriaceho tradiciu® (Compagnon 2006, 33). Samotna lite-
rarna veda sa zaobera tradiciami neustale tam, kde hlada postupnost a kontinuitu
vyvoja, teda v dejinach narodnej literatury i vo vSeobecnych literarnych dejinach. Pri
formovani novodobych narodov maju pozitivny vyznam tie tradicie (aj v ramci literar-
neho vyvinu ako sucasti kultury), ktoré ,,podporuju vytvorenie narodného vedomia a
ktoré toto vedomie upevnuju“ (Wollmann 1988, 228).

Tak sa postupne dostavame k spojitosti tradicie a identity, ved aplikujuc slova
madarského historika Gyorgya Schopflina mézeme vyslovit myslienku, ze: ,Identita
je vzdy ukotvena v kulture a reprodukuje sa spolu s nou. Kazda kultura je zaro-
ven prejavom nejakého suhrnu identit [...] pricom narodnostna identita Slovakov je
ukotvena v literature a reprodukuje sa s nou iba v takej miere, nakol'ko ju pozna a
stotoznuje sa s nou uvedena vrstva mensiny...“ (Hrivnak 2002, 32). Aj v takychto
podmienkach, v nasom pripade v slovenskych dolnozemskych enklavach, sa nevy-
hnutne musi pocitat so stavom slovenskej (narodnostnej) identity spolu s konkrét-
nym, ba hmatatelnym pisomnictvom, pochopitelne, za predpokladu, ze chce ako
literatura tejto mensiny pretrvat en bloc i sui generis. Vyznamny sovietsky myslitel
Kirill losifovic Rovda pritom usuvztaznil, ze spolo¢enstvo duchovnej kulttiry Slo-
vanov nie je jedinecny, ba ani vynimoc¢ny jav v historii svetovej civilizacie. Existuje
cely system ,Struktur® vacsich a mensich spolocenstiev, ktoré su stupnami alebo
uzlami vo vyvine celosvetovej kultury. A prave takouto konkretizaciou i formou je
kulturno-literarny vyvin slovenského pisomnictva v Rumunskom kralovstve, vyuzi-
vajuc tradiciu v akejsi viacrozmernej podobe. Aj literatura Slovakov v Rumunskom
kralovstve ako ¢ast vSeobecnej kultury je prejavom konkrétnej identity Slovakov. To
zaroven znamena, ze pripadna ohrozenost tejto literatlry sa rovna ohrozenosti tej
konkrétnej identity, ktoru predstavuije.

Literatura je vysostne spolocenskym javom, teda , kulturnou hodnotou, ktora je
produktom socialneho vedomia individuality, a jej osudom je, aby sa do tohto so-
cialneho a individualneho vedomia spatne vracala, obohacovala ho a utvarala. Je
hodnotou tym, Ze textom modeluje a produkuje toto vedomie v jeho individualnom
byti. Kedze jednotlivé existuje len vo vSeobecnom a naopak vSeobecné sa mani-
festuje len cez jednotlivé, osudy individualneho vedomia nemozno interpretovat
bez socialnych suvislosti, bez toho, ¢o volame spolocenskym aspektom® (Miko
1973, 213). Ten je akousi intimnou sucastou literatury - a to aj na regionalnej, lo-
kalnej urovni. Délezity je pritom aj socialny aspekt, ¢im sa zvyCajne mysli na vonkaj-
Siu podmienenost literatlry a jej dosah na konkrétnu spolo¢nost. Ide o transcen-
denciu a o vonkajsie vztahy literarneho diela. Epicka postava sa pritom chape vzdy
v socialnych relaciach ako ¢len spolo¢enskej (mikro)skupiny. V takej alebo onakej
miere sa potom v jej (ne)prospech z deja pocituje ako Uzitok i Skoda celej socialnej
skupiny. Gradovane to plati aj pri ,,regionalnom kolorite*.

V literarnom diele ide najCastejSie o ,hru“ na individualny a spolo¢ensky aspekt.
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To znamena, zZe to, ¢o moze, ale nemusi byt dolezité pre regidon, mdze byt relativne
vyznamneé aj pre Sirsi geograficky i spolo¢ensko-politicky zamer. Tak sa postup-
ne a viacdimenzionalne vytvaraju historicko-socialne podmienky, ktoré su vlastne
~priestorom, v ktorom sa umenie moze uskuto¢novat a uplatnovat [...] Umenie ako
sUcast, ale zaroven Specificka oblast kultiry ma svoje zvlastnosti, relativne neza-
visly rozvoj a svoje vlastné vnutorné dynamizujuce sily a zakonitosti* (Timura 1991,
147). A prave identifikacia a interpretacia tychto aspektov a atributov na globalnej,
ale aj na lokalnej (regionalnej) urovni dava Specifikum principu konkretizacie regio-
nalizmu v danom literarnom texte. Dejiny kultur pritom symbolizuju bohaté chapania
kategorii umeleckého diela aj z hladiska estetického v konstelacii jednoty vseobec-
ného a Specifického. Z toho dévodu samotny pristup k literarnemu dielu sa chape
ako proces s urcitou dolezitou hranicou medzi objektivne danym a subjektivne cha-
panym. Literarne dielo, realizujuce sa vliastne v produkcii a recepcii, ma charakter
Struktury znakov, ktoré su nositelmi jedinecného a postupne narastajuceho celku
vyznamov. Kazdé ucenie o interpretovani preto implicitne predpoklada vedomie o
podstate umeleckého diela. Koncepciu interpretacie je vSak potrebné rozvijat z
aspektu postupnosti. V tomto procese prebiehaju zjavné Ci skryté interakcie medzi
tvorivym a receptivnym subjektom, ktoré sa odohravaju podla réznych aspektov
diela a jeho vyznamovych vrstiev, pricom su délezité ,zjavné Ci skryté interakcie
medzi tvorivym a receptivinym subjektom® (Sabik 2018, 69). A prave takéto inter-
pretacné ,odhalenia“ su dolezité v spominanom - komplexnom - procese pri praci
s literarnym prototextom.

V literatlre sa regionalizmus prejavuje ako vyrazna demonstracia autorovho vzta-
hu k urcitému kraju, k povahovym osobitostiam [udi, k historickym udalostiam kraja,
k jeho charakteristickym kulturnym a jazykovym prejavom. K takym dielam patria
aj, prirodzene, beletrizované prispevky v miestnych ¢asopisoch, ktorych dosah je
vlastne obmedzeny len na relativne Uzky okruh Citatelov. Jednym z priznakovych
javov linie regionalisticky zameranych textov je zasadenie ich deja do mikrosveta
konkrétnej (najcastejsie vidieckej) lokality. Pod pojmom regionalisticka literatira
vSak ,,nechapeme kvalitativne slabsiu tvorbu, zvyCajne aj svojou témou, pripadne
jazykom (narecie), obmedzenu na niektoru lokalitu, ale ten typ literatury (prozy),
ktory kladie zvlastny doraz na geograficky priestor ako jednu z ddlezitych zloziek
literarneho diela. V regionalistickej proze je zvyrazneny vztah priestoru ako cisto
literarnej, teda fik¢nej kategorie s nefikénym, »skutoénym« priestorom* (Passia-
Taranenkova 2014, 68). Ak sa vyjadrujeme o regionalizme, nemozno vynechat
primarny pojem - od ktorého vychadza charakteristika takehoto typu literatary -
region (regionalna literatra). Vo vSeobecnosti ide o vymedzenu oblast, kraj, uze-
mie v zmysle Cepanovych topografickych konotacii s topologickym premostenim
(o tom blizSie pozri: Cepan 1992, 133-139). Regionalizmus zaroven nastoluje
otazku ludského pocitu domova a ucasti individua v konkrétnom historickom i ge-
ografickom prostredi. Dotyka sa vlasteneckého citenia, narodného i historického
(seba)vedomia. Obsahuje znacné mnozstvo autentického dobového materialu na
dokladné spoznanie regionalnej politickej, socialnej, kulturnej i literarnej spoloc-
nosti. Takéto prostredie istym sp6sobom spoluutvara na svoj obraz autora a ten
potom na individualnu podobu stvarnuje to, ¢im zije v tomto prostredi. Region ako
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fenomén preto priamo ¢i nepriamo ovplyvnuje spisovatela a vplyva na jeho literarnu
stvar®. Prieskum kulturneho a geografického prostredia, v ktorom spisovatel Zil a
umelecky sa vyvijal, je v mnohych pripadoch odrazovym mostikom na pochopenie
toho jedinecného i zvlastneho, no rovnako neopakovatelného (aj v zmysle teodrie
Dionyza Durigina a jeho kategorie zviastneho).

V roku 1920, ked' uz hranice statov boli dané a dolnozemska vetva Slovakov sa
ocitla v troch novych statnych utvaroch, tieto slovenské (v sociologickom chapani)
spoloc¢enstva zobrali svoj kulturny osud relativne do vlastnych ruk. A pretoze stupen
ich gramotnosti bol vysoky a velkej oblube sa v rodinach tesili najma kalendare,
zacali si slovenské kalendare vydavat sami. Tak to bolo i v Nadlaku, kde prave
v roku 1920, ako vobec prvé vydavatelské pociny v slovencine, vysli prave slo-
venské kalendare. Spomedzi slovenskych nadlackych autorov, ktori svoju tvorbu
publikovali v spominanom obdobi v periodikach a v kalendaroch, je potrebné spo-
menut najma prozaika Petra Suchanského, prekladatelku Zuzku Dovalovu (sestru
Petra Pavla Dovala, ktora si pisala povodne meno ako Dovalova, neskér Kubisova),
anonymnych autorov humoristickych fejténov Rozhovory s batom Slaninkom a
batom Kostokom ako i najpriebojnejsieho Uvodnikara Petra Pavla Dovéala. Dozaista
vsak ,,nielen kalendare boli ddbvodom zapocatia slovenskych vydavatelskych aktivit
na Dolnej zemi. Cielom tychto aktivit bola i naliehava potreba vydavat slovensku
tlas" (Stefanko 2006, 17). V Nadlaku vychadzajlci Slovensky tyZdennik vsak pre-
trval iba Styri roky (1929-1932) a v Bukuresti vychadzajuce a v Nadlaku tlacené
Nase snahy neuplnych Sest rokov (1936-1941). Po nastupe socializmu sa menia
aj vydavatelské aktivity. Aj napriek tomuto kratkemu obdobiu vsak tieto periodika
zasiahli do spolocensko-kulturno-literarneho vyvinu Sirsieho i uzsieho regionu. Vy-
chadzajuc z tychto determinantov je zrejmé, ze v suidobom Rumunskom kralovstve
vychadzajuce publikacie periodického razu boli priestorom aj pre takéto, viac-me-
nej regionalne tvorivé pokusy jednotlivcov.

Vyznamnym medznikom vo vyvoji pisomnictva Slovakov v Rumunskom kralov-
stve bolo zaloZenie prvého domaceho slovenského ¢asopisu s nazvom Slovensky
tyZzdennik (1929). Jeho $éfredaktorom a vydavatelom bol nadlacky rodak, evan-
jelicky farar Jan Kmet; redaktormi Peter Pavel Doval a Uros Boor. Casopis mal
velky vyznam pri myslienkovom zjednoteni a v narodnom, politickom a kulturnom
zivote tejto narodnosti. Zacali v nom byt pritomné aj prvé povodné literarne prace
a preklady domacich slovenskych autorov (prozaika Petra Suchanského i dalSich).
Permanentne sa v hom objavovali aj humoristicko-satiricke texty, tzv. Rozhovory s
batom Slaninkom, premenované neskér na Rozhovory s batom KoStokom. Vy-
chadzali nepravidelne, ale v hojnejSom pocte vo vsetkych styroch ro¢nikoch prave
Slovenského tyZzdennika, teda az do roku 1932, ked tento ¢asopis prestal exis-
tovat. Potom sa uverejiiovali aj v ¢asopise Nase snahy, ktory vydaval a redigoval
Peter Pavel Doval (1936-1941; v ro¢nikoch 1937 a 1938 sa rozhovory neobjavili).
Tieto - zo zanrového hladiska - ¢rty maju priam priekopnicku ulohu v rozvoji celko-
vej literarnej tvorby Slovakov v Rumunsku.

Ani v jednom pripade sa v§ak neuvadza ich autor. Stylistické a jazykové odlignos-
ti (ba specifika) jednotlivych textov vSak naznacuju, ze tychto autorov bolo viacero.
Prispevky uverejnené v Slovenskom tyzdenniku su stylisticky a jazykovo jednotnej-
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Sie, kym tie z prvého roc¢nika Nasich snah su od predoslych celkom iné. Texty z
rokov 1939-1941 sa uz i od tych poslednych podstatne liSia a su ojedinelé aj me-
dzi sebou. Ich autormi boli s velkou pravdepodobnostou spominani traja redaktori.

Samotny nazov Rozhovory s batom Slaninkom autori prebrali z Cabianskeho
kalendara (podobne aj jeho jazyk: slovenské dolnozemské narecie s vyraznymi
prvkami madarciny). Hned po zmene hlavného protagonistu textov (Slaninka
Kostok) sa v ich jazykovom prejave objavuju aj rumunské vyrazy, aby neskorsie
v textoch - uverejnenych v NasSich snahach - uz adaptované pojmy a vyrazy z
rumunciny previadali. Ako priklad pars pro toto uvadzame v textoch prevzaté slova
z madarciny (badkovy - plechovy, bantovat - ublizit, bovd - obchod, ¢empiso-
vat” - pasovat, dotalapat sa - zjavit sa, fogmek - postrk, hamisitovat - falSovat,
javaSlovat - navrhovat, pihenovat’ - oddychovat, repelig - lietadlo, savazovat
- volit, serzovat’ - zabezpecit, tablazacia - vykazovanie, utazovat’ - cestovat);
rumunciny (alegator - voli¢, biserika - kostol, cujka - palenka, interimar - do-
Gasny, koStuje - méa cenu, poftim - nech sa paci, preceptor - danovy Uradnik,
Somir - nezamestnany); srbciny (batak - stehno, zabandzit si - pochutnat si,
zagareny - nafukany, Zigarica - pecen). V jednotlivych textoch sa v hojnom pocte
pouzivaju aj narecové slova ako napriklad: bata - starsi muz, bekesS - kozustek,
kedit - dymit, klocok - obustek, kuckov - pripecok, mlacok - kladivo, parsum
- tvar, Strang - povraz atd'.

Redaktor kladie otazky v spisovnej slovencine a bata mu vzdy odpovie v nareci
skomolenymi prvkami. Pranieruju sa konflikty, neduhy, nesvary - ¢asto az pomo-
cou satiry. Niektoré texty su priam excelentnymi humoreskami: su dokumentmi
»zdravej natury” Slovaka-Nadlacana. Vystihuju a zobrazuju Specificky dolnozemsky
(regionalny) humor a celkovu krasu literarneho textu. Je teda mozné konstatovat,
ze tieto rozhovory ,nemozno prehliadnut vtedy, ked hovorime o vyvoji slovenskej
literarnej tvorivosti Slovakov v Rumunsku* (Stefanko 2000a, 157).

Tematicky sa jednotlivé texty tykaju vysostne dolnozemského regionu, najma
okolia Nadlaku. V spominanom geografickom celku (aj) v medzivojnovom obdobi
boli dolezité konfesionalne otazky: bata sa vyjadruje o vydrziavani a prenajme cir-
kevného domu. Na druhej strane hovori aj o kazdodennych malych kradeziach,
ktoré konfrontuje s vierou. Délezité su aj jeho vypovede o regionalnych udalos-
tiach, ktoré hybu lokalnou verejnostou: ako polovnik trafil vo Viniciach dcéru Petra
Bobcoka... On - ako akysi verejny Cinitel - pisomnou formou komentuje nadlacke
diania, pricom vyzdvihuje najma krivdy Slovakov: ako je mozné, ze obecné pred-
stavenstvo dalo na rumunsku ¢ast 27 lamp a na vacsiu (slovensku) len 7, resp.
pravoslavni Rumuni dostali az majetok na svoj pomnik vo vojne padlych hrdinov,
kym evanjelicki Slovaci nedostali ani deravy gros? Bata Slaninka teda horlivo strazi
prava nadlackych Slovakov. Najsamprv vsak premysla, potom hovori. Symbolicky
sa vyslovuje aj za potrebu skolského spievania piesne Hej, Slovaci. Mikroregion
Nadlaku, kde podla neho Slovaci ziju na kraji dediny v chudobe a blate, symbolicky
postupne rozsiruje svojimi ¢astymi cestami do inych (avsak do relativne blizkych re-
gionov): bol v Alba lulii na slavnostiach, v Pesti na politickom zhromazdeni, v Sajtine
na hodoch, v Prahe na Svatovaclavskych slavnostiach... Stru¢ne opisuje pritom
zivotné podmienky pocas svojej cesty, ¢asto az heglave (krivé) trasy cez zirne po-
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lia. Akoby na margo svojich zamysleni uvadza aj ,.kultirne determinanty” dolnozem-
skych Slovakov (¢asopis Slovensky tyZdennik; svojho rodaka Urosa Boora, ktory
posobi aj v Pesti). Samozrejme, vo svojich vypovediach sa bata Slaninka nevyhne
ani dobovym politickym otazkam v kvadrate Cesko-Slovensko-Madarsko-Rumun-
ské kralovstvo. Vzdy sa vSak zastava slovenskosti v pozadi reSpektovania sudobej
politickej situacie na Dolnej zemi. Svoje ,tazké" ivahy ¢asto kompenzuje humorny-
mi parentézami (ako sa najedol udeného masa s knedlami a dal si plzenské pivo).
Opis takychto zvyklosti, z ktorych vanie akasi exotika inych krajov, je vlastne pozna-
tok pre obyvatelov nadlackého regionu. Tento proces sa konkretizuje aj ,,prevrate-
nim“ ¢eskej piesne na nadlacku slovensku rec. Takato (urcitd) pomoc spoluobca-
nom je zrejmym usilim o povysenie narodnej/narodnostnej hrdosti dolnozemskych
Slovakov. Prizvukuje sa pritom aj jednota, bratstvo i solidarita medzi narodnostami
a ich zasluzné spolunazivanie (nevlastného syna Slovaka da bata Kostok studo-
vat do lycea v Sannicolau Mare a byvat u Svabskej rodiny). Nevlastného syna uéi
byt Zivotaschopnym, ba vynaliezavym, pricom mu zdoéraznuje potrebu dodrziava-
nia platnych zakonov. MoZe teda predavat kurivo, ale neméze ¢empisovat dohan
(teda pasovat tabak) z Banatu. Podobne sa musi spravat aj k bratom Cechom, ved:
,sme my nadlacki Slovaci pozisali nasim pereckym bratom Cechom, aby hat tie de-
tuske nezabudli Gesky, lebo Cech a Slovak je aj tak skoro véetko jedno* (Stefanko
2000b, 21). Za priklad dava nielen Nadlak, ktory prave stavia zelezni¢nu stanicu,
ale aj Makov, ktory otvara novy parny kupel. Spomina pracovitost Albertéanov, Am-
brozéanov, Cabanov, Komlésanov, Pitvaroganov, ale aj usilovnost Svabov z Banatu,
ktori su dobrosrde¢ni a pomahaju celému regionu. Pri ich navsteve sa bata Slanin-
ka vyslovuje o relativne vysokej zivotnej urovni tychto ludi. Spomina ich cirkevnych
predstavitelov (napriklad zastupujuceho pana farara Kmeta), avsak kriticky sa stavia
k ich reci, ktora je nadmieru kontaminovana madarskymi vyrazmi. Je teda pravda,
ze ucitelia i knazi sa o slovencinu v tychto regionoch nevelmi staraju. Mladez by
preto potrebovala silnejsie jazykové - tym aj narodné - povedomie.

Socialny motiv sa v tychto vypovediach objavuje najma pri kritike porcie (teda
mestskej dane), urcitom rozkradani cirkevného majetku Ci nizkych cenach zita.
Bata komparuje stary svet s novym, teda jeho detstvo pri tzv. Novych i Bagono-
vych portach a novodobé miesto pondelkového trhu pri rumunskom kostole. Toto
miesto (tzv. plac) je vlastne centrom nadlackych regionalnych informacii spolu s
radiom Zida. Tam je kazdy bratom a rozprava akymsi regionalnym jazykom - teda
nadlacky jarmok je zivou pddou ich spolo¢enského bytia.

Prizvukuje sa aj pracovitost Slovakov v Backe (v Juhoslavii). Komicky vsak znie
pritom fakt, Ze sa tam bata Slaninka dostal zempelinom (teda vzducholodou). So
sebou si vzal dolnozemské klbasy (teda klobasy), dohovoril sa lamanou madarci-
nou, avsak koniec koncov svoj ciel splnil: podal v Slovenskom tyZdenniku zaujima-
VU informéciu o tamojsich fudoch. Cechov opét hodnoti ako priiemnych ludi, ktori
Slovakov obdaruvaju jedlom a napojom. Oni im preto z vdaky zahraju milé ceské
valciky.

Spolupatricnost nadlackych vadasov (teda polovnikov) je taktiez na zaklade
spolupatriénosti. Prave vSak ta chyba vo vztahu statu a cirkvi; vyzdvihuje sa vSak ich
minimalne vzajomné prelinanie. Casto je preto najlepsie odist na samotu; v tomto
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regione ,salas je osvedceny liek proti takejto otrave, tam aspon nepocujeme muzi-
ku, ¢o nam z veze hra a tma nas aspon neboli..." (Stefanko 2000b, 39). Krajanska
jednota sa na sirsej ploche ozrejmuje aj vo vypovediach samotného batu Slaninku,
ktory cestuje nielen na ucitel'sku konferenciu, na Sajtinsky jarmok ¢i k rodine do Pe-
regu, ale aj do sidobého Ceskoslovenska na svadbu svojho kamarata. Konfrontuje
pritom politicku situaciu Ceskoslovenska a Rumunského kralovstva, pricom ,tam v
Ceskoslovenskej je im taka demokracia, ze to nasinec ani nevydrzi tak lahko* (Ste-
fanko 2000b, 40). Spomina aj regionalne (vlastné) kulturne vydobytky nadlackych
Slovakov: Ludovy kruh; Kulturny, Hospodarsky a Zensky spolok. V pozadi Trano-
scia sa pritom v tomto regiéne Slovaci a Rumuni ,znesu ako bratri*: drzia spolu a
navzajom sa stretavaju. Po cestach i necestach vSak nastane koniec aj pre batu
Slaninku, ktory sa po kratkej a tazkej chorobe odobral na veény odpoc¢inok. Samo-
zrejme, na jeho miesto sa prihlasilo viac spoluledaktorov (teda spoluredaktorov):
vitazom subehu sa stal taktiez vyre¢ny bata Kostok...

Bata Kostok sa hned' ujal svojej funkcie, pricom rad spominal na svojho pred-
chodcu - vzdy pravduvravného batu Slaninku, ktory mu zanechal ,v testamente
klobuk, koselu a flasku, lebo tieto tri veci ma mat kazdy poriadny ledaktor...“ (Ste-
fanko 2000b, 51). Aj on pri svojich opisoch vychadza najprv z najblizsieho okolia,
uvadza kazdodenné ,ritualy” Nadlacanov: bubnovanie rano o stvrtej, galimatias na
placi a volbu Slovaka v obecnom dome. Zdéraznuje potrebnu narodnostnu zainte-
resovanost, ale aj socialne istoty: cestu autobusov po novom asfalte, kopanie stud-
ni v domoch a lepsi zivot pastierov. Casto pritom komparuje prirodny a spolo¢en-
sky motiv: komicky uvadza rézne povery o dazdi a sposob dobovych kortesaciek:
»VvSetcia ti, ¢o budu na mna hlasovat, nebudu viacej platit obecnu dan, ale este oni
budu od obce dostavat kazdy mesiac vyplatu!“ (Stefanko 2000b, 56). Bata Kostok
vie o vsetkom, ma na vSetko nazor a tvrdi, ze , dobrou tvarou a poriadnou hubou*
Clovek najdalej zajde.

Zdoraznuje teda potrebu zjednotenia miestnych Slovakov; hovori o nadlackom
senioralnom konvente a stretnuti dolnozemskych spolkov v Slovenskom Komlosi.
Kritizuje politiku, ono ,panské huncutstvo”. Odmieta odtrhnutie ¢asti Nadlaku od
Rumunského kralovstva (a jeho pripojenie k Madarsku) i dobové pomery prave
v Slovenskom Komlosi. Tam sa deti pomadarcuju v Skole i kostole - preto je po-
trebné im zabezpecit slovenské knihy a noviny. V celom regione je vSak doblezité
zariadit vykonanie zaverecnych skisok (samozrejme, s patri¢nou hostinou) u pana
ucitela v obecnom dome. Je to vlastne korienkom zachovania si slovenskosti a ne-
umoznenie hanby pre ,nas Nadladanov". Bata Kostok uvadza pritom aj ,moderné*
vyucovacie metody, vysledkom ktorych je aj komické vypracovanie ziackej slohovej
prace o kazdodennom zivote kravy.

Kritizuje sa aj bezostysné minanie penazi - najméa pri volbe alegatorov (teda
poslancov). Je to vlastne doba, ked: ,,v tychto smutnych ¢asoch jedna takato volba
stoji viac ako jeden jarmok s troma krutiacima komédiami a poltografmi a pano-
ramou” (Stefanko 2000b, 64). Clovek véak musi byt do urditej miery skromny:
symbolicky zbierat na igriSskom pasienku do vreca kurivo na zimu. Mdze pritom
obcas ist aj do ligetu (teda do mestského zabavného parku), spievat slovenské i
rumunské pesnicky tak, aby si kazdy nasiel ono svoje. Humorne znie presmycka
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pri vyzname slov misa a miss, avsak: ,.ked mézu mat Slovaci v Nadlaku Slovaka
lichtara, podlichtara, kasara aj neviem kelko ¢lenov v obecnom zastupitelstve, tak
ver Rumuni si zaslUzia, aby oni mali aspon najkrajsiu misu v Nadlaku... (Stefanko
2000b, 65-66). Rovnost je teda rovnost, ved' aj v nadlackej banke (v ktorej bol isty
¢as uradnikom aj Jozef Gregor Tajovsky) mozu dostat peniaze kamarati Slovakov i
Rumunov.

Autor sa vyslovuje aj o podpore slovenskych statnych skol ¢i zalezitostiach
svojho rodaka pri volbe knaza v Slovenskom Komlési. Kriticky sa vsak vyjadruje
o tych, ktori pranieruju jeho nadlacké vypovede, v ktorych sa nadmieru objavuje
jednoduchsia stylistika a lexika. Nikdy vSak nezabuda na aktuality (napriklad na
novorocny vins). Obcas je sarkasticky, ako napriklad pri informovani o obesenej
zene v Madarsku. Oboznamuje pritom Nadlacanov o vysledku scitania ludu (prave
vregione, v ktorom Slovaci tvoria vaésinu obyvatelov). Poukazuje na multikultirnost
tohto osidlenia, ale aj na jednotlivé parcialne zvyky narodnosti (Slovaci idu zo salasa
sobotu do mesta a Rumuni len v nedelu rano). Chrani si svojich ludi, vlastnych Slo-
vakov, od nadlacko-slovenskej choroby, teda od akéhosi odnarodnovania.

Zdoraznuje prislovie: v zdravom tele zdravy duch. Aj z toho dévodu vyslovuje po-
trebu vstupovania do telovychovného zvazu Sokol, resp. moznost spoloénej zabavy
v Slavii. Tento najvacsi a najreprezentativnejsi hotel Nadlaku je pristreSkom kultury
a kulturnosti odusevnenych slovenskych ludi, ktori si musia splnit svoju obciansku
povinnost: zvolit si svojich politickych reprezentantov, optimalne Slovakov. Chvali
sa fakt, ze novym lichtarom (teda rychtarom) sa stal Slovak a v regiéne nie je le-
volucia (teda revoltcia) - ako napriklad v Spanielsku.

Bata Kostok teda nie je lahostajny ani voci svojej krajine: vyzdvihuje (uz spomi-
nanu) potrebu splnenia si ob¢ianskej povinnosti pri volbach a nutnd pritomnost uci-
tela-Slovaka v prilahlych dedinach. Konstatuje, ze cela krajina je chudobna, avsak
doteraz silno pdsobi nezamestnanost a cenzura. Cestovanie je drahé, avSak on -
ako svedok doby a neunavny dopisovatel do novin - musi cestovat aj do BukareStu
(teda Bukuresti) medzi Somirov (teda medzi nezamestnanych, ktori st véak priveti-
vi, pohostinni [udia). Aj v hlavhom meste sa prihovara za potrebu slovenskych skol
i ucitelov a kritizuje necinnost Uradov, ktoré sa vykrucaju z povinnosti ako plte na
rozvodnenej Marusi. Podava pritom spravy nielen regionalneho, ale aj celostatne-
ho charakteru: ,pri Pesti volaki cuculisti vyhodili do luftu ten explex-olient viak [...]
chytili toho ¢loveka, ktory polozil pusny prach pod ten vlak v Madarsku a vola sa vraj
Matuska“ (Stefanko 2000b, 91, 97). Svoje vypovede aktualizuje aj na diania v nad-
lackom obecnom urade, kde sa k moci dostali novi pani a nariadili hrat amatérske
divadlo po slovensky. Je to prave ochotnicke divadlo, ktoré dodnes prinasa tomuto
regionu nejeden uspech. Dnes uz ocCi dalej dovidia aj zo salasa a identifikuju aj
také nezmysly ako napriklad hnojom obkladana priehrada proti zaplave a podob-
ne. Rieka Marusa je obcas zachrankynou, ale niekedy aj nelaskavym ziviom, ktory
zasiahne Slovaka, Madara i Rumuna. V pozadi tohto ¢ihajuceho nebezpecenstva
sa do popredia dostava aj kritika nerovnakého postavenia jednotlivych narodnosti:
~len eno sa mi nepaci, ze na osemdesiatich Slovakov, pane, len edom Rumun ro-
botiaci. Ja som hutav, ze Rumunov je viac v Nadlaku ako Slovakov, lebo ved' aj ked’
tu nasu cirkevnu zem delili, tak tam len Rumuni sa tiskali dopredku, a tu este ani s
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rendyri ich nevedeli zohnat* (Stefanko 2000b, 104-105).

Z myslienok batu Kostoka je zaujimavy fakt o stavani (uz spominanej) zeleznice
pri obci. On, ako zastanca pokroku, tuto zalezitost podporuje a propaguje. Dek-
laruje vSak aj Sibalsky postoj k tomu: politicka strana, ktora urychlene poméze so
stavbou - na tu budu Nadlac¢ania hlasovat. V politickych otdazkach pritom para-
doxne vyzdvihuje potrebu dostojnej dévery. Vyslovuje sa za jednotu: zdoraznuje,
aby sa Slovaci nerozdelovali, nakolko z toho maju len skodu. On, ako vSeobecne
znamy ¢lovek, sa musi potulovat po cudzom regione, chodit medzi 'udi, hovorit s
nimi a pomahat im, aby z nich &im viac hlasovalo v regiéne za stranu s narodnym/
narodnostnym programom.

Zaujimavym momentom v jednotlivych textoch su ¢asti, v ktorych bata Kostok
spomina realnych ludi z najuzsieho regionu: knaza Bencika, inSpektora Balaja, uci-
telku Zuzu Dovalovu, inziniera Ambrusa Ferka, u¢itela Cubika &i pana farara (se-
niora) lvana Bujnu. Prave k nemu sa stavia s hlbokou poklonou a dava ho za priklad
tym, ktori spolo¢ne s nim chcu verne pracovat na narodnom/narodnostnom poli.
Podla neho region vytvaraju ludia s tradiciami a symbolmi. V tomto regione nie su
to len salaSe (teda Specifické pribytky na Dolnej zemi), ale aj lamacky so Sulkami
(teda zber a spracovanie kukurice) ¢i nadlackie gecele (teda vrchna ¢ast tradicné-
ho zenského odevu). Prach na cestach vsak postupne vystrieda asfalt, ale osvie-
tené hodiny na turni (teda na kostolnej vezi) ostavaju (i ked' ¢asto idu pomaly kvOli
vranam, ktoré si sadnu na ich rucicky). Opisuju sa pritom aj regionalne zvyklosti:
kulturne vecCery v Domovine, veselice v hoteli Slovak a podobne). Samozrejme, pri
romantike sa mysli aj na realitu (ako napriklad na platenie za elektrinu). Osvietene
by pritom mali byt nielen hodiny na vezi, ale aj hlavy Nadlacanov, ved: ,,ako by to
bolo krasne, keby som na kazdom stole v slovenskej domacnosti v Nadlaku nasiel
nase slovenské novinky" (Stefanko 2000b, 125). Bata kritizuje pritom aj samotny
parlament, zastavenie vydavania regionalnych novin a neplnenie si povinnosti zvole-
nych voci Slovakom. Desia ho aj aktuality: mozné zatvorenie placu (teda trhoviska)
i hotela Slovak. Vyslovuje sa za poriadok; politiku poklada (podobne ako bata Sla-
ninka) za panskeé huncutstvo.

Koniec koncov ¢lovek méa byt verny vodi svojej narodnosti. Na kultirnom poli
musi podporovat slovenské obycaje (v tomto regione najma spolkovu ¢innost a
ochotnicke divadlo). Je pravda, Ze ,nasa mladez by nemala zanedbavat starover-
ské slovenske zvyky [...] by sme aj my radi videli nasich slovenskych chlapov so
slovenskym betlehemom [...] ukdZzme sa svetu, ze aj my zijeme* (Stefanko 2000b,
133). Je teda potrebné chranit si vlastné hodnoty, gazdovat najma pre seba a neu-
kazovat sa v evanjelickom kostole len na ukazku raz za uhorsky rok. Musi sa veselit
v materinskom jazyku (napriklad pri prihodach chyrneho nadlackého betara), pod-
porovat ono slovenské: zuc¢astnovat sa na slovenskej zabave, obliect sa do sloven-
ského kroja - mat oplecka (teda po pas siahajucu Zensku koselu), siroké gecele,
nosit vySivané kosele. Tak sa okolita bieda narodnosti méze zmenit na bohatstvo
regionu. Slovaci sa v okoli Nadlaku maju zhromazdovat, kracat napred pre dobro
vSetkych. Zrkadlom toho, Ze aj region mdze byt odtienom c¢loveka, spoloénosti,
narodnosti - je aj fakt, ze prave jednotlivec z ludu, akysi dolnozemsky, nadlacky
bata Slaninka ¢i bata Kostok, bol schopny poukazat na to, aki sme ¢i aki by sme
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(ne)chceli byt. Je to klenot regionalizmu: akasi nit v gobeline, ktora vytvara pestru
kavalkadu farieb slovenskosti aj na Dolnej zemi.
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Zaprasené pusty a hory, kde rastie drot

Slovenské a madarské lokality podla ,tych druhych“ v
proze 19. storocia’

Marta Flilbpova

Dusty lowlands and hills where wire grows

Slovak and Hungarian regions according to “those others” in the prose of the
19t century

Abstract

The paper focuses on the presentation of geographic regions connected to the na-
tional heteroimages of the Slovaks and Hungarians in the 19" century texts of prose. It
tries to describe the features which are associated with the image of the nation based
on the geographical region. Stereotypical Slovak geographical regions in Hungarian
literature can be considered to be hills and villages, the lowland and marginally, the
city. The results (alongside with the geographical facts) confirm that the dominant way
of creating national images was mutual exclusion.

Keywords: geographical regions; national stereotypes; 19" century prose; Slovaks;
Hungarians

Kl'acové slova: geograficke lokality; narodné stereotypy; proza 19. storocia; Slovaci;
Madari

Subject-Affiliation in New CEEOL: Language and Literature - Studies of Literature
- Slovakian Literature

Clanok je venovany predstaveniu geografickych lokalit, ktoré sa viazu k vzajomnym
narodnym heteroobrazom Slovakov a Madarov v prozaickych textoch 19. storocia,
pricom som sa sustredila aj na charakteristiky, ktoré sa na zaklade geografickej
lokality spajaju s predstavitelmi jednotlivych narodov. Skiimala som diela tzv. ,,dIhe-
ho" 19. storocCia ako logického celku vymedzeného rozpadom jazykovej jednoty
latin¢iny v jeho uvode a rozpadom samotného Uhorska na konci, po 1. svetovej
vojne.

Pracovala som s madarskou a slovenskou umeleckou prézou na baze teore-
tickych vychodisk imagologie, ktora ,skiuma prostrednictvom obrazu cudzieho
(heteroimage) a vlastneho (autoimage) obraz »ineho« v literarnych textoch. Tieto

1 Studia vznikla v ramci projektu ,,Poetika slovenskej prézy 18.-20. storocia“. VEGA 1/0647/17, 2017-
2020.
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obrazy nadobudaju charakter stereotypov, mytov alebo predsudkov a klisé, pricom
neodrazaju priamo realitu“ (Zelenka-Gafrik, heslo Imagologia).

Orientovala som sa v prvom rade na tvorbu kanonizovanych autorov, lebo literar-
ny kanon aj narodné stereotypy povazujem za vysledok toho istého spolo¢enského
diskurzu, v su¢asnych podmienkach primarne nacionalneho. Kanon v tomto ponati
je chapany ako vyber diel, ktoré najvystiznejsie prezentuju obraz, ktory je diskur-
zom pertraktovany ako prijatelny. Uplathuje sa volbou tém aj spésobom komunika-
cie. Privybere diel som sa opierala aj o predchadzajuce vyskumy, napriklad o vyber
textov Barnu Abrahama (Abraham 2006, 41-68).

Zo slovenskych autorov som skumala tvorbu Jana Kollara (1793-1852), Ludovi-
ta Stura (1815-1856), Jozefa Miloslava Hurbana (1817 -1886), Samuela Tomasi-
ka (1813-1887), Jana Kalinc¢iaka (1822-1871), l_udovita Kubaniho (1830-1869),
Jana Chalupku (1791-1871), Jonasa Zaborského (1812-1876), Svetozara Hur-
bana Vajanského (1847-1916), Eleny Marothy-Soltésovej (1855-1939), Terézie
Vansovej (1857-1842), Martina Kukucina (1860-1928) a Jozefa Gregora Tajov-
ského (1874-1940).

Pri textovom korpuse madarskej literatury som sa orientovala na diela Miklosa
Josiku (1774-1865), Jozsefa Edtvosa (1813-1871), Mora Jokaiho (1825-1904),
Karolya E6tvosa (1842-1916), Kalmana Mikszatha (1847-1910), Gézu Gardonyi-
ho (1863-1922) a Gyulu Krudyho (1878-1933).

V texte sa neobjavia citacie diel vsetkych uvedenych autorov, na priamu ilustra-
ciu som totiz vybrala pasaze, ktoré som povazovala za najvypovednejsie, ale samot-
na textova analyza sa tykala uvedeného SirSieho ramca autorov. V réznych textoch
som sa snazila najst odpovede na otazky, ktoré lokality oznacuju tieto texty ako
madarské/slovenske a Ci sa k lokalitam, ktoré sa k jednotlivym narodom priraduju
opakovane, viazu aj nejaké typické charakteristiky alebo polohy. Venovala som sa
tak identifikacii narodnych ¢i etnickych stereotypov, ktoré som sa snazila usuvztaz-
nit aj so starsimi registrami stereotypov - so stavovskymi alebo socialnymi, nabo-
zenskymi, regionalnymi a pod.

Narody predurcené krajinou?

Kde zijeme a preco prave tam? Formuje nas to, ma to na nas dopad? Moéze mat
okolie vplyv na [udsku dusu, na charakter jednotlivca?

Ma vplyv na povahu ¢loveka, ked' vyrasta pri Upati Tatier? Dokazu dvihat nebo-
tycné konciare dusu cloveka k vysinam? Obdaria ho neobmedzené vyhlady nizin
tuzbou po neohranicenosti, po slobode?

Formujuci sa nacionalizmus 18. a 19. storocia mal v tychto otazkach relativne
jasno. Narodny charakter pokladal za vysledok vplyvu viacerych faktorov, popri de-
di¢nosti hlavne klimy a geografickych podmienok krajiny (Molda 2015, 42-43). K
skumaniu tychto fenoménov velmi prispeli osvietenské myslienky o potrebe vzde-
lavania obyvatelstva pre lahsiu spravovatelnost krajin. Aby sa efektivita vzdelavania
zvysila, vzdelanci - aj na baze encyklopedizmu - sa zacali venovat [udu, aby ho
spoznali, a tak nan vedeli presnejsie vplyvat. ZovSeobecnovanim poznatkov zacali
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jednotlivym narodom a narodnostiam pripisovat isté charakteristiky. Tieto vedomos-
ti sa stali sucastou statistiky, vednej discipliny, predchodkyne etnografie, ako na
to poukazuje vyskum historika P. Soltésa (Soltés 2012). Tieto poznatky z oblasti
dobovej statistiky povazujem za kltuc¢ove, lebo ponukaju vysvetlenie toho, odkial sa
v literarnej tvorbe 19. storocia ,,odrazu” objavuje relativne ustaleny systém narod-
nych stereotypov. Pomocou statistiky sa v diskurze ,,etablovala osvietenska idea, ze
kazdy narod [...] sa vyznacuje osobitym a jedinecnym charakterom [...] vysledkom
posobenia réznych faktorov* (Soltés 2012, 34). Narodné charakteristiky, obzvlast
tie zkonca 18. storocia, boli vyrazne deterministicke: charakter jednotlivych skupin
obyvatelstva povazovali za vysledok pésobenia zemepisnych podmienok, klimy,
jedla a pod. Tym sa vo vedeckom diskurze udomacnili stereotypy pochadzajuce z
tzv. geografického determinizmu (alebo tedria klimy), ktora mala bohatu eurépsku
tradiciu. Na uzemi Uhorska ho spopularizovali napriklad diela francuzskeho filozofa
Charlesa Louisa Montesquieua. Montesquieu uz vo svojich Perzskych listoch a
neskor v Duchu zakonov vyjadril nazor, ze mnohé geografickeé faktory (reliéf, urod-
nost, klima) maju skuto¢ny vplyv na spravanie ludi, kedze k roznym podmienkam sa
musia rézne prispdsobit. Uvadzal napriklad, Zze obyvatelia Urodnych rovin zvycajne
nie su bojovnikmi za slobodu, kedZe tam je obtiaznejSie postavit sa na odpor, kym
chudobni obyvatelia pohori nemaju ¢asto ni¢ okrem svojej slobody a mézu vyuzit
danosti terénu na boj. Alebo ze obyvatelia Urodnych krajin su rozmaznani, kym
chudobnejsi byvaju skromni (Holzbachova 2011, 17). Popri geografickom determi-
nizme v statistickych pracach boli opisy jednotlivych skupin obyvatel'stva postavené
aj na regionalnych, etnickych, konfesionalnych a socialnych stereotypoch, ktoré sa
transformovali na narodné a doplnili sa novymi.

Statistika bola zavedena na rakuskych univerzitach ako povinny predmet v pr-
vom ro¢niku prava v roku 1810. Pravnické vzdelanie mali mat vSetci vyssi statni
aradnici (Soltés 2012, 35). Tvorcovia slovenskej aj madarske;j literatury boli stc¢as-
tou vzdelavacieho systému habsburskej riSe a pouzivali dobovy diskurz, mali teda
pristup k systému ,vedecky"“ podlozenych a rozsirenych narodnych charakteristik,
ktoré sa v ich tvorbe presadili aj ako narodné stereotypy.

Diskurzivne obrazy geografickych lokalit mali v narodnej imaginacii velmi délezi-
tu Ulohu: vymedzovali hranice priestoru zivota naroda, prisvojenie si istych geogra-
fickych lokalit totiz sluzilo ako historicka legitimacia existencie naroda, na druhej
strane sa od istych geografickych lokalit odvodzovali aj dusevné charakteristiky na-
roda. Fenomén prirodno-psychologickeho paralelizmu a pripisanie si istych lokalit
(a odmietanie inych) vel'mi vystizne ilustruje uryvok z cestopisu Sandora Petdfiho,
ktory navstivil Tatry v roku 1845:

Vo vSeobecnosti, ¢im viac som sa blizil ku Karpatom, tym viac otroctva som videl, a
vtedy som pustil kridla fantazie a dal som svoju dusu uniest na roviny méjho rodiska,
kde ludska dostojnost este aj v najnizsej chatréi drzi svoju hrdu hlavu vysoko. Ah, horna
zem! Ci sa tvoje vrchy dvihaju k oblakom iba preto, aby sa tym viac prejavilo hrbenie sa
tvojich obyvatelov?? (Petéfi 2002)

2, Altaliaban mentl inkabb kozeledtem a Karpatokhoz, annal nagyobb szolgasagot lattam, s ilyenkor
megeresztém képzetem szarnyait és lerdpitém lelkemet szul6féldem ronaira, hol az emberméltosag
alegalacsonyabb kunyhdban is magasan tartja bliszke fejét. Oh, felféld! Csak azért emelkednek bér-
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Pet6fi na citovanom mieste spaja obraz Vysokych Tatier (o ktorych krase sa vy-
jadruje obdivne: ,Ked' bolo jasno, nad plecami vysokych bral na severovychode v
prvych lu¢och vychadzajuceho sinka ¢ervenal zasnezeny konciar Tatier, ako Celo
starého krala popijajuceho vino™® [Petéfi 2002]) s eurdpskym stereotypom otroc-
tva a neslobody viazucim sa k Slovanom od Cias antiky. Pravdepodobne pre velky
pocet slovanskych otrokov sa etnonymum Slovan v mnohych eurdpskych jazykoch
stalo synonymom na oznacenie otrokov - napr. v anglictine ,,Slav” (Slovan) - ,sla-
ve“ (otrok). Konstrukt produkoval stereotypy, ktoré sa naviazali na obraz Slovanov:
otroctvo, prisluhovacstvo, nesamostatnost, podriadenost, nedospelost (Beller-
Leerssen 2007, 237-242), a ktoré v protiklade k madarskému autostereotypu las-
ka k slobode rozvija na ploche geografickych lokalit aj Petéfi. Je zaujimave, ze ma-
darské vnimanie niziny ako priestoru, ktory ma pozitivny vplyv na lasku k slobode jej
obyvatelov, je priamou negaciou vyssie uvedenych Montesquieuovych myslienok.

Lokality, kde podla slovenskych autorov ziju Madari
NiZina

V sulade s geografickymi danostami krajiny (aj s madarskym autoobrazom) sa k Ma-
darom v slovenskych textoch primarne viaze motiv roviny. Ta sa iba niekedy vysky-
tuje v kladnej polohe, ako kraj bohaty a zirny, napriklad v eseji Kolomana Bansella
Duch madarskej revoluc¢nej poézie: ,Madarskym kmenom obyvané kraje su vac-
Sim dielom pozehnané: zirne dolnozemskeé roviny bohato obsypaju Madara réznymi
darmi prirody*“ (Bansell 1963, 286). Je pritom celkom logicke, ze pozitivny obraz
sa vyskytuje dominantne v tvorbe autorov, ktori spolupracovali aj s Novou skolou.

Slovensky nacionalny diskurz podobné stylizacie velmi nepripustal, krajinu
konkurenta zobrazoval prevazne zaporne (Molda 2015, 180). Miestami sa vysky-
tuju bezpriznakové obrazy niziny: ,Madar ma rad Siroké a rozlahlé polia“ (Caplo-
vic 1975, 116), no najcastejsie su negativne: ,zaprasené pusty, biedne dediny a
madarské chalupy” (Kollar 1972, 114). Vplyvom prostredia, zivotom na piesocna-
tej puste, kde sa neda ni¢ robit, sa oddvodnuje stereotyp lenivosti Madarov, a
konstrukt na pozadi prirodnych faktorov predstavuje zvac¢sa prilezitostou porovnat
,ninerobenie* Madarov a pracovitost Slovakov. Dal$ia nabalujlica sa charakteris-
tika na myslienkovy retazec pustatina-ni¢nerobenie-lenivost je nachylnost Mada-
rov kradnut, ktora vyplyva z neschopnosti zaobstarat si zivobytie prostrednictvom
prace. Stereotyp lupeznictva sa produktivne dalej rozvijal v stereotypnom obraze
Madarov ako naroda zbojnikov. Koexistenciu tychto fenoménov uvadza aj historik
R. Molda, ktory skumal stereotypizaciu Madarov v cestopisnej a narodopisnej lite-
ratury 19. storocia (Molda 2015, 159-192).

Pustota niziny sa odzrkadluje na charaktere Madarov aj explicitne, napriklad v
spise Narodni povaha Slovakt od Mikulasa Dohnanyho: ,Madar surovau, drsna-
tau, pustau a od sebe odrazejici [tvar]“ (Molda 2014, 47). Madarska pusta tym

ceid a felhékig, hogy annal inkabb szembe tlinjék lakéid gérnyedezése?” (Preklad Marta Fiilépova)
3, Tiszta idében éjszaknyugatrol magas bércek vallai folétt a Tatra hofedett csucsa piroslott a nap elsé
sugaraitél, mint valami borozé aggastyan kiraly homloka.” (Preklad Marta Fllépova)
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nadobuda az metaforicky rozmer, predznamenava a kreuje stereotyp ni¢otnosti,
ni¢omnosti konkuren¢ného naroda.

Dalej sa s obrazom pustatiny - napriklad u J. Kollara - spaja cudzota a odpudiva
exotika, ktora vyusti do absolutnej dehonestacie, vyjadrenej motivom exkrementov:

belohlinasta zem, pachnuca pecinou, bujna priroda, dlhé madarské mile, Unavné
pustatiny, zla voda, nevidani vtaci, bocianie hniezda na strechach domov, zamastené
bundy a strasné obli¢aje madarskych pastierov a sedliakov, pitie vina ako vody - vSetky
tieto a podobné vyjavy Ucinkovali na mna podivne. Za dlhy ¢as bolela ma od zemného
zapachu hlava a stratil som chut na jedlo, lebo pokrmy ¢peli hnojovym dymom. Kuria tu
totiz suchym hnojom namiesto drevom... (Kollar 1972, 107).

J. Kollar postavil obraz madarského regionu na déslednom prizvukovani a nega-
tivnom hodnoteni odlisnosti, inakosti od normalu Slovakov. Exotizacia v tomto po-
nimani vedie k dehumanizacii az k démonizacii podla prislovia ,kde sa spominaju
exkrementy, tam ani Cert nie je daleko®.

Dolna zem predstavuje stabilnu stereotypnu charakterizaciu Madarov, ktorych
moralne hodnotenie odvija od regionalnej prislusnosti aj J. M. Hurban Olejkar: ,Ja
som radsej dumal po brehoch Vahu, nez aby som sa bol pozrel na tieto dolno-
zemské pustatiny. V&ak mi vy poviete, ¢o a ako stoji ten nizky svet. Co robia ti nasi
zemankovia a pani? Ci reku neodbila hodina, aby sme pokarhali tie zbojnicke zber-
by!" (Hurban 1983, 355) Citovany uryvok je postaveny na principe antitézy Vahu
a Dolnej zeme, zemepisna poloha je zaroven aj etickou v protiklade k nizkemu a
(nevyjadrenému) vysokému svetu. ,Nizky svet” symbolizuje aj mravne nizsiu hodno-
tu, ktorej predstavitemi su zemania, stereotypne spupni a zbojnicki. Topicky je aj
postup vystavby obrazu podla etnocentrického modelu, ktory povazuje ,nase“ za
normalne a vSetko ostatné za abnormalne, a tato abnormalita ma v drvivej vacsine
mensiu hodnotu, vel'mi ¢asto vyrazne negativnu. Protikladne v dimenzii pohorie-ni-
zina je postaveny aj obraz regionu obyvaného Slovakmi a Madarmi v historickych
prozach S. Tomasika.

Zriedkavo sa u niektorych autorov objavuju aj iné lokality, ojedinele aj vrchy.
Napriklad Jan Kollar apostrofuje za madarské aj pohorie Bakon: ,blizky Bakon
(plvodné snad Bukon, bukovy les), povéstna peles madarskych loupeznikiv"”
(Kollar 1956, 344). Obraz inej ako rovinatej krajiny narazal na koncept hornatej
narodnej krajiny Slovakov, avsak Kollar tento problém vyriesil hned' dvojnasobne.
Jednak pomocou etymologie spojil Bakon so slovanskostou, jednak jeho pripad-
né pozitivne konotacie okamzite negoval obrazom zbojnikov: ,Jsou jista hriizyplna
mista na zemi, ku kterym se kazdy pocestny jen s tresenim blizi; ale ani Scylla ani
Charybda [...] nenahaneji jak prespolnim, tak domacim tolik strachu, jako ten les,
ktery se nyni pred nami rosprostirati pocal, totiz madarsky Bakon*“ (Kollar 1956,
343). Bakon ako miesto, kde ziju zbojnici, malo samozrejme aj madarské literarne
stvarnenie, v madarskych ludovych rozpravkach bolo tiez apostrofovné ako miesto
hrozy, ale v zhode s dobovymi poetikami v literature prevazovala jeho zbojnicka ro-
mantika. Ako som uviedla vyssie, fenomén madarského zbojnictva sa Casto spajal
s heterostereotypom Madarov ako lenivcov, ktori nechcu pracovat, preto radsej
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kradnu. Obraz zbojnikov umocnovali aj charakteristiky horkokrvnosti, spupnosti (v
madarskom autoobraze laska k slobode).

Hranica

Stret madarského a slovanského sveta sa v niektorych dielach odohrava na geo-
grafickej hranici medzi uzemim obyvanym Slovakmi a Madarmi, ¢i napriklad u Jana
Kollara v jeho Cestopise obsahujici cestu do Horni Italie a odtud pfes Tyrolsko
a Bavorsko, se zvlastnim ohledem na slavjanské Zivly roku 1841 konanou medzi
Uhorskom a Chorvatskom.

Pri scénke prekroc¢enia hranice, rieky Mury, cestujuci potrebovali vyuzit sluzbu
prievoznikov. Kollar pri tejto prilezitosti postavil dokonalu opoziciu odpudiveho ma-
darského a privetivého slovanského sveta (¢o samozrejme mohlo mat aj referencnu
hodnotu). Do obrazu madarského prievoznika, ktorého mozno vnimat ako prototyp
Madara, zapaja hned' niekol'ko madarskych heterostereotypov slovenského nacio-
nalneho diskurzu, ako napriklad temperament, ohnivost v podobe prchkosti alebo
nadavky: ,,Najednou zarici z chyzky strasne teremtetovani, basomovani, kutyalelko-
vani a kdovi jakove jesté madarské proklinani a zloreCeni proti nam: pro¢ pry jemu
v noci pokoje nedame a sny jeho kazime? | odeprelt tento hrubian naskrze, ze on
z lGzka nevstane” (Kollar 1956, 362). Pritomny je aj negativny obraz jeho Zeny v
polohe bosorky: ,.Jeho Zena, opravdiva Xantippa, vstavsi s rozjezenymi vlasy, ven
z okna vykrikovati a ty nejsurovéjsi kvety madarského jazyka na nas sypati pocala“
(Kollar 1956, 362) - ktorej tlamu museli zacpat rin¢anim $abli.

Za povsimnutie stoji ddmyselné vrstvenie negativnych konotacii v obraze Mada-
rov. Kollar aktivizuje vSeobecne rozsirené, nacionalne nezatazené negativne cha-
rakteristiky zlej manzelky v postave Xantipy, na ktoré napaja motiv strigy s rozjeze-
nymi vlasmi, ktoré na pozadi antikizujuceho textoveho okolia evokuju postavy furii
alebo Meduzy s hadmi namiesto vlasov. Obraz dotvori sarkastickym sypanim kvetov
madarskych nadavok, ktoré boli pri uplatnovani lingvocentrického modelu hojne
vyuzivaneé ako dokaz inferiority Madarov.

Protiklad ,,zla“ a ,,dobra* neostava v tomto Uryvku nevypovedany - za negativny-
mi madarskymi vlastnostami nie su pritomné tie pozitivne slovanské, iba implicitne.
Kollar uplne jasne predstavi aj nadradenu stranu - chorvatskeho brodara, ktory
»S nejvétsi ochotnosti a vlidnosti nas prevezl” a navySe jeho zena Marica je este aj
krasna. Prechod cez hranicu predstavuje opustenie sveta, ktory uraza, pre slovan-
sky svet, slobodny, vesely, privetivy - a bratsky: ,s urazenym srdcem loucili jsme
se zde s uhorskou krajinou a tim volnéji a veseleji kraceli jsme po plde horvatské
mezi privetivymi bratfimi® (Kollar 1956, 362). Dotvara sa tym konstrukcia nas, na-
Sich rodnych bratov, nasho naroda a tych druhych, medzi ktorymi sa neda ani zit
(Kollar 1956, 362).

U Jana Chalupku na ceste hrdinov romanu Bendeguz, Gyula Kolompos a Pista
Kurtaforint za mytickou pravlastou Madarov je hranica medzi slovenskym a madar-
skym svetom vytyCena v Gemeri: ,V duchu videl uz blizky Muran, prva madarsku
dedinu v Gemerskej stolici, ako sa nazdaval“ (Chalupka 1959, 18). Na Gemeri sa
odohrava délezité stretnutie Bendeguza s madarskym kondasom, sviniarom, dal-
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Sim prototypom madarstva:

Arpadovi sa zdal stelesnenym idealom celého Madarstva: tak mu matka vyobrazila Ma-
dara. Hlavhym oblekom chlapa bolo: klobuk so Sirokou strechou, z ktorého mast kvap-
kala; kosela, ¢ierna ako zem [...] bola by davala pupku volny vyhlad, keby ho nebol
sputnal siroky kozeny opasok, kratke konopné gate, toho istého veku, tej istej farby
ako kosela. Od kolien nadol, tam, kde prestali gate, boli holenné kosti tesno ovinuté
remenom a pevno drzali prikrytie noh, skladajuce sa len z podosvy, ktoré by bol Homér
sice nazval sandalmi, ale kazdy Madar ich menuje len bocskor [krpce - preklad Marta
Fllépova] (Chalupka 1959, 19).

Chalupka si za prototyp madarstva voli postavu zo spolo¢enskej spodiny. Pastieri
boli vSeobecne vnimani ako vykonavatelia necistéeho povolania a z nich mal sviniar
najnizsi statut. Ale kym pastieri oviec mali aj isté pozitivne literarne renomé s buko-
lickou aj pastoralnou tradiciou (stac¢i spomenut Selanky Jana Hollého), postava svi-
niara do literarnej tradicie nebola zahrnuta. Vol'ba sviniara za ideal Madarov suvisi aj
so snahou vymedzit sa voci pastierom v madarskom narodnom obraze, popasovat
sa s pastiermi roviny, ktori vyrazne konotovali lasku k slobode (Skvarna 2004, 71).

Obraz je mozny interpretovat aj cez symbolické vyznamy svine ako sidla diabla,
necistoty, zvrhlosti a hluposti, a tento plan by zapadol do stereotypného protikladu
»,my sme hodnotovo vysoko - ti druhi su hodnotovo nizko“. V suc¢asnosti prvym
vyznamom slova sviniar podla KSSJ je ,nadavka obyC. neslusnému, vulgarnemu
Cloveku“.

Zaujimavostou je, ze osatenie Chalupkovho madarského kondasa je v zhode
aj so stereotypnym zovnajskom Slovaka, ako ho vykresluje madarska literatura:
kratka kosela, Siroky kozeny opasok a krpce patria do stalej vybavy slovenskych
postav.

Motiv sviniara v suvislosti s madarskymi geografickymi lokalitami sa objavuje aj u
Jana Kollara pri citovanom opise Bakonu:

Loupeznici tito zaleZeji vétsim dilem ze svinskych pastyriv (mad. kanasz, sr. kan, ka-
nec), k nimz se nékdy i vojensti ouskokové a vyobcovani zakové pridruzuji. Oni ziji v
jisté zakony rizené obci, rozvétveni po mnohych krajech a stolicech, aby ukradené véci
tim 1épe ukryvati mohli. Houné anebo bunda, mésec s dohanem, n(iz, sekera, fokos,
dvé pistole u pasu a duplonka u boku jsou jejich odév a zbroj (Kollar 1956, 343-344).

Jeho opis spdsobu zivota zbojnikov, i napriek velmi negativne ladenej charakte-
ristike, nie je celkom bez romantiky, opisuje aj existenciu zbojnickych zakonov.
Konec¢né vyznenie je vsak, i napriek exotike, negativne.
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Mesto

V slovenskej literature 19. storocia obraz skazeného mesta v opozicii s Cistou de-
dinou predstavoval zakladny model zobrazovania tejto binarnej opozicie, ktory sa
sproblematizoval len velmi pomaly. Protiklad je pritomny napriklad v Selankach
Jana Hollého, u Jana Chalupku vo vysmechu malomestiactva, pretrvava roman-
tizmus, zasahuje realizmus, nachadza sa taktiez, napriklad u Martina Kukucina.
Naznaky jeho prehodnocovania sa objavuju velmi pomaly, kedze slovenska na-
rodna koncepcia - aby sa vymedzila voCi madarskej, Slachtickej - seba urcila ako
ruralnu, dedinsku spolo¢nost. Pri velmi jasnej sebaidentifikacii slovenskej narodnej
myslienky s dedinou sa negativne stereotypy viazuce sa ku konkurentom automa-
ticky preniesli aj na miesta, ktoré boli povazované za ,nie nase"“. Aj preto je obraz
mesta v slovenskej literature takmer vylu¢ne negativny.

Niektori autori sa sice pokusili o iné zobrazenie, hlavne v obdobi, kym si este
uhorsky patriotizmus zachoval svoju poziciu: Samuel Tomasik v romanovom frag-
mente Obchodnici zobrazuje sice Pest ako velkomesto s nevestincami, predsa je
to priestor, kde sa jeho hrdina pokusa o Uspech. Idylické biedermeierovské mesto
sa nachadza vo vzdelanenke Karola Kuzmanyho Béla?, kde predstavuje miesto naj-
vhodnejsie pre zivot. Boli to vSak iba pokusy poludstit mesto, no este dlho nedoslo
k rozkladu obrazu idealnej dediny. Naznaky rozpadu tejto koncepcie sa objavuju u
Tajovského alebo v divadelnych hrach Jozefa Hollého (napriklad v Marnotratnom
synovi uz dedina nie je idealnym miestom pre zivot).

Slovenska sebaidentifikacia plebejskej spolocnosti je zachytena napriklad v zo-
brazovani mesta ako cudzieho, hrieSneho a dediny ako nasej, Cistej. Obraz proti-
kladu mesto-dedina podava napriklad M. Kuku¢in v préze Z naSej hradskej:

Akej su narodnosti? Dla klobucika azda Madari, podla kosele a pantalénov Nemci, pod-
Ia obuvi Cigani: idu bosi. To, hla, su nasi, vracajuci sa s tu¢nym zarobkom z Eldorada
véetkych zarobkov, z Peéti. Zenské tazko opisat. Klopia oéi a kryju sa poza muzskych,
len aby sa nevystavili tvojim ociam. Ani ¢o by to, ¢o domov nesu, neboli vyrobili krvavymi
mozol'mi svojich ruk... (Kukucin 1936, 8).

Opustenie dediny a odchod do mesta za pracou neprinasaju len stratu narodnej
identity, vyjadrenej prijatim cudzieho osatenia, ale predstavuju aj moralny poklesok,
pritomny v obraze naSich Zenskych, ktoré sa boja pozriet do oci ludi, lebo svoj
zarobok si nezasluzili krvavymi mozol'mi. Ide o narazku na moralny poklesok, kto-
ry spoluvytvara konvencne zobrazovanie straty slovenskej identity ako priestupok
voci moralke, ako niecoho odsudeniahodného, hrieSneho. Tato stratégia posilnuje
sakralizaciu naroda, lebo moment odnarodnenia je v slovenskej literature takmer
wylu¢ne zobrazovany ako moralny poklesok, ako hriech.

Negativne stereotypy hriesnosti, odnarodnenia, amoralnosti viazuce sa na
mesto, ako na zaporny pol dvojice mesto-dedina, sa miestami prenasaju do sféry
narodnych stereotypov. Z miest s atributom madarské sa spominaju: , Segedin,
Lucenec” (Tajovsky 1953, 181), ,,Debrecin, Hortobad™ (Kubani 1972, 89-90),
Miskovec (Zaborsky 1984, 76), Keckemeét a Dindes [Gyongyos] (Tajovsky 1953,
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185). Zhubny vplyv tychto lokalit sa prejavuje hlavne v momente odcudzenia, od-
narodnenia postav, ktoré tu ¢asto stracaju svoju narodnu prislusnost, a tym su aj
[udsky degradované.

Na priklade mestecka Rohova v romane Koreri a vyhonky S. H. Vajansky po-
dava obraz ,typu“ pomadarcovania mesta - premenovanim ulic, pomadarcenim
napisov a zavedenim madarskych kazni. Tento proces prinasa so sebou aj moralny
rozklad mesta, ktory Vajansky zobrazuje pomocou madarskych (pévodne stavov-
skych) stereotypov zhyralosti, moralneho poklesu a chlipnosti (Vajansky 2008,
223-231). Obraz Rohova je vyhroteny do polohy velkomesta, ktore tvori protiklad
k pozitivne zobrazovanému, slovensky chapanému vidieku.

Velkomesto - Pest - vSak v dielach vystupuje vaésinou ako skazeny, cudzi, ale
nadnarodny element. Dolezitost tohto mesta si uvedomovala aj slovenska inteligen-
cia, a za jasnou opoziciou skazené mesto - Cista dedina bol latentne v diskurze
pritomny aj opacny protiklad: obraz mesta ako priestoru pokrokoveho, civilizacne
nadradeného a dediny ako zaostalej. Zobrazovanie Pesti ako hrieSneho prostredia,
ale bez vyrazného spojenia s madarskostou, méze byt v istom zmysle prejavom
boja o toto doélezité mesto, ktoré takto nebolo jednoznacne naviazané na obraz
Madarov.

Lokality, kde podl'a madarskych autorov ziju Slovaci
Krasna, romanticka priroda

Tu je ,krajina Slovakov. [...] Kukurica a hrozno tu uz nerodia, juzné rastliny mézu pesto-
vat iba velmozi, ktori na zimu daju nad granatové jablko spravit sklenik. Na tejto zemi uz
neznu Gistu psSenicu. Z poli predsa pocut vesely spev.

Cez udolie sa uz klukati zeleznica. Ked' sa z uhanajuceho vlaku podivame na podmanivu
panoramu, opticky klam nam zahra prelud, akoby daleké hrebene hér s hustymi lesmi
spolu s vezatymi budovami a hradmi rad radom bezali prec¢; s poliami plnymi stohov
slamy a zelenymi stuhami siatin, ticho sa rozprestiera rovina, kde prebieha mravencia
praca ludu v dobrej nalade - vecéne ten isty obraz* (Jokai 1966, 11-12).

Citat z romanu Mora Jokaiho VEera a dnes pochadza zo zaveru kapitoly V tej kraji-
ne Slovakov. Jokai sa v nej venuje opisu prirodnych kras Povazia, prerozprava
mnohé povesti lokalit (Beckov, Trencin), menuje historické osobnosti, Slachticke
rody, ktoré tu zili a ktoré tu uz nie su. Na zaver opisu pridava obraz Slovakov ako
[udu, ktory je vecny spolu s prirodou (Jokai 1966, 7-9). Romanticke vrchy, tajom-
né zrucaniny a davni hrdinovia predstavuju minulost, lud a jeho praca, sledovana

4 ,Tengeri és sz6I6 ott mar nem tenyész; délndvényeket csak a féurak nevelhetnek, akik télire Gveghazat
rakatnak a granatalmafa folé. Ezen a foldon tiszta buzat nem aratnak mar. Azért mégis vig dal hangzik
végig a mezén. / Most mar vasut kanyarog at a volgyon. Mikor a vagtato vonatrél az elragadd pano-
raman végigtekintiink, a lattani csalodas azt a kaprazatot jatssza veliink, mintha a tavol hegyhatak,
rengeteg erddikkel mind futnanak egymas alul, tornyos épiileteikkel, varaikkal; a sik lapaly pedig
csendesen bontakoznék azalatt boglyarakta mezdibél, zold vetésszalagjaibol, amiken jokedvi nép
hangyamunkaja foly - egy 6rokké ugyanazon képpé.” (Preklad Marta Fiilopova)
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z okien zeleznice, symbol pokroku, evokuju nemennost, a tym suc¢asnost i buduc-
nost.

Pri interpretacii obrazu Slovakov v madarskej proze je potrebné uvedomit si,
ze v madarskom nacionalnom diskurze sa uplatnovala koncepcia Hungarus, kto-
ra dobovi predstavitelia madarskej spolo¢nosti vnimali ako mimoriadne velkory-
su v zmysle jej vSeobecnej platnosti. Koncepcia Hungarus znamenala rozsirenie
predstavy Natio Hungarica, $lachtickej koncepcie (Uhrami su vSetci predstavitelia
Slachty a zemianstva), na vSetkych obyvatelov Uhorska. Snazila sa integrovat neu-
rodzené vrstvy obyvatelstva, bez ohladu na ich etnicku prislusnost. Na pochopenie
odlisného fungovania madarskej predstavy naroda od slovenskej treba zdéraznit,
ze madarcina nerozliSuje medzi pojmami Uhor a Madar (magyar - magyar), teda
otazka ,,Su vsetci Uhri zaroven aj Madarmi?“ po madarsky je nelogicka. Pre madar-
sku statopravnu narodnu koncepciu bola relevantna skor otazka: ,,.Su vsetci obyva-
telia Uhorska zaroven aj Madarmi?“, alebo ,,Povazuju sa vSetci obyvatelia Uhorska
za Madarov?”, na ktoru odpovedala kladne (napr. u M. Jokaiho v hore citovanom
romane slovenski regruti madarskych vojsk v revolucii 1848/49 o sebe hrdo vyhla-
suju: ,.Ja som Madar*, v originali tiez po slovensky, s madarskou transkripciou ,,Ja
szom magyar!“ [Jokai 1966, 23].

Tato spojitost je zakladnou ¢&rtou obrazu Slovakov - nie su zobrazovani ako
narod, ale ako sucast madarského naroda. Su Slovakmi, st vSak aj Uhrami (tuto
myslienku dlho akceptovali aj mnohi slovenski narodni dejatelia), pre Madarov a
po madarsky to ale znamenalo, ze su Slovakmi, a su aj Madarmi, su ¢lenmi madar-
ského naroda.

Preto ani regiony obyvané Slovakmi nie su ¢asto zobrazované ako ,,slovenskeé®.
Vacsina madarskych opisov geografickych lokalit uzemia dnesného Slovenska sa
zameriava na krasu prirody, na romantické ruiny hradov na Povazi (Lietava, Po-
vazska Bystrica, Hricov, Varin, Plevnik, Luckov, Rohac¢ alebo aj Dobsinska ladova
jaskyna, ¢i Hradnianske udolie (Jokai 1968, 284-286, 371). Perspektiva podob-
nych opisov lokalit dnesného Slovenska bola inSpirovana aj cestopisom A. Med-
nanského Malebna cesta dolu Vahom v Uhorsku.

Texty uvadzaju len prilezitostne, ze na tych miestach ziju Slovaci. Ako region
explicitne vyjadreny ako obyvany Slovakmi sa vyskytuje v madarskych prozach,
napriklad Orava (Jokai 1988, 350), Nitra (Jokai, Hol lesziink két év mulva), Zvo-
len (E6tvos 1909, 44), z ktorych vacsina ma svoje dblezité miesto aj v slovenskej
narodnej koncepcii. Z riek k slovensky apostrofovanym patria Poprad a Vah (Jokai
1966, 7-9) v sulade so slovenskym sebaobrazom, v ktorom Vah prameniaci pod
Tatrami a vlievajuci sa do Dunaja, zanikajuci v nom podla Cs. Kiss Gy. predstavoval
symbol slovenského osudu (Kiss Gy. 2005, 179).

Problém Tatier

Kult majestatnych, divokych, osamotenych velhér ako jeden z podstatnych feno-
ménov romantizmu bol v madarskej literature pritomny, v silnejSej pozicii oproti
nemu vsak stalo vyzdvihovanie Dolnej zeme ako symbolu slobody. Volba niziny ako
typickej narodnej krajiny suvisela podla Rastislava Moldu aj s tendenciou ,,odlisit
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jednotlive korunné krajiny pod viadou Habsburgovcov. [...] Tym, ze madarski umel-
ci cheeli svoju krajinu diferencovat od rakuskej, pre ktoru su charakteristické alp-
ské velhory, zvolili si za motiv typickej krajiny rozsiahle plane pusty” (Molda 2015,
176). Sandor Petéfi kanonizoval opoziciu niziny a velhor nielen prostrednictvom
svojich basni (Az alféld), ale napriklad aj svojim cestopisom:

...moje oc¢i sa neustale upierali na Karpaty, na milién pyramid navisenych na seba. Ale
moja dusa, ako dieta, ked' vidi, Ze jeho vychovavatel nedava pozor, moja dusa nepo-
zorovane preletela daleko, daleko, tam, kde nie su vrchy, kde sotva su kopce, kde sa
majestatne vali Dunaj ako Vérésmartyho hrdinské piesne, kde sa Siroko rozprestieraju
pusty, akoby hladali koniec sveta, kde horizont je ako obrovsky palac, na strope dia-
mantovy luster sinka a po bokoch visia zrkadla fatamorgan, v ktorych sa so zalubou
prezeraju stada dobytku a koni... sem, sem zlietla moja dusa z Karpat, do mojej sladkej
vlasti, na krasnu Dolnu zem!® (Pet6fi 2002).

Napriek tomu poetika romantizmu nepripustila emblematicke spajanie Tatier s inou
ako s madarskou narodnou koncepciou, aj preto v madarskej literature Tatry to-
picky figuruju ako ochrankyne hranic Uhorska (napr. v Jokaiho romane Synovia
Cloveka s kamennym srdcom, Jokai 1979, 419-420). Ani Petéfi neprepusti Tatry
inej narodnosti, vo svojom cestopise pri opise regionu sice okrajovo konstatuje, ze
sa tu nehovori po madarsky, ale dalSej Specifikacii jazyka sa vyhyba.

Slovenskost Tatier sa objavuje hlavne v textoch z konca 19. storocia, napr. v hu-
moristickej proze G. Gardonyiho madarska hlavna postava v Tatrach poznamena:
»Tu Uz byvaju Slovaci, lebo rastie tu drét“® (Gardonyi, A pesti tr, 83). Ako slovenské
je predstavené napriklad aj bondské udolie uprostred hor v romane Cierne dia-
manty (Jokai 1967). Metonymicky su Tatry obsiahnuté v obraze oblasti obyvanej
Slovakmi, ktoru madarskeé texty ¢asto oznacuju ako krivu krajinu (Jokai 1966, 51).

K. Mikszath napriklad podava obraz nadherného prirodného prostredia , krivej
krajiny“ s typickymi miestami a so Specifickymi lokalitami romantickych vrchov, za-
sunutych dedin a salasov: ,Nieto takého chyrneho salasa, ako je brezinsky... Ma
vybielené steny, Cervenu strechu, branu vybijanu olovenymi klincami. Voékol neho
kvitnu tulipany. Vysoké storocné stromy ho clonia a uzkostlivo zakryvaju [...] chyrny
brezinsky baca Tomas Olej [...] je jedinym panom od starej Matry nadol az po Ko-
panic¢né udolie“ (Mikszath 2010, 50). Obraz salasa u K. Mikszatha patri k prejavom
novoromantizmu a koresponduje aj so slovenskym sebaobrazom, v ktorom postup-
ne silnel symbol pastiera a bacu (Skvarna 2004, 71). Celkovo sa Mikszathova kon-
cepcia vystavby protikladnych obrazov,,my*“ a,,oni* v jeho umeleckych textoch viac
odohrava v rovine regionalizmu ako v rovine nacionalizmu. Cs. Kiss Gy. konstatuje
protikladnost jeho obrazov hornych a dolnych oblasti, z ktorych horné su ,nase”,
5 ,,...folyton meredtek szemeim a Karpatokra, az egymasra hanyt millio piramisra. De lelkem, mint a

gyermek, ki megpillantja, hogy gondviseldje nem figyel ra, lelkem elsuhant észrevétlendl messzire,

messzire, oda, ahol nincsenek hegyek, hol halmok is alig vannak, hol a Duna omlik méltdsagosan,
mint Vorésmarty héskolteményei, hol pusztak nyulnak el, hosszan, mintha a vilag végét keresnék,
hol a latkor egy orias palota, melynek tetején a napnak gyémantcsillarja s oldalan a délibabok tikrei
figgenek, mikben kedvtelve szemlélik magokat gulyak és ménesek... ide, ide szallt lelkem a Karpa-

tokrol, az én édes hazamba, a szép Alfdldre!” (Preklad Marta Fiilopova)
6 ,,erre man totok laknak, mert itt terom a derét”. (Preklad Marta Filopova)
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bohaté na nerasty, dzentryovske, kym Dolna zem je sedliackejsia a bohatsia z hla-
diska urodnosti (Kiss Gy. 2007, 75-77). Slovaci su u neho, samozrejme, horniak-
mi, ale tymi su aj tu zijuci Madari, ktori spolu tvoria ,,nasu” skupinu oproti dolniakom.
Mikszath zobrazuje aj niektoré mesta, ku ktorym viaze Slovakov a vSima si aj ich kul-
turno-politické aktivity: zo Ziliny ,,chodili na mati¢né zhromazdenia do Turéianskeho
Svateho Martina, [...] kde bolo zhromazdenie pod holym nebom (prave recnil mla-
dy Hurban)” (Mikszath 2012, 64-65), i ked' ich charakterizuje zvy¢ajne zosmiesnu-
juco. Mikszath vsak pouziva ironiu aj pri opise madarskych zalezitosti.

Krivost krajiny v niektorych textoch evokuje aj charakterizaciu jej obyvatelov Slo-
vakov, ktorym je pripisovany stereotyp falosSnosti, krivosti charakteru.

Dedina mimo ¢asu
Blizsie urcenym miestom zivota, domovinou Slovakov, su dediny uprostred hor:

Nizke domy vytesané z dreva, zadymené strechy bez komina. Dvor je kamenisty, zahra-
da je kamenista, rola je kamenisté. Smutné zemiaky a trudny ovos. Vela zien, vela deti,
malo muzov. Medzi veéne zelenymi hrdymi ihlicnanmi pokorny tichy lud. Ale na kazdom
dome dve - tri lastoviCie hniezda” (Gardonyi, Egy szl drot).

Citat z poviedky G. Gardonyiho pouziva mnohé elementy slovenského heteroobra-
zu v madarskej préze: ako napriklad ustrednu viastnost pokory, typickd plodinu
ovos a zemiaky, ale aj ihlicnany; naznacuje problém vystahovalectva, tazku social-
nu situaciu v podobe chybajucich muzov a stereotyp populacnej sily Slovanov. Cez
symbol lastovicky a lastoviCieho hniezda, nositela pozitivnej konotacie milovanej
domoviny, obraz nadobudne vnutornu dynamiku a vyvrcholi harmonicky pozdvihnu-
ty z negativnej polohy, stava sa obrazom rodného kraja.

G. Gardonyi cez archetyp starca spaja so Slovakmi aj obraz minulosti. Jeho
rozpravac v poviedke A falu télen (Dedina v zime) spomina starého Slovaka, ktory
v madarskej dedine ,Zije od ¢ias Svatopluka“® (Gardonyi, A falu télen), a svoj celo-
rocny zarobok odovzdava svojmu synovi, ,,zoSuchorenému slovenskému starcovi“®
(Gardonyi, A falu télen). Starec disponuje typickymi atributmi stereotypne spajany-
mi so Slovakmi: drétom, halenou a ma rad palenku. Autor zrejme pouzil znamy mo-
tiv ludovej rozpravky o rodine starych, Az éregek (Benedek 2007, 267-268) na
vyjadrenie rozpravkovosti postavy. Opieral sa ale aj o kolonialny diskurz, v ktorom
je pritomny motiv dlhovekosti ako prostriedok delegitimizacie, vystihnutia inej, nie
normalnej ludskej podstaty kolonizovanych, pre ktorych neplatia prirodné zakony
(White 2010, 233).

Svet mimo sveta, pre ktory neplatia bezné zakony, spaja so Slovakmi aj M.
Jokai, ¢i uz v podobe ohranicenosti v pripade bondského Udolia v romane Cierne

7 ,Fabol acsolt alacsony hazak, kéménytelen kormos teték.Az udvar kéves, a kert kdves, a szantofold
koves. Szomoru krumpli €s banatos zab. Sok asszony, sok gyerek, kevés férfi. Az 6rokzold bliszke
fenyéfak kozott alazatos csendes nép. De minden hazon két-harom fecskefészek.” (Preklad Marta
Fllépova)

8, Szvatopluk 6ta él* (Preklad Marta Fulopova)

9 ,,0sszetdporodott tot aggastyan” (Preklad Marta Filopova)
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diamanty, alebo v obraze dediny mimo sveta bez identity a bez mena, ktora sa
nezapaja do revoluénych udalosti rokov 1848/49 v romane Synovia ¢loveka s ka-
mennym srdcom. V hore uvedenom citate z romanu V&era a dnes tiez zobrazuje
Jokai Slovakov ako pracovity a spevavy lud, ktory pretrvava, ked ostatné zlozky
starého sveta zanikaju. Mozno to chapat ako bytie mimo ¢asu a dejin, ako odkaz
na bezdejinnost Slovakov, rovnako vSak to mozno interpretovat ako nadc¢asovy,
trvacnu hodnotu, ktora ma potencial pretrvat historiu. Majstrovstvo Jokaiho spociva
prave v tom, Ze dokaze devalvovat a znovu vybudovat univerzalne hodnoty.

Aj dalsi autori z prelomu 19. a 20. storocia (K. Mikszath a Gy. Krudy) pouzivaju
obraz slovenskych lokalit ako kulisu, atmosféru, s ktorou sa spaja rozpravkovost
(,,pri svojich dlhosrstych konikoch kracali Slovaci, prepravujuci drevo, akoby z rozp-
ravok Andersena naraz vyrazili snehuliaky“'® [Krady 1994, 127]), snivost a mytic-
kost. Slovenské prostredie predstavuje svet, kde sa ¢as zastavil, neplynie dalej,
ktory znamena bezpecie, navrat k poriadku veci. V podobnom ladeni tematizuje
napriklad K. Mikszath tradi¢né slovenské potulné remesla, takto sa stavaju drotari
v jeho tvorbe metaforou obnovovatelov poriadku sveta.

Pre Krudyho klucovu postavu celej tvorby, Sindibada, mesta na Spisi evokuju
spomienku na mladost, zobrazuje ich neuchopitelne, asociativne, ako miesto, kto-
ré sice existuje, ale predsa je uz minulostou. Tuto liniu obrazu naplno rozvinul v
neskorsich dielach, po rozpade Uhorska (Fabri 1995, 111).

Rozpravkovy a fantazijny rozmer textov méze celkovo suvisiet s kolonialnym
diskurzom, v ktorom obrazy krajin boli aj ,reprezentaciou fantazijnych predstav
kolonizatorov o kolonizovanych krajinach“ (Hornakova-Hevesiova 2007). Madars-
ko-slovensky nacionalny diskurz v mnohych svojich rozmeroch fungoval ako prejav
stredoeurdpskeho kolonializmu.

Zaver

Na zaklade vyskumu sa javi, ze za stereotypneé slovenske geograficke lokality v ma-
darskej literatire mozno povazovat vrchy a dedinu, za madarské v slovenskej litera-
ture nizinu a okrajovo mesto. Vysledok (popri geografickej skuto¢nosti) potvrdzuje,
ze dominantnym spdsobom vytvarania narodneho obrazu bola exkluzia, vyraznejsie
pritomna na strane slovenského narodného diskurzu, menej u autorov tvoriacich v
schéme uhorského patriotizmu.

Najvyznamnejsie postavenie medzi madarskymi lokalitami ma pusta, ktora sa v
mnohych dielach stava aj ohniskom negativnych madarskych stereotypov, odvija-
jucich sa od charakteru geografickej lokality: ako lenivost, zaluba v kradnuti, zboj-
nictvo. Pusta sa stava v istom zmysle aj metaforou madarstva - predstavuje pus-
totu a niotnost, ktora je vyraznym prejavom snahy dehumanizacie az popierania
existencie konkurenc¢nej skupiny. Obrazy miest su va¢sinou spojené s fenoménom
madarizacie, ktora je vnimana ako moralne zlyhanie, ako hriech.

Vylucenie z narodného obrazu je menej vyrazné v madarskej literature, kedze ta
Slovakov zobrazovala ako sucast ,my* skupiny. V tejto koncepcii Slovaci predsta-

10 ,,hosszu szdr( lovacskaik mellett bandukoltak a faszallito totok, mintha Andersen meséibdl megindul-
nanak egyszerre a héemberek” (Peklad Marta Fllopova)
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vovali regionalnu skupinu v ramci madarského naroda, ktoru madarska literatura
sa snazila integrovat. Robila to prostriedkami znamymi z kolonialneho diskurzu,
predstavenim majestatnej, divokej prirody a jej obyvatelov, ktori sa v istom zmys-
le vymykaju normalu, napriklad v stereotypnych crtach ,, dobrych® alebo ,vznese-
nych“ divochov ako detinskost, mravna Cistota, Uprimnost aj naivita; ¢i sprostost,
neschopnost postarat sa o seba.

Slovenské prostredie u viacerych autorov je v prvom rade atmosférou, poci-
tom, ktory cez spomenuty stereotyp detinskosti, neskazenosti navodzuje svet,
kde platia moralne zakony, svet bezpecia a poriadku veci. Tym vSak narasta
jeho nerealnost a nadobuda aj rozmer fantazijnosti a snovosti.
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English Past-tense and Nominal Plural Formation by EFL
Learners

Viola Kremzer

Abstract

As a result of continuous improvement in language education, creativity has become
a focal point in foreign language (FL) teaching and research. Analogies in English
have helped students acquire language elements based on similarities more easily
and creatively. Analogies and rules used by EFL learners have been investigated for
decades to see what type of psycholinguistic processes learners go through in creat-
ing possible solutions to grammar tasks (Ambridge, 2010; Berko, 1958, Daelemans
& van den Bosch, 2005; Pinker, 1999).

The present study is a psycholinguistic analysis of English past tense and plural forma-
tion based on a nonceprobe experiment implemented in two classes of 12th graders
at a Hungarian high school. Participants were eleven English as a First Foreign Lan-
guage (EFL1) and seven English as a Second Foreign Language (EFL2) learners. To
examine the application of grammatical rules and phonological analogies in the Hun-
garian context, | conducted a small-scale study guided by three research questions.
The first two questions focused on the extent to which rules and analogies influenced
students’ past tense and nominal plural formation, and the third research question on
the difference between the solutions given by the two groups.

Findings show that plural formation and past tense formation by EFL1 and EFL2 learn-
ers follow the dual-route approach, reflecting participants’ two-way psycholinguistic
processing. The EFL1 group applied rules and analogies with greater accuracy. How-
ever, the EFL2 team members tended to overirregularize past tense forms or over-
generalize applicable suffixes. The present research could help research the learning
process of English past-tense and plural formation by EFL1 and EFL2 learners.

Keywords: analogy; rule; EFL learners; past tense formation; plural formation

Subject-Affiliation in New CEEOL: Language and Literature - Applied Linguistics -
Language acquisition
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Introduction

In language education, it has always been a question in focus what sort of teaching
and learning approaches and techniques should be applied in the English as a For-
eign Language (EFL) classrooms. As English language teaching and learning have
been changing, the Hungarian system has also gone through numerous chang-
es, and several techniques have been implemented in EFL lessons. As a result
of continuous improvement, creativity in EFL teaching has become a focal point.
Teachers started to use techniques to make learning more exciting, to facilitate the
process. Analogies in English have helped students acquire language elements
based on similarities.

According to my personal discussions, many teachers provide students with
analogies when teaching pronunciation or vocabulary. Others compare grammat-
ical structures, such as past tense forms, or highlight formal similarities between
the target language and the native language. Although analogies are provided to
students, FL learners create their associations based on their experiences and lan-
guage knowledge. These may differ from those that teachers use and might even
be applied incorrectly.

In this report, a psycholinguistic study of English past-tense and plural formation
is presented. A nonceprobe experiment was implemented in two classes of 12th
graders at a Hungarian high school. Analogies used by English learners have been
investigated for decades to see what type of psycholinguistic processes learners
explore in creating possible solutions (Berko, 1958; Bybee & Moder, 1983; Pinker,
1999; Ambridge, 2010). The present findings could help research the acquisition
of English past-tense and plural formation by English as a First Foreign Language
(EFL1) learners and English as a Second Foreign Language learners (EFL2).

Analogy in language education

Various types of analogies are known from different fields of life which help learn-
ing, acquisition and understanding the English language. Teachers and learners
equally compare different forms and concepts to make acquisition more accessi-
ble. According to Hulshof and Verloop (2005), “an analogy is the comparison of
something familiar to something unfamiliar, in order to explain the unfamiliar con-
cept” (p. 23). Language learners store several rules and thousands of forms in
their memory which they can access in the case of an unfamiliar concept. A high
number of studies have been conducted on native English-speaking children’s
language performance regarding suffixation morphology (Ambridge 2010; Berko
1958; Kopcke 1998; etc.).
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Simple past tense formation

There are different theories about the acquisition of past-tense forms. First, in the
1970s, memorization was suggested to be applied when learning them (Kuczaj
1977). It meant that all forms were rote-learned, and no rule or analogy was thought
to be used in supporting the learning process. Later, the dual route also called rule-
based approaches (Bybee & Moder 1983; Pinker 1999, 2001; Marcus, Brink-
mann, Clahsen, Wiese & Pinker 1995) describe learning as a two-way process.
The basis of the rule-based approach is that regular English past tense is generated
with -ed suffixation, and the phonological analogy is applied when producing irreg-
ular past tenses (Ramscar 2002). According to Bybee and Slobin (1982), it is not
clear if “speakers must learn all irregulars by rote, or whether they organize some
of the verbs into classes [...] and even use some minor rules to generate irregular
past tense forms form a base form, as generative phonologists have suggested”
(p. 266). There are irregular past-tense forms that cannot be associated with other
forms, such as go/went. These forms can only be acquired by rote-learning (Bybee
& Slobin 1982).

The third theory, the single-route approach (Ambridge 2010; Bybee & Moder
1983) posits that both regular and irregular past tense forms are generated by
analogy with forms stored in the lexical memory “by means of an associative mem-
ory system” (Ambridge 2010, p. 1498). The Analogical Model of Language (AML,;
Skousen 1989, 2002) and Memory-based learning (MBL; Daelemans & Van den
Bosch, 2005) both propose a single-route approach in order to foretell the past
tense form of a verb. Plunkett and Joula’'s (1999) connectionist associative net-
work, which also applies the single-process model, handles regular and irregular
forms and indicates that “a single-route to inflectional morphology is capable of
producing generalization and productivity levels necessary for a psycholinguisti-
cally meaningful model of noun and verb inflection” (p. 488). AML applies prob-
ability theory depending on three occurrence factors: (a) similarity, (b) frequency,
and (c) behavior (Skousen 1989). In MBL the extension of the known set improves
human performance in which the nearest neighbors are taken into consideration.

According to the fourth model, which is called the multiple-rules model (Albright
& Hayes 2003; Ambridge 2010), separate rules are set up for each particular stem
regardless of whether the stem is regular or irregular. Generalization happens
through mapping based on rules which specify the phonological contexts. There
seems to be a clear distinction between English regular and irregular past-tense
forms, where regular forms are generated by the formal rule of adding the ending
-ed to the stem, and irregular forms are learned by rote or generated by phonolog-
ical analogies (Ambridge 2010). Phonological properties of a morphological class
are described as schemas by Bybee and Slobin (1982). A schema scaffolds the
learner in organizing and accessing the mental lexicon. Adults and children use
different schemas to remember and recall, for example, past tense forms.

The usual practice in Hungary is to teach grammatical structures through rules
and exceptions because they are easy to measure in tests. Learning English past
tense starts with memorizing the regular rule of using the -ed ending. Once stu-
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dents are able to apply the rule and form English past tenses with the help of the
ending, they have to memorize exceptions, the irregular verbs. In Hungary, accord-
ing to personal discussions, rote learning usually happens in alphabetical order
because textbooks have a list presenting the most frequently used verbs according
to proficiency level. This tradition does not help students pick up past tense forms.
However, after certain time and experience, students may recognize patterns of
phonological similarities when learning exceptional past tense forms, which leads
to creating analogies in their mind.

Various processes take place in language learners’ mind to create past tense
forms. When the system attempts to produce an irregular form by analogy with an-
other irregular form in the same phonological neighborhood, it blocks the default
rule of using -ed ending. In the absence of blocking, overregularization occurs
(Ambridge 2010, p. 1497). Bybee and Slobin (1982) state that learners who have
already encountered the inflectional rule tend to make more errors of adding -ed
to the stem. As their research proves, adults and third-grade children make more
suffixation mistakes, overgeneralizing the -ed ending, since they know the rule,
whereas, preschool children analyze the base and form the past tense accordingly
(Bybee & Slobin, 1982). While phonological analogy may help the acquisition of
different language constructs, they may also cause misconceptions, e.g.., over-
generalization or misuse of rules.

Nominal plural formation

Verb past tenses share many features with English noun plurals. “There is a similar
general rule describing most forms and a small, semi-regular group of common
exceptions” (Plunkett & Juola 1999, p. 464). Since noun plurals can be described
grammatically in a similar way, the single-route and the dual-route model could also
be applied when explaining the grammar of English plural formation. The multiple
rules model cannot be applied in the case of nominal plural formation since certain
exceptions are not connected to specific guidelines.

Teaching English plural formation is mainly based on memorizing rules and ex-
ceptions. Learners get to know the -s general suffixation (primary rule) and the -es
ending in cases when the final letters of a noun are -s, -sh, -ch, -x, or -0 (secondary
rule); except for photo, motto, kilo, etc. Students also learn the transformation of
y into i (which is followed by -es) if the noun ends in a consonant plus -y. In a few
cases, plural can be generated with the -en ending, e.g., ox (Harris 1942). The
plural of words of foreign origin may be generated differently (Latin: phenomenon
- phenomena; Greek: analysis - analyses).

Exceptions are highlighted in three cases. One, when the noun ends in f/fe,
teachers tend to focus on those nouns that change their ending to -ves when gen-
erating plural, which results in the voicing of the final consonant (Plunkett & Juola
1999). Since not all of these nouns follow the -ves suffixation pattern, no rule is
taught. After a certain period of time, students are able to recognize phonological
analogies, such as wife and knife, or self and shelf. Two, they learn nouns which
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change their forms, in connection with which they may also identify analogies con-
cerning foot, tooth, and goose, or those which include the word man. Three,
students have to memorize those nouns which generate their plural through zero
suffixation. These are the items that cannot be generated based on analogies.
MacWhinney (1975) examined native Hungarian children’s noun formation in
their mother tongue based on Berko’s (1958) research. MacWhinney used real
words as stimulus items and nonsense words with their representations, eg., the
stimulus item: kosar (basket), the nonsense word: mosar, and its made-up mean-
ing: space-man (p. 72). In his study, he examined children’s use of analogy, which
he describes as the comparison of two items: rule-operation and rote memoriza-
tion. There is scarce research on the application of analogies by second and third
language learners, so the present report attempts to fill in the gaps in the field
regarding foreign language learning and analogies in the English classroom.

Research questions

To examine the application of grammatical rules and phonological analogies in the
Hungarian context, | conducted a small-scale study guided by the following ques-
tions:

RQ1 To what extent did rules and phonological analogies guide students’ inflection in
past tense formation?

RQ2 To what extent did rules and phonological analogies guide students’ inflection in
plural formation?

RQ3 What difference can be observed when analyzing solutions given by the two
groups?

The context of the study

The research was conducted at a high school in Pécs, Hungary. It examined the
use of analogies and rules in EFL1 and EFL2 groups by completing a short test at
the beginning of one of their lessons. To accommodate learners, | and their teach-
er supervised them taking the test. Since students knew me, my presence was not
distracting them; moreover, they also felt more secure because of their teacher’s
attendance.

Participants

Two EFL groups from the same Hungarian high school participated in the study
voluntarily. All participants were in the 12" grade, so these students were school
leavers between the age of 18 and 19. The same teacher educated both groups
in English.
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The first team was an EFL group where students study English as a third lan-
guage. They started English in 9" grade, as 14-15-year-olds and had been learning
different first foreign languages. They had three English classes a week and study
from a book preparing them for the school leaving exam. The group consisted of
altogether seven members, five boys, and two girls. The second group which par-
ticipated had eleven members, five boys, and six girls. They started English either
as preschoolers or in the first year of the elementary. English was their first foreign
language. They had four or six English classes a week, depending on whether they
had English specialization, or they attended only regular compulsory lessons.

The instrument of data collection

The instrument used for data collection was a test consisting of two tasks. The ex-
amples were adopted from Berko’s (1958) material testing “the child’s use of mor-
phological rules of different types and under varying phonological conditions” (p.
153). The original test included 27 nonsense words which were drawn on picture
cards. The pictures accompanying the words were brightly colored, depicting the
nonsense words. As Berko (1958) writes, the generation of nonsense words was
based upon “rules for possible sound combinations in English” (p. 153). Her ex-
planation suggests that some phonological changes can be reconstructed through
minor rules which can be associated with the multiple-rules model documented by
Albright and Hayes (2003).

The material used in my study tested EFL learner knowledge of verb and noun
suffixation. The test was given to students in paper and pencil format. As all exam-
ples were put in context, pictures were not provided. The first task had six items
testing the formation of past tense verbs. The context was always given by the
first two sentences, and the progressive form of the verb was presented in the
following sentence. Thus, students could witness if phonological circumstances
made changes in the verb form, e.g., rick - ricking, mot - motting. The second
task consisted of ten items testing the formation of plural nouns. The nonce words
(nonce word = nonsense word) represented phonological sonority of existing ex-
pressions. It means that -s and -es plural endings were both supposed to be used
in the test.

Procedures

Before testing procedures, | contacted the vice director of the high school to ask
for permission to conduct research. Since all students had already reached the
age of 18, there was no need for approaching parents for parental permission.
The second step was to get in touch with the teacher and discuss how testing was
going to take place. Tests were taken in the first fifteen minutes of participants’ les-
sons on 28" November 2018. The EFL2 language group was the first to take the
test in the 4" lesson. The EFL1 group took the test in the 5" lesson; meanwhile, |
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could summarize the data collected. Participants were instructed to fill in the blanks
with the forms they thought would be appropriate past tenses of the given verbs
or the appropriate plural forms of the given nouns. As the last step, materials from
the two groups were analyzed separately according to correct and incorrect use of
rules and analogies.

Results and discussion

The aim of the present study was to answer the three research questions con-
cerning students’ performance in generating forms and the difference that may
have occurred between the EFL1 and EFL2 group. In what follows, results will be
discussed in comparison with the findings of previous studies. The research ques-
tions concerning past tense formation and plural construction are reviewed at the
end of the first two sections as summaries for findings. The third research question
sums up the complete study by examining performance in both groups and the
distinctions that were observed.

Formation of Past Tense

Learners can rote-learn those words that they had already heard or seen. These
forms are included in the mental lexicon and can be recalled in the appropriate
context. Asking to inflect an existing form would test only rote learning; however,
generating the correct form of a nonsense word requires a word formation pro-
cess, as Keuleers, Sandra, Daelemans, Gillis, Durieux, and Martens (2007) also
claim. Thus, rote-learning can serve as a basis for a phonological analogy which
can either be determined by the single- or the duel-route approaches. In what fol-
lows, solutions given by students are analyzed according to aspects described by
Keuleers et al. (2007). In the present study, three of their aspects were taken into
consideration during the analysis of nonsense verbs: 1) English verbs that take an
-ed suffix, which is said to be the general rule, 2) verbs which indicate past tense
through vowel change (ring-rang) and 3) verbs whose past tense is unmarked (hit-
hit). These three phenomena are discussed according to the single-route and the
dual-route models to see which approach can principally confirm EFL1 and EFL2
learners’ choices.

Past tense formation according to the dual-route model

The dual-route approach approves the application of a default rule in the case of
regular past tense forms and accepts the relevance of phonological analogy when
generating irregular forms.

Eddington (2000) writes that regular forms are produced by adding the regular
allomorph of the past tense morpheme to the base, in contrast, irregular forms
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are “stored as wholes in the mental lexicon in an associative network, and their
production is a matter of lexical access” (p. 282). According to his theory, learners’
rote-learned vocabulary does not consist of separate present-past connections,
but it is built up from various relations between present and past structures which
enable application of associations.

First, participants applied the inflectional rule correctly in three cases (see Table
1). In the case of *spow, *rick and *gling, students correctly added -ed to the stem
according to the rule. *Spowed was generated by four students in both groups. On
the one hand, eight students successfully inflected *ricked from the EFL1 group;
on the other hand, only two students produced the correct form in the EFL2 group.
Although *gling can be associated with verbs ending in -ing and having irregular
past tense forms, students applied the default rule and generalized the -ed ending.
Five students in the EFL1 group and one member of the EFL2 group generated
*glinged.

Secondly, eight EFL1 group participants accurately used the past tense rule in
the case of mandatory consonant duplication in *motted, and five EFL1 members
generated *bodded. In the EFL2 group, students did not manage to produce these
two forms. This phenomenon illustrates the higher proficiency level of the first for-
eign language group.

In the case of *mot and *bod students inappropriately added only -ed to the
stem, creating the incorrect forms: **moted and **boded. This addition shows
that students knew the default rule, but they were not able to apply it in the right
situation; thus, overgeneralization occurred. Four students from the EFL2 group
generated **moted, whereas no one constructed it in the EFL1 team. **Boded
was created by two EFL1 students and one EFL2 member. Besides, the default
rule also includes the addition of -d in the case of verbs ending in -e. Two students
from the EFL2 group incorrectly added -d to *spow, which may have occurred as
a result of pronouncing [w].

The application of phonological analogies was well-represented in the tests
through vowel change by participants (see Table 1). They formed the past tense of
*spow not only by adding -ed to the original verb but also through vowel change
in the stem: *spew, which was produced by five students in EFL1 group but only
by one student in the EFL2 group. This vowel change can be compared to the
change in verb pairs like grow-grew or blow-blew. According to Berko's (1958)
study, possible past tense forms of *gling are *glang or *glung. In the present
research, five out of eleven students from the EFL1 group and four out of seven
participants from the EFL2 group created *glang based on phonological analogy
with sing-sang. Besides, only one person from each group formed *glung on the
basis of cling-clung.

There was one verb, ring included in the list to give a model for the phonological
change of one type. This was the only verb which could represent rote-learning in
the study. However, one student in each group failed to produce the correct past
tense form of ring. On the one hand, a student from the EFL1 group gave the third
form of ring which may have occurred because of test completion pressure. On
the other hand, a student from the EFL2 group produced **rong which shows
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misconception or the lack of rote-learned vocabulary.

Table 1 Past tense formation of nonsense verbs

Nonce | EFLA1 Occurrence | EFL2 Occurrence
word
Spow Spew 5 - -
Spowed 4 Spowed 4
**Spawn 1 - -
- - **Spowd 2
- - **Spow 1
Rick Ricked 8 Ricked 2
**Rack 3 **Rack 2
- - **Rock 1
- - **Ruck 1
- - **Ricken 1
Mot Motted 8 - -
Mot 3 Mot 1
- - **Moted 4
- - **Met 1
- - **Moot 1
Bod Bodded 5 - -
Bod 4 Bod 3
**Boded 2 **Boded 1
- - **Bed 2
- - **Bid 1
Gling Glinged 5 Glinged 1
Glang 5 Glang 4
Glung 1 Glung 1
- - **Glong 1
Ring Rang 10 Rang 6
**Rung 1 **Rong 1

**wrong answer according to grammatical rules or phonological analogies

Although participants were able to correctly apply phonological analogies, discrep-
ancy can also be observed when analyzing results. There was only one case in
which participants from both groups (three members of the EFL1 group and two
members from the EFL2 group) produced **rack from *rick through wrong analogy
with sing-sang. In what follows, | am going to present past tense forms which were
generated only by the EFL2 group. One student created **ruck as a past tense
form of *rick, which can be explained by analogy with cling-clung. Another student
inflected **rock which may be connected to win-won, but their phonological analo-
gy would be loose. These three examples illustrate wrong analogical connections.
Students used incorrect associations, since it was already explained in the litera-
ture review verbs ending in -ing form their past tenses with a- or u-vowel change.
However, the present nonce verb does not have the same ending.
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Besides, *mot was incorrectly inflected in two ways according to two differ-
ent phonological analogies. One, **met was generated on the basis of hold-held,
two, **moot was generated based on shake-shook or take-took. In addition, *bod
was changed incorrectly to *bed. However, close phonological analogy cannot
be found, the closest inflectional model would be go-went because of their pro-
nunciation. One student inflected **bid as a past tense form of *bod, however, no
analogical reason connected to the generation of simple past tense can be iden-
tified for such a change. On the other hand, the abovementioned four incorrect
past tenses could also be the result of association with existing words. Since some
EFL2 learners could not identify the nonce words, they relied on already familiar
vocabulary.

Students made associations with those one-syllable verbs that end in a dental
consonant. In the case of *mot and *bod, they generated past forms in association
with put, bid, cut or cost. This past tense form is a result of historical change; thus,
the abovementioned past tense forms can be accepted based on phonological
analogies with verbs ending in a dental consonant. However, since the historical
alternation affected only verbs with such endings, one student’s solution of **spow
as the past tense form of *spow cannot be accepted grammatically.

Past tense formation according to the single-route model

Students of the present nonce inflection study created both correct and incorrect
units considering analogical modeling. In what follows, verbs are discussed that
were generated by additional suffixes, and irregular verbs are not going to be men-
tioned since they have already been analyzed in the previous section.

First, students applied the general rule in five out of six cases. An application
of the -ed suffix occurred with *spow, which can be analogically compared to the
existing verb show. In this case, the correct analogy applied results in the form
*spowed. The next such verb was *ricked, since it can be analogically connected
to verbs, such as kicked and picked, where a larger difference can be seen be-
tween the two language groups. The past form *glinged can be generated based
on pinged (onomatopoeias) or unkinged (poetic expressions) (Berko 1958). Con-
sonant duplication was mandatory in two cases in the test. When creating *motted,
students could depend on rotted as an existing past tense form and record the
correct nonce form. In the case of *bodded, the basis could have been nodded,
where the duplication of -d was also obligatory.

On the contrary, the single-route method is not confirmed by the following exam-
ples given by students. One, **spowd was generated by two students in the EFL2
group which can be verified by no analogical reason. Two, **moted and **boded
would be written with doubled stem final consonants. These three items cannot be
explained with an analogy, students only used the general rule in wrong contexts
without recalling a meaningful model. Plunkett and Joula (1999) claim the advan-
tages of the dual-route model of inflectional morphology, since it is easy to under-
stand, and it can easily describe and test students’ generalization performance.
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However, they also state that human mental processing is a complicated mecha-
nism; thus, even simple and clean solutions become less simple when scaled up.

Discussion

In the following section, | review students’ past tense formation and | answer the
first research question, whether they preferred to use analogies in the construc-
tion, or they rather applied the default rule. The performance of the two groups
is not separated in the analysis, students’ answers are summed as one group’s
solutions.

Default rule was applied in the case of the five nonce verbs in the test. As Pras-
ada and Pinker (1993) claim, the suffixation rule offers unlimited productivity, since
speakers can generate the past tense form of any verb they have or have not heard
by adding an -ed to the base. According to their understanding, all the given verbs
can be generated through the general rule of adding -ed to the stem. The only ex-
isting verb, ring, was not added -ed ending by participants. Learners applied the
rule more often when generating three nonce past forms in the test. In the case of
*spow, ten instances of rule-application were recorded, and two cases were not-
ed when students incorrectly added only a -d to the stem on the basis of spelling
pronunciation. Students generated *ricked ten times in the study without creating
incorrect forms with the general rule. The third nonce verb which was formed most-
ly by adding -ed to the stem was *moit. In this case, however, eight correct forms of
*motted and four incorrect constructions of **moted were recorded, which shows
learners’ knowledge of the general rule, but their lack of knowledge in consonant
duplication. In Berko’s (1958) research 33% of the children added -ed to mot and
31% to bod.

Phonological analogy was used with two nonce verbs and the existent one. Par-
ticipants generated *bod as the past form of *bod seven times in the test based on
analogy with verbs ending in a dental consonant. Berko (1958) found that the ma-
jority of the solutions given by native English children was the same for this nonce
verb. Three students applied vowel change on the basis of analogies with familiar
English words. Eleven participants generated correct past tense forms for *gling
by forming *glang or *glung. There was only one analogical construction that was
not explainable grammatically. In Berko’s (1958) study, 75% of adults generated
*glang or *glung as past tense forms. In contrast, only one child formed *glang
and two children produced **glanged including vowel change and the addition of
regular suffix to the stem in her study. Rang as the past form of ring was created
by sixteen students in the test, only two students were unable to record the correct
vowel change of the verb.

As findings show, students were able to use the default rule and phonological
analogies connected to past tense formation. Since there were instances when
students added the past ending without consonant duplication or based on incor-
rect spelling pronunciation, rule-based psycholinguistic procedures can be prov-
en. In contrast, they were able to connect familiar vocabulary with nonce verbs and
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create grammatically correct past tenses through vowel change. Hypersimilarity
plays a great role when creating irregular past tenses according to Marcus et al.
(1995). Thus, “generalization of the irregular pattern refutes the theory that irreg-
ular forms are stored in a rote list, but are not capturable by rules with necessary
and sufficient conditions” (Prasada & Pinker, 1993, p. 37). There were analogical
changes given by students that cannot be explained as a result of Prasada and
Pinker's (1993) idea of alternations being not appropriately reproducible in certain
conditions. A single route is too flexible and open to serve as a means of generating
all past forms, as Derwing and Skousen (1989) also claim. These results verify par-
ticipants’ two-way psycholinguistic processing by the use of rules and analogies.

Formation of plural nouns

The formation of plural nouns and past tense forms is quite similar since there is
a general rule for both with a given number of exceptions. Results are analyzed
according to two approaches, the single-route and the dual-route model, the same
way as past tense formation was discussed from these two viewpoints in the pre-
vious section.

Nominal plural formation according to the dual-route model

As a result of a general rule, students could generate plural nonce nouns with an
additional -s to their bases. As the approach describes, learners’ productivity rate
is high when applying the default rule. Nevertheless, when learners associated a
nonce noun with a familiar one that does not generate its form by adding the -s or
-es suffix, they may apply different plural formation.

In five cases, *wugs, *luns, *tors, *heafs and *cras, most students in both
groups created correct forms. Overgeneralization of the general rule occurred only
with one nonce noun, the generated incorrect plural was **gutchs by one EFL1
learner and by two EFL2 learners (see Table 2).

At Hungarian schools, pupils are usually taught that nouns ending in -s, -sh, -ch,
-X, or -z are supposed to take -es to generate plurals. Since participants were taught
about adding -es to specific word endings, it may also be stored in their mind as a
rule applied in certain situations. There were five nonce words in the test that were
supposed to be added -es ending (and in one case, duplication was mandatory),
*gutches, *kazhes, *nizzes, *tasses and glasses. Although many students wrote
the correct forms in the test, some applied the -es ending in cases where it was not
appropriate, overgeneralization occurred with four items: **wuges once, **lunes
and **heafes twice in both groups, and **craes by three EFL1 participants.

The dual-route approach suggests the use of phonological analogy in those cas-
es, in which general rules cannot be applied. The present study included only one
such nonce noun *heaf. Students could either apply the default rule as mentioned
above or in line with a phonological analogy, they could create the plural *heaves
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as indicated in an existing model: leaves.

Finally, zero plural in English is the form of a count noun that is identical to its
singular form. In the present study, participants could see whether the included
nouns were animals, birds, insects, or flowers in the description of all items. They
could associate these with familiar words that form their plurals by no addition or
change to the base, such as sheep, deer, fish, or cod. Four out of ten nouns were
formed by the zero-plural approach: **wug, **kazh, **lun, and **niz. Participants
could identify a bird-like animal when reading *wug, or animals in the case of *kazh
and *niz. English pupils learn about animals that form their plural as their singular
forms. One the other hand, *lun was presented as a flower, which mostly generate
their plural forms with a suffix. This may suggest that **/un as the plural form of *lun
is grammatically incorrect.

Table 2 Plural formation of nonsense nouns

Nonce | EFL1 Occurrence | EFL2 Occurrence
word
Wug wugs 10 wugs 5
**wuges 1 **wuges 1
- - **wug 1
Gutch | gutches 10 gutches 4
**gutchs 1 **gutchs 2
- - **gutchies 1
Kazh kazhes 8 kazhes 6
**kazh 3 **kazh 1
Tor tors 11 tors 6
- - **torres 1
Lun luns 8 luns 5
**lunes 2 **lunes 2
**lun 1 - -
Niz nizzes 5 - -
**nizes 5 **nizes 6
**niz 1 **niz 1
Cra cras 8 cras 7
**craes 3 - -
Tass tasses 11 tasses 5
- - **tassies 1
- - **tassys 1
Heaf heaves 5 - -
heafs 4 heafs 5
**heafes 2 **heafes 2
Glass | glasses 11 glasses 6
- - **glassies 1

**wrong answer according to grammatical rules or phonological analogies
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Spelling pronunciation was a typical mistake for two EFL2 learners. One of these
participants added an extra -i in those cases when -es plural inflection was applied:
**gutchies, **tassies, and **glassies. The other member of the EFL2 group used
spelling pronunciation in one case; however, it differed from the already discussed
ones. The student created **tassys as the plural form a *tass, by adding a -y to the
base. The examples cannot be explained by analogical relations, since -i appears
only in those cases when the noun ends in consonant plus -y. In this case, -y has
to be replaced by -i.

Nominal plural formation according to the single route model

According to the single-route model, students generate all plural nouns based on
analogies. This model indicates that participants were able to produce nonce plu-
ral forms through phonological associations in the present study. The single-route
refers to a comparative process, which is called superimposition (MacWhinney,
1975), through which learners are able to analyze lexical amalgams and after a
given noun is “subjected to superimposition [,] [...] the area of optimal overlap is
selected as the plural” (MacWhinney 1975, p. 68). In what follows, solutions are
explained according to a single route.

First of all, there were four nouns in the test which were to be generated regu-
larly by adding an -s to their bases. *Wugs was generated by ten students in the
EFL1 group and by five students in the EFL2 group. This means that most of the
students could associate it with mug, bug or hug which all generate their plural
forms regularly. The next example, *tors was produced by all members of the EFL1
group and by six out of seven students in the EFL2 group. Their solutions would be
results of analogy based on war or score which may rhyme with the nonce noun
but differ morphologically. Other phonological comparisons can be those nouns
which end in -tor, e.g., mentor, creator or tutor. Eight EFL1 students generated
*luns in association with bun, gun or sun, and five students from the EFL2 group
wrote the acceptable answer on the task sheet. *Cra was the last nonce word that
was added only an -s and was correctly pluralized by all the EFL2 students and by
eight EFL1 members. The English nouns that may be similar in their pronunciation
and have the same plural ending are law, spa or era. Two of these words also end
in -a which stand as examples for *cra.

In contrast with these analogies, students also created wrong plurals that can-
not be explained by similarities with English words. **Wuges cannot be defined by
phonological analogy which was generated once in both groups. In the other three
cases, analogies from other languages may have been applied. **Lunes can be
interpreted by the knowledge of the Latin or ltalian word /una. Since participants in
the study learn several other languages including Latin, Spanish and ltalian, it may
affect their analogy-formation, too. Influence by Latin may have occurred when
forming **craes, that three students in the EFL1 group generated. One student
from the EFL2 group created **torres as the plural of *tor which may be defined by
negative influence from the Spanish language.
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There were five nouns in the task that formed their plurals by getting -es ending.
If participants did not know this rule, they could make associations based on those
nouns they already formed plurals with. Ten EFL1 students and four EFL2 students
generated *gutches correctly based on analogy with watches or matches. The
next such nonce plural was *tasses which could be associated with the only noun
listed in the test that was an existing example of this phenomenon, glasses. All
EFL1 students generated the correct answer for both nouns, whereas five out of
seven EFL2 students wrote *tasses and six of them generated the correct form of
glass.

*Niz was a nonce noun that was not only added -es but its last consonant need-
ed to be doubled. A possible analogy for students could be wizzes. *Nizzes was
generated by only five students in the EFL1 group and by none in the EFL2 group.
Although EFL1 learners could create its correct plural form, five EFL1 and six EFL2
learners wrote **nizes. It means that they did not apply an analogy but added -es
according to the rule they had learned. The last nonce noun which was added -es
in the test was *kazh. There are very few words that end in -zh in English and stu-
dent cannot really be familiar with them, which means, they could only associate
with the pronunciation of [z] ending and formulate the plural accordingly. Eight stu-
dents from the EFL1 group and six students form the EFL2 group could generate
the item as expected.

The last noun to be pluralized was *heaf which had two acceptable plural forms
according to Berko (1958) and the single-route approach. Students could gener-
ate the regular form *heafs in analogy with reefs or beliefs; this form was created
by four EFL1 and five EFL2 members. The other possibility to form its plural was in
accordance with /leaves or thieves. In this case the correct plural form was *hea-
ves, produced by five EFL1 learners.

Discussion

In the following paragraphs, | am discussing students’ preferences concerning plu-
ral formation. They used the default rule productively and constructed correct and
incorrect forms as well. Noun plural formation can be described through a general
rule and some minor rules regarding specific endings, and exceptions should also
be taken into consideration.

As it can be seen in the test, four items generated their plural with an -s suffix
which is the default rule. Fifteen students produced *wugs correctly, *tors was
generated by seventeen participants, and */luns by thirteen students There was
one item in the list that ended in a vowel, for which *cras was correctly generated
by fifteen students. Overgeneralization of the primary rule occurred with **gutchs
created by three students.

The secondary rule was supposed to be applied in the case of five nonce
nouns. Fourteen students produced *gutches and *kazhes. There was a mod-
el item, glass, in the text that was correctly pluralized by seventeen out of eigh-
teen students. It could be the prototype for *tass, whose plural form was correctly
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generated by sixteen students. These two items illustrate that written example can
scaffold students’ performance, since only two students generated incorrect forms
instead of *tasses. The last plural noun that was generated not only by the second-
ary rule, but also by consonant duplication was *nizzes. It was correctly given by
only five out of the eighteen students. However, overgeneralization of the second-
ary rule occurred with six items, **wuges, **lunes, **torres, **nizes, **craes, and
**heafes.

Although nine students applied the primary general rule when generating the
plural form of *heaf, five participants were able to make associations with nouns
that form their plurals by altering the ending. Mugdan (1977) tested preschoolers
and first graders and assumed that his participants mainly applied analogies when
generating nominal plural forms.

The discussion above suggests that students apply mainly rules that they learned
earlier, their overgeneralization of two suffixes also shows the superiority of rules
in certain situations. Analogy was also used by five participants. Findings show
that plural formation by EFL1 and EFL2 learners follows the dual-route approach,
reflecting the use of rules and analogies.

Differences between the EFL1 group and the EFL2 group

The group studying English as their first foreign language outperformed the other
group learning English as their second foreign language. Although the two groups
have been studying the language for different periods of time, being in their final
year, they should differ greatly in terms of proficiency level.

Having a look at past tense and plural formation, EFL1 members generated
more correct forms. Concerning phonological associations, their irregular past
tense formation was more correct. Their use of the default rule was also more
appropriate via consonant duplication. Although EFL2 members produced forms
based on phonological associations, their forms had a greater variety including
past forms that cannot be connected to past tense formation analogies but different
familiar words. The EFL2 group also applied the general rule and created general-
ized forms. However, their suffix additions were not correct with three nonce verbs,
altogether in seven cases.

The next aspect to mention is EFL2 students’ overregularization regarding nom-
inal plural formation. Their rule-based performance shows their knowledge of the
suffix. However, the application of the primary and the secondary rules is not cor-
rect in all cases. Besides, the lack of irregular production is also evidence for their
time-lag. Participants who learn English as their second foreign language spelt
three words according to their pronunciation. Spelling pronunciation is a negative
influence that is the result of students’ native language. This phenomenon did not
occur in the EFL1 group, which can be explained by their experience and higher
proficiency level in English.
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Conclusion

Outcome reveals EFL1 and EFL2 students’ psycholinguistic procedures in
generating past tense forms and plural nouns. Results represent the application
of rules and analogies; besides, they also mirror overgeneralization of rules and
overirregularization of certain items. Findings illustrate participants’ intentions to
generate past forms of nonce verbs by phonological analogies but also show their
use of the past default rule. The EFL1 group applied the rule and analogies with
greater accuracy; however, the EFL2 team members tended to overirregularize
past tense forms or overgeneralize the -ed ending. The nominal plural formation
was rule-governed in the case of EFL2 participants and analogy was applied with
one noun in the EFL1 group.

The present study proves that precise knowledge of rules scaffold students in
making correct generalizations. However, results also suggest that students need
support in making grammatically correct analogies. A greater sample would pro-
vide wider and more specific perspective on differences between first and second
foreign language learners’ performance. The study may contribute to help high
school students to develop a successful strategy in producing grammatically ap-
propriate forms.
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A magyar-szlovak kétnyelviiség témakore
az anyanyelvoktatasban
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The topic of Hungarian-Slovak bilingualism in first language teaching
Abstract

Difficulties about the problem of bilingualism and first language teaching have been
present in Hungarian primary and secondary schools in Slovakia for decades now. In
my study, | propose exercises in which | use language samples taken from social me-
dia websites as sources for tasks for elementary and high school students for learning
and having discussions about Hungarian language use, i.e. language interactions, in-
terference, bilingualism and Slovakisms. The reason for taking language samples from
social media websites is that Internet use as well as presence and communication on
social media websites are integral parts of students’ everyday lives. Therefore these
texts can have great motivational power in the classroom.

Keywords: Slovakisms; Hungarian language teaching; Internet; social network; lin-
guistic approach
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Bevezetés

A témakor megkozelitéséenél abbol a nézépontbol indulok ki, amely szerint ,,a szlo-
vakiai magyarok anyanyelve a magyar nyelv valamely szlovakiai beszélt nyelvi valto-
zata” (Lanstyak 2018, 297), nem alacsonyabb rend(i vagy kevésbé értékesebb a
standard nyelwvaltozatnal.

Szakitani kell azzal a szemlélettel, amely a standard nyelwaltozatot - amely a maga
»tisztasagaban« a kisrégiok beszéldinek tobbsége szamara szinte elérhetetlen - felma-
gasztalja mas nyelwaltozatok rovasara. Nem igaz az, hogy a nyelvnek a standard volna
kilénosen a nyelvmegtartas szempontjabol nem igaz ez: hiszen standard nélkil a nyel-
vek élnek és virulnak (a vilag legtdbb nyelvének maig sincs standard nyelwaltozata),



A magyar-szlovak kétnyelviiség témakdre az anyanyelvoktatasban | 50

de ha egy nyelv elveszti mindennapi beszélt nyelvi regisztereit, gyakorlatilag megsz(inik
létezni (Lanstyak 2018, 274).

Ez a torekvés mar évtizedek ota jelen van a szlovakiai magyar kisebbségi okta-
tashoz kapcsolodo szakirodalomban (Id. tébbek koézott Lanstyak Istvan, Misad
Katalin, Sandor Anna, Simon Szabolcs, Szabomihaly Gizella, Vanco lldiko irasa-
it: Szabomihaly-Lanstyak szerk. 2011; Ruda-Szabomihaly szerk. 2013; Misad
2015; Lanstyak 1994, 2018; Simon 1996, 2015). Mas kérdés persze az, hogy
ez hogyan érvényesil a gyakorlatban: a tankdnyvekben és a tanorakon (v6. Mi-
sad 2015; Szabomihaly 2015, 50-53, 56-69). Misad Katalin a szlovakiai magyar
kozepiskolai anyanyelvoktatasban jelenleg hasznalatos tankonyveket vizsgalva a
nyelwaltozatokhoz valo viszonyulas szempontjabol (2015) megallapitja, hogy azok
- a Misad-Simon-Szabomihaly (2009) szerkesztette tankonyv kivételével - nem
kovetik a hozzaadd nyelvpedagogia' céljait a téma kifejtésénél. Az Uzonyi Kiss-
Csicsay szerkesztette tankonyv (2012) alig fél oldalt szentel a kdlcsdnszavaknak;
a tUkorforditasokat rosszul leforditott kifejezésekként definialja (2012, 72), a
Csicsay-Kulcsar-tankonyv ugyanennek targyalasakor a kifejezések helyes ma-
gyar megfelelbit hangsulyozza (2013, 35). A kétnyelviiség és a szlovakizmus
szavak emlités szintjen sem szerepelnek a szoban forgo két tankényvben. A Mi-
sad-Simon-Szabomihaly-tankdnyv ezzel szemben hosszabb fejezeteket szentel
a ketnyelviség mibenléte, alapfogalmai, nyelvi kdvetkezményei és a nyelvi jogok
ismertetésének, a szerzék a koznyelv elsajatitasa mellett az anyanyelwaltozatuk
megtartasara biztatjak a diakokat (v6. Misad 2015).

Az altalanos iskolai oktatasban hasznalt Bolgar-Bukorné Danis szerkesztette
tankényvek (2009-2012) pozitivumaként emelhet6 ki, hogy a szerzok tobb té-
makorén belll is parhuzamba allitjak a diakok anyanyelvet az allamnyelwvel. Ezzel
szemben negativumkeént jelennek meg a diakok kétnyelvliségi helyzetére utald so-
rok: a szerz6k helytelen szohasznalatnak tartjak a szlovakizmusokat (Id. Bolgar-
Bukorné Danis 2012, 22). Az ide vonatkozo gyakorlatot megel6z6 ismertetében vi-
szont a magyar helyesirast kdvetve jelennek meg a példak (pl. horcsica, cselenka,
szpacak), véleményem szerint ezzel ellentmondasba kerlilve: a tankdnyvszerzok
az irasmodot tekintve elfogado, a hasznalatra utalva viszont elutasitd hozzaallast
sugallnak.?

1 A hozzaado szemlélet, amely a nyelwaltozatokhoz valo egyenértékii emberi viszonyulast és a nyelwal-
tozatokat megtartd és megbecsUlé hozzaallas kialakitasat hirdeti, mar az 1930-as években megfo-
galmazoédott (v6. Papp 1935).

2 A tankonyvben viszont nemcsak a kétnyelvliségi helyzetre utald, hanem a nyelvjarasokat targyalo
bekezdés (Id. Bolgar-Bukorné Danis 2012, 21) is mutat kdvetkezetlenséget, illetve hianyossagot:
a szerzOk ismertetik a hét nyelvjarasi terlletet (egy pontatlan térképet is mellékelve, amelyen Csal-
16koz terlletét is paldc nyelvjarasként tintetik fel). Kilon kiemelik a paléc nyelvjaras terlleti elhe-
lyezkedését (sajnos szintén pontatlan meghatarozassal), majd a korabban tiszaiként megnevezett
nyelvjarasteriletet északkeletiként nevezik meg a Szlovakiaba atnyulo teriletek felsorolasanal.
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1. Feladatjavaslatok a kétnyelviiség témakoéréhez

A tovabbiakban a Misad-Simon-Szabdmihaly-tankényv nyelvszemléletéhez kap-
csolodva javaslok olyan feladatokat, amelyekben a kdzdsségi halon megjelent
diskurzusokat hasznalok fel példaanyagként az altalanos és kdzépiskolas diakok
szamara az anyanyelvi ismeretek - a nyelvek érintkezése, egymasra hatasa, a két-
nyelvliség és a szlovakizmusok témakoréenek - elsajatitasa, illetve megvitatasa cél-
jabol.

Egy Istok Belaval kdzosen vegzett felmérésiinkben rakerdeztiink a szlovakiz-
musok internetes kommunikacioban valo hasznalatara a helyesiras szempontjabdl
(Istok-Szerdi 2016a, 70). A megkérdezettek 52,92%-a igenl6, 47,08%-a pedig
nemleges valaszt adott. A szlovakizmusokat hasznalok 42,11%-a a szlovak (te-
plaky, parky, horcica), 23,06%-a a magyar helyesirast (tyeplaki, parki, horcsica)
koveti, a maradék 34,83% pedig egyveleges szoalakokat (spekacsky; Spekacki;
obcsanszky) hoz létre az interneten (Istok-Szerdi 2016, 70; 1. abra).

Hasznal szlovakizmusokat az internetes
kommunikacioban?

Bigen szlovik

b helyesirassal
2% Higen, magyar
47% I helyesirdszal
12% igen, keverve a magyar
s a szlovik helyesirast
19%%

nem

1. abra. A szlovakizmusok internetes kommunikaciébeli hasznalata
(Istok-Szerdi 2016, 70)

A kodvaltas vagy kolcsonelem alkalmazasa az identitas, a csoportszolidaritas
mellett a nyelvi kreativitas eszkdzének is tekinthetd (vo. Bartha-Marku 2016, 68-
72), ami az internetes kommunikaciéban egyarant el6fordul a - tébbnyire - in-
formalis beszédhelyzetek dialogusaiban es képi kommunikaciojaban (az utobbira
példa I. 2. abra). ,[...] ilyenkor [...] nem nyelvi deficitrél van sz6, hanem egy kre-
ativ kommunikacios stratégiarol, amely segithet abban, hogy a kozvetiteni kivant
lzenet minél pontosabban, sikeresebben érjen célba” (Bartha-Marku 2016, 72).
A kontaktusjelenségek internetes nyelvhasznalatbeli részletesebb vizsgalatara és
bemutatasara (v6. 1. és 2. abra) nem vallalkozom, mivel véleményem szerint nem
mutathato ki jelentds eltérés a kontaktusjelenségeknek a beszélt nyelvben és az
internetes kommunikacioban valo el6fordulasa kozott.
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3. abra. A Termini szoétar nyitdoldala

Keressetek ra az interneten a http://termini.nytud.hu/htonline oldalra! Olvassa-
tok el a szétar nyitooldalan és a fémenujében talalhato ismertetéseket! Beszélges-
setek el a szoétar céljarol és felépiteserol!

A Keresés mez6 segitségével keressetek ra a szotar nyitooldalanak ismertetdje-
ben kiemelt buletin, hranolki, bambusz, gruscsik, ciciban és melanzs szavakra!
Hasznaljatok ezeket a szavakat? Vitassatok meg a szavak hasznalati koréet!

Vitassatok meg tovabbi, tetszdlegesen kivalasztott szavak hasznalati koret is! Ha
felmerllne olyan kifejezés, amelyre nincs talalat a szotarban, javasoljatok egy Uj
szocikk létrehozasat a szotar szerkesztdinek!
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2. Nézetek litkozése

Olvassatok el az alabbi véleményeket, beszélgetéseket (4-7. abra)! Milyen nézetek
korvonalazodnak és (itkdznek? Osszatok meg egymassal a sajat tapasztalataitokat,
és vitassatok meg a témardl alkotott véleményeteket!
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talaltok. Olvasgassatok, és formaljatok sajat véleményt
a témaban!

3. Hol hasznaljuk? Hogyan hasznaljuk?

. anat a2 it Eo1ms 1w s il
rocnda e e i

, Lo i L @ e e
Olvassatok el az alabbi véleményeket, hozzaszolasokat ® -
. . . , . . BT e
(8. és 9. abra)! Milyen tanulsagot, kovetkeztetéseket Rl e
vonnatok le a szlovakizmusok hasznalatival kapcsolat- g oo,
ban? .

Tovabbi érdekes és elgondolkodtatd cikkeket talal-
hattok meg a http://szia.sk/felvideki-magyar-nyelv-s-
zepsege-avagy-hogyan-beszelunk-mi-itt-magyarul/
és a http://www.vous.hu/hir/20160420-felvidek-ete-
lek-maskent linkek alatt is.

4. Alabb egy fiktiv internetes aruhaz oldalat lathat-
jatok (10. abra). Nézzetek meg figyelmesen az arucik-
kek megnevezéseit!
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. Eva® -Eva, a sztorykhoz akartam imi, de ide talan jobb lesz :
a 17 eves Knsztiant, az , utazasiirodas,, keresztapja megkérte,
kisérjen mar el egy magyarorszagi iskolas csoportot az erdei
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10. abra

Elfogathaténak tartjatok? Milyen elényei és hatranyai lehetnek az arucikkek szlo-
vakizmusokkal t6rténé megnevezéseinek pl. egy internetes aruhazban? Fejtsétek
ki bévebben a véleményeteket!

Ti milyen irasmodot részesitetek elényben a szlovakizmusok irasakor? Megtart-
jatok a szlovak irott formajat (pl. botasky, balerinky), atirjatok a magyar helyesiras
szerint (kbvetve a kiejtést) (pl. botaszki, balerinki), vagy egy szlovak-magyar kevert
format hasznaltok (pl. botaszky, teniski)?
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2. A nyelvhez, nyelwaltozatokhoz valo viszonyulas alakitasa a feladatjavaslatok
segitsegével

Az oktatasban - és nemcsak a magyaréran (vo6. Lanstyak 2018, 274) - tanar-
kent ugy kell megismertetniink a diakokkal a kiilénb6zé nyelwaltozatokat €s kon-
taktusjelenségeket, hogy ne alakitsuk ki vagy ndveljik a nyelvi bizonytalansagot,
hanem egy Ujabb nyelwaltozattal valé gazdagodas érzését keltstik bennik (vo.
Lanstyak 2018, 263). A fenti feladatok - a Szétarozzunk!, a Nézetek (itkbzése, a
Hol hasznaljuk? Hogyan hasznaljuk? és az Egy fiktiv internetes aruhaz cimuek
- abban segithetnek, hogy a tanarok és a diakok a kontaktusjelenségeket ne
nyelvi helytelensegkent, hanem nyelvhelyessegi stilusproblémaként (a fogalomrol
Id. Lanstyak 2018, 258, 260) ertelmezzek. Az egymas kozotti tapasztalatok
megosztasa erdsiti bennlk a tudatos nyelvhasznalatot.

Osszegzés

Tanulmanyomban a magyar-szlovak kétnyelviség oktatasi kerdéseivel foglalko-
zom. A témakér feldolgozasa a szlovakiai magyar altalanos és kdzépiskolas dia-
kok szamara irt tankdnyvekben nem képvisel egységes szemléletmodot: mig a
Misad-Simon-Szabdmihaly-tankonyv a diakok kisebbségi helyzetét figyelembe
véve dolgozza fel a tananyagot, addig a tobbi tankdnyv megmarad a jelenségek is-
mertetésenel. A magyar-szlovak kontaktusjelensegek nemcsak a beszelt nyelvben
vannak jelen, hanem megjelennek az internes kommunikacioban is. igy keriilnek
be a tanulmany feladatjavaslataiba az internetes kommunikacio diskurzusai, ame-
lyekkel megvitathatok a nyelvhasznalati kerdések mind a kisebbségi, mind pedig a
tobbsegi helyzetekben.
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A fiatalok id6sképe és intergeneracios tanulasi
tapasztalatai
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The image of the old age and the integrational learning experiences of the young
Abstract

Research about the old age has received great attention in Europe in the past few
decades. Research about the problems arising in society concerning adult education
are getting very important. This paper presents how young people see elderly people
and how they prepare for active ageing. It also shows attitudes of young people toward
elderly people. Furthermore, it contains examples for an active life in communities at
old age. These elderly people are models for young people. This paper also contains
the results of a survey based on questionnaires which were distributed to elderly peo-
ple and included questions about their free time activities and learning opportunities.

Keywords: intergenerational learning; learning and education in old age; young peo-
ple’s images of old age

Kulcsszavak: intergeneracios tanulas; iddskori tanulas és mivelédés; fiatalok
idéskeépe

Subject-Affiliation in New CEEOL.: Social Sciences - Education - Adult Education

1. Bevezetés

Hazankban is jellemzé tendencia a tobbi eurdpai orszaghoz hasonléan, hogy a
szlletésszam egyre csdkken, mig az idds korosztaly egyre tovabb él, a szliletés-
kor varhato élettartam novekszik. Az 60 év felettiek aranya mind Iétszamukban,
mind pedig a népességen bellli aranyukat tekintve jelentésen megndvekedett,
ezzel szemben a 25 év alattiak létszama nagymértékben visszaesett, ahogy az az
1. abran jol lathato. Napjainkban minden hatodik ember a 65 év felettiek korcso-
portjaba tartozik. Az idds korcsoport aranya 1990-ben 13,2 szazalék, 2001-ben
14,6 szazalék, 2011-ben pedig 16,7 szazalék volt a népességen belil. A 2. abra
mutatja be, hogy a névekedés féképp az elmult évtizedben gyorsult fel. Magyaror-
szagon egyszerre tapasztalunk népessegfogyast (3,2 ezrelék) és az dregkoruak,
idésebbek aranyanak ndvekedéseét, és ez a tendencia csak fokozodik. 2011-ben
az id6ések aranya tobb mint 10 szazalékkal meghaladta a fiatalkorukét (lvan 1997,
13; Balint-Spéder 2012, 89-90).
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1. abra: A demografiai ollo nyilasa az EU orszagaiban

Forras: http://tamop412a.ttk.pte.hu/files/foldrajz2/ch02s02.html

Az id6sddeés temakore hazankban igencsak aktualis, ugyanis egyes kutatok sze-
rint Magyarorszag az idéskoruak €s nyugdijasok tarsadalma lett (lvan 2002, 413).
Ennek kovetkeztében napjainkban megfigyelhetd, hogy egyre nagyobb figyelem
iranyul az idéskor sajatossagainak és problémainak kutatasara.

A népesseég eléregedése, az idésebb korcsoportok egyre kedvezdébb életkila-
tasai miatt szliikségszerive valt az idésebb korcsoportok tovabbi tagolasa. Az idés
népessegen belll gyakran kilénbdztetiink meg harom korcsoportot: a fiatal id6-
seket (65-75 év kdzottiek), az idésebb idéseket (75-85) és legiddsebb iddseket
(85+).

Korcsoport 1990 2001 2011

65-75 797 450 899 645 930 540
75-85 489 013 448 338 570 836
o 87 459 119 832 169 759
Osszesen 1373922 1467 815 1671135

2. abra: Az id6s korcsoportok népességszama kiiloénb6zd években
Forras: Balint-Spéder (2012, 91)

A népessegadatok alapjan 1990 es 2011 kdz6tt valamennyi idés korcsoport ne-
pessége szamottevéen novekedett. A legidésebb idések szama kbzel megdupla-
zodott, mig a fiatal idéseke es az idésebb idésekeé egyarant 16 szazaléekkal volt
magasabb a ket évtizeddel korabbinal (Balint-Speder 2012, 91).

Az dregedés folyamataban nemcsak az iddsek, a fiatalok és az aktiv koruak ara-
nya valtozik, hanem az egész korosszetetel atalakul, és a népesseg korstruktura-
jat abrazolo korfa megnyulik. Az dregedé népesseégre jellemzo6 korfa-tipusok kozdl
Magyarorszag méhkas-kategoriaba sorolhato (3. abra). Az eléregedési folyamat
olyan elérehaladott allapotban van, hogy a fiatalok szamat elébb-utobb meghaladja
az iddsekeé, és ez a tendencia egyre csak fokozédik (Bukodi 2004, 12).
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3. abra: Magyarorszag korfaja 2014.
Forras: https://fogalomtar.aeek.hu/index.php/F%C3%A1jl:Magyarorszag_Kor-
fa_20140101.png

Objektiv szempontok szerint nem lehet kijeldlni azt az életkort, amely alatt va-
laki meg fiatalnak, felette pedig mar iddsnek tekinthetd. A konvenciok, az intéz-
meényrendszer (nyugdijrendszer), a munkapiac mikodése, az altalanos jolét (var-
hato élettartam) és a kulturalis tradiciok egylttesen formaljak az idéskor hatarait.
A generacios, életkorcsoportos hovatartozas-vizsgalat az idésdédés megtapaszta-
lasanak alternativ elemzését teszi lehetévé. Ennek alapjan megallapithatjuk, hogy
az idésodeés egy folyamat; az onértékelést és az 6nazonossagot tekintve valakinél
korabban, masnal késébb tudatosul. A magyar népesség generacios (idéskor-)
tudata eltér az europai atlagtol: noha mind Europaban, mind Magyarorszagon az
50-es éveik végén jarok korében valik érzékelhetévé a tarsadalomban a magukat
idésoknek tartok csoportja, Europaban késdébbi életkorban fejezédik be, sét nem
is valik teljessé az idds-identitas elterjedisége. Az eurdpai népességben a 70-74
éevesek negyede meég kdzépkorunak tartja magat (Balint-Spéder 2012, 95-96).

2. Az id6s6dd korosztaly jellemzéi

Az iddskor mint kiillon életszakasz vizsgalata nem tul régi multra tekint vissza. Erik-
son pszichoszocialis fejlddéselmélete szerint a fejlédés egy egész életen at tarto
folyamat. Ennek megfeleléen az emberi életciklust nyolc szakaszra bontja, utolso
szakaszként az idéskort tlnteti fel. Az idésddésben rejlik a bélcsesség ereje, amely
képes a tapasztalatok megdérzésére és tovabbadasara (Erikson 1982). Bernath
Laszlo felnéttkorrdl szolo tanulmanyaban szintén kilén emliti az dregkort, mint a
felndttkor utolsd szakaszat. Miutan szamba veszi az éregedés soran felmer(lé val-
tozasokat, megallapitja, hogy ,,a fiatalabb gyorsabb, az éregebb pedig bolcsebb”
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(Bernath 1997, 135). Az életszakaszok beosztasat Az Egeszsegligyi Vilagszervezet
(WHO) 1993-ban Kijevben a kdévetkezé modon fogadta el: kdzépkoruak (45-59
evesek), idésd6dok (60-74 évesek), idések (75-89 évesek), aggok (90 eves kor
felettiek), a 100 év felettiek pedig azok, akik matuzsalemi kort élnek meg (lvan
2002, 412).

A fentiekbdl is latszik, hogy maig nincs egyetertés abban, mi szamit az éregkor
also hataranak. Bekoszontének pontos idejét nem lehet éles hatarvonallal elva-
lasztani, mert nem egyik naprol a masikra alakul ki, hanem egy fokozatos folyamat
eredmeénye. Az dregedés meghatarozasara ezért tobb fogalmat is szamon tart a
szakirodalom. Ivan Laszlo szerint: ,,Az dregedés tobbtényezds és tdbbdimenzios
eletfolyamat, amelynek kialakitasban és kimenetelében érvényesil a biologiai,
pszichologiai és szociologiai meghatarozottsag.” (lvan 2002, 412) Miutan az at-
lagéletkor fokozatosan novekszik, a hosszabb élettartam azt is jelenti, hogy joval
meghosszabbodott az idéskor periodusa. Ez egy olyan korszak, amely nemcsak
biologiailag, gazdasagilag, pénzlgyileg tér el markansan az aktiv kortol, hanem
egeészsegugyi szempontbol is (Halmos 2002, 402).

Az iddsodes, oregedes az ember egesz életutjaval, életstilusaval Osszefligges-
ben van. Fontos tényez6 a funkcionalis kapacitas alakulasa: a személyes testi, lelki
€s szocialis mukodések valtozasa. A vizsgalatok azt mutatjak, hogy a ,,normal id6-
sodes” jellegzetességei a testi mikodések vonatkozasaban 30-90 éves korig a
kovetkezok:

e azizmok tdmege és ereje 30%-kal csokken,

e azidegrostok ingeriletvezetése 15-20%-kal lassul,

e az agy tomege 300 grammal csokken,

* a nyelven az izlel6bimbok szama a fiatalkori 240-250 egységrdl 40-50
egysegre csokken,

¢ atidd vitalkapacitasa 75 éves korra a felére csdkken,

¢ avese kivalasztdo mikodése tobb mint a felével csokken,

e alatas és a hallas 70-80%-ban érintett (Ilvan 2002, 414).

A tudomany mai allasa szerint az 6regedés folyamata genetikailag meghataro-
zott, azonban a felsoroltak mellett fontos szerepe van a kiilsé kérnyezeti tényezok-
nek is az élettartam befolyasolasaban. Az alabbi tényezdk gyorsithatjak az érege-
des Utemét:

o lelki sertlés

e kronikus alvashiany

¢ helytelen taplalkozas

* afizikai aktivitas hianya, vagy tulzott fizikai aktivitas
* szélsGseges hOmérsekleti hatas

e kémiai tényezdk (Saho 1994, 13-14).

A koztudatban hosszu ideig élt az a sztereotipia, hogy az 6éregedés elkerilhetet-
len velejaroja a hanyatlas, és az egészségi allapot romlasan tul a szellemi leépllés
is elkezd6dik. Sokaig fel sem merllt az a kérdés, vannak-e olyan képességek,



A fiatalok idésképe és intergeneracios tanulasi tapasztalatai | 62

illetve keszségek, amelyek az id6 elérehaladtaval tudnak csak kialakulni. Az életta-
pasztalat, illetve a bolcsesseg feltétlentl ilyen pozitiv jellemzdnek tekinthetd az ére-
gedes folyamataban, és ezek fontosak lehetnek a munkavegzésnél is. A tudomany
45-50 éves korra teszi azt az idészakot, amikor az emberi szervezet hanyatlasnak
indul (az észlelés, figyelem, intelligencia csdkkenni kezd), viszont nem lehet min-
den egyes id6s6d6 embernél ugyanolyannak tekinteni a tanulasi képességeket.

A joléti tarsadalmakban a szellemi és fizikai egészségmegdrzés eredmeényekeép-
pen nem ritkan az idések a nyolcvanas éveikben is még tarsadalmilag aktivak, a
munkavegzesi képesseguiket (€és munkakedviket) a hetvenes éveik kdzepeéig, ve-
geig megoérzik. Az 6 példajukat megvizsgalva szembetlnd, hogy az ilyen emberek
szellemi és fizikai frissessegliik megdrzésére egyarant nagy hangsulyt fektetnek,
es ezen tulmenden a lelki egészseég megdrzesenek is nagyon nagy szerepe van.
Végul, de nem utolsosorban a joléti tarsadalmakban nem szabad figyelmen kivdil
hagyni azt a kértlményt, miszerint az idéskori anyagi biztonsag is nagyon fontos
meghatarozé szempont az aktiv idésddes lehetdsegeiben (Barakonyi 2010).

A nyugdijazas utan a legtébb idésnek meég legalabb 10-15 év aktiv ideje van
hatra. Ezért fontos cél az idéskoruak aktivitasanak minél hosszabb ideig tartd meg-
Orzése. Ennek eszkozei lehetnek a muvelddes kiilonbozo6 formai, a kdzdssegi elet-
ben val6 részvétel, az dnkéntes munka és a tanulas. Az egészséges élet alapja a
rendszeres tevékenység, ezaltal az ember hasznosnak érzi magat a tarsadalom-
ban. A hasznossag érzése fokozza az 6nbecsllést, segiti a szervezet normalis mu-
kodését és lelassitja az dregedés folyamatat (Sz. Molnar 2005).

Ezt igazoljak a Széchenyi Istvan Egyetem hallgatoi korében vegzett vizsgalat
eredményei,' amelynek soran a fiatalok egyik feladata az volt, hogy nyugdijas nagy-
szlleik életmodijarol, tevekenységeirdl fogalmazzanak meg példaértékld gondola-
tokat:

A téli honapokra nagymamam Uj hobbikat kezdett keresni. Abban a szerencsés hely-
zetben van, hogy a kdzség, ahol jelenleg is lakik, az idések szamara rengeteg leheto-
séggel rendelkezik. A Heideboden Német Nemzetiségi Enekkar tagja, melynek probai
minden szerdan 18:00-kor vannak, igy ez egy rendszeres heti elfoglaltsag szamara. A
Levéli Német Kisebbségi Onkormanyzat a kozosségi élet és a hagyomanydrzés érde-
kében alakitotta meg 2000-ben a hagyomanydrzé énekkarat. Ezen kivil a Levéli Kul-
tarhazban miikodoé Levéli Népdalkor és Levéli Néptanccsoport tagja is, ez is folyamatos
elfoglaltsagot jelent szamara. (Puskas Réka rekreacioszervezés és egészseédfejlesztés
szakos, levelezd tagozatos hallgatd)

Apukam anyukaja jelenleg 85 éves. Nyugdijas évei elétt a helybéli asszonyokkal egytt
jart napszamba dolgozni. Hogy a munka jobban és vidamabban teljék, rendszeresen

1 2015 és 2018 kozo6tt a Széchenyi Istvan Egyetem oktatojaként tobb kurzus esetében is résztéma
volt az idések, az idéskor vizsgalata (Specialis andragdgia, Generaciomenedzsment, Gerontologia).
A hallgatoktol idézett szévegek félévi beadandd dolgozatokbol szarmazo bekezdések, melyeket
nagyszileikhez két6dd emlékeikrdl irtak. Ezen kiviil e kurzusokon az idés korosztaly jellemzdit is
OsszegyUjtottik: a hallgatok cédulakra irtak az iddésekroél alkotott negativ és pozitiv benyomasaikat,
valamint azokat a tevékenységeket, melyeket nagyszileiktél tanultak, illetve 6k tanitottak/tanitana-
nak nekik. A kutatas részét kepezi egy 2016-os anonim online kérddiv is, mely szélesebb kérben
szélitotta meg a fiatal korosztalyt az idésekrdél alkotott véleménykrol.
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daloltak maguk szoérakoztatasara, melynek eredményeképpen az egyik almafa alatt
megalapitottak a Nyirteleki Asszonykorust. Nagymamam korllbeldl 25 évig volt sz6lé-
énekese a korusnak. Magyarorszagon belll és a hataron tulra is jartak fellépésekre, il-
letve kozds kirandulasokra. (Bezzeg Barbara rekreacioszervezés és egészségfejlesztés
szakos, nappali tagozatos hallgato)

Szamos vizsgalat bizonyitotta, hogy azok az iddsek, akik nyugdijazas utan meg-
feleld elfoglaltsagot talalnak maguknak, feladatuk és szerepuik van a tarsadalom-
ban, egészségesebb és hosszabb életet tudnak élni. A produktiv, aktiv éregkor a
tarsadalomnak is érték és a tarsadalom szamara is hasznos. Az id0sek ebben az
életszakaszban meg tudjak valositani mindazt, amire addig nem volt idejik (Hardi
2007, 26).

Az egyetemi hallgatok kdrében végzett vizsgalat alapjan a fentiek igazolhatok.

Szamos fiatal figyelte meg nagyszilei példajan keresztll, hogy az iddskori aktivitas
akar peldaertekl is lehet. Kovacs Zsuzsanna rekreacio szakos, levelezd tagozatos
hallgato igy irt nagyapjarol:

Szeretett nagypapam Kovacs Ferenc, édesapam apukaja, 1914-ben Debrecenben
szliletett és nagyon hosszu ideig, 99 éves koraig élt egészségben és tevékeny élet-
maddban. Nagyon kozel allt hozzam, rengeteg dologra megtanitott, tobbek kozoétt arra,
hogy mindig céltudatosan, dolgosan és szorgosan éljek. Lustasagot nem tlrte, nagyon
koran 10 évesen mar dolgozott és ez az aktivitas eltartott 96 éves koraig. Vidam, humo-
ros ember volt, pedig nem volt 6nfeledt élete. Humora, megbizhatésaga és optimista
gondolatai képesseé tették 6t arra, hogy tiszteljék és elfogadjak 6t mindenhol. Szegény
sorban nétt fel, de azt tartotta, hogy mindenért meg kell kiizdeni és dolgozni. Amikor
én szlilettem, akkor lett nyugdijas, és 40 évig ovott, vigyazott ram, tanulhattam téle,
nyaranta. Boldog és tartalmas gyermekkorom volt, gyéri lévén az egész nyarat naluk,
Debrecenben tolthettem. Volt egy rendszer, amit mindig betartott. Sport és a mozgas
élettere volt. Foci meccsekre és sakkversenyre jart, a sakkozas tartotta fitten az elmé-
jét. Mindig eltervezte, hogy aznap mit fog csinalni, eltervezte az egész hetet és hénapot.
A reggelt tornaval kezdte, életének utolsé napjaiban is. Reggel idében keltiink, piacra,
henteshez, pékhez jartunk, kdzben énekeltiink, beszélgettiink és nevettliink. Ebédel-
tlink, szunydkaltunk és délutan irany a strand, a jatszotér és a focimeccs. Lelki tarsak
voltunk. Nagyra tartottam 6t gondolataiért, cselekedeteiért és azt is lattam, hogyan kell
méltésaggal viselkedni a halal éraiban is. Nyugdijas éveit is munkaval toltotte, buszbér-
letet arusitott egészen 80 éves koraig. Barati tarsasaga hatalmas volt, kisgyerekként
magaval vittek névnapokra, sziilinapokra, nyaralasokra, melyet a kiséregek tarsasaga-
ban tolthettem. Baratjanak kiskertjében egytitt dolgozgattak és kirandulasokat szervez-
tek. Egyltt f6ztek és kempingeztek, kartyaztak és sokat, nagyon sokat nevettek. Aktiv
tagja volt a helyi vasutas nyugdijas klubnak, ahol kirandulasokat és sakkversenyeket
szervezett idéseknek. Gyogyszert nem szedett rendszeresen, egészen 96 éves koraig,
de ekkor is friss volt szellemileg. Az & élete teljes bizonyiték szamomra, hogy aki figyel
az egészségeére, preciz a munkajara és mindenben a mértékletességet tartja, humorral
tudja kezelni a nehéz helyzeteket, képes egy hosszu boldog életre. Szerette a mamat,
csaladjat, baratait és az embereket, egyszoval az életet (2017).
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Az dregseg altalanosan elfogadott erénye a higgadtsag. Ez tirelmesebbé tesz ma-
sokkal, de 6nmagunkkal szemben is. Ez az erény segit megérteni a masik em-
bert, elfogadni a masik, t6link esetleg teljesen eltéré gondolkodast is. Mindez
Osszefligg a szeretet képesseégének kiteljesedésével. A tlrelem, a tolerancia, a
bolcs megeértés, a szeretetre valo képesseég az iddskor leginkabb pozitiv tulajdon-
sagai kdze tartozik. Aki a pozitiv valtozasokat veszi észre az évek mulasaval, annak
megadatik a boldog idéskor, amikor megmarad a jovore tervezés képessége, az
Onzetlenség, a humorérzek, amely elégedettségérzéssel jar egyltt (Vadasz-Sallai
2007, 17). Egy példa erre:

Nagymamam meég ennyi évesen is minden nap kimegy és a kertet gondozza. Sokszor
elcsodalkozom rajta, hogy van ennyi ereje még mindig. Nagyon szeretem és tisztelem
Ot. Mindig jokedvii. O az, aki a vidam, humoros torténeteivel mindig mosolyt csal az
egész csalad arcara. (Bedecova Nikoleta rekreacioszervezés és egészsédfejlesztés
szakos, nappali tagozatos hallgato)

Minél tartalmasabb volt az idés ember aktiv élete, annal szinesebb idéskorra sza-
mithat. A gazdasagi, pénzugyi stabilitas megteremtése alapfeltétele a nyugodt, ki-
egyensulyozott 6regsegnek. Fel kell késztilni az dregkorra, megfeleld életfilozofia-
ra kell szert tenni. A tarsadalom magatartasan is valtoztatni szilkséges, a kornyezet
legyen befogado, empatikus, hogy az idds ember allandoan érezze, hogy egyen-
jogu tagja a kdzdssegnek. Egy tarsadalom fontos értékmeérdje, hogyan banik az
idésekkel (Vadasz-Sallai 2007, 17).

Erre az egyik legjobb példa a National Council on Ageing and Older People, az
ir idésugyi tanacs tevékenysége, melynek soran a legnagyobb szerepe az ismeret-
terjeszté tevekenységnek van: tobbek kozott az idésddés folyamatanak pozitiv be-
mutatasa a tarsadalom egésze szamara. Emiatt programjaival nemcsak az idések
felé fordul, hanem a felnévekvé Uj nemzedékek felé is. Harom kiadvanyt készitettek
iskolak szamara, hogy a fiatalokban az id6sekrél és az 6regedésrdl valo pozitiv kép
kialakulasat el6segitsek. A Fiatalok és idések cimu interaktiv CD-ROM-alapu okta-
tocsomagot, amelyhez egy tanari kézikdnyv is tartozik, az altalanos iskolasoknak
tervezték. A nemzeti tantervbe illeszked® anyagot a fiatalok pozitiv 6regedeés/éreg-
seég kepének kialakitasa erdekében alakitottak ki. Ezt a 28 leckébdl allo kiadvanyt
2000-ben minden iskola megkapta irorszagban. A Gyiimélcssziiret és a Mindent
a maga idejében cimi tanari kézikdnyvek korabbroél, 1993-bdl valdk. Az egyik a fi-
atalabb, 9-12 éves korosztalynak, a masik idésebbeknek, 15-18 éveseknek szol.
Mindketté tartalmaz beszélgetésre alkalmas témafelvetéseket es kozdssegi gya-
korlatokat. Mindez segit annak megértésében, ahogyan egy hatvan év f6l6tti ember
nézi a vilagot. Mara a kezdeményezésnek dnallé honlapja van (http://www.ncaop.
ie/schools/youngandold/index.htm).

Hazankban az iddskorra valo felkészilés egyenfiiggd, ebben szervezett, orsza-
gos kiterjedésl segitséget nem kaphatunk. Ennek ellenére, ha nem is feltétlendl
tudatosan, de a fiatalok tobbsége megprobal felkészllni idds éveire.
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Hogyan késziilsz az idéskorra?

m egészségesen
taplalkozom

takarékoskodom

m nem foglalkoztat, még
messze van

m sportolok

W terveim vannak
tevékenységekkel
kapcsolatban

4. abra: A fiatalok felkésziilése az idéskorra

A 2016 tavaszan, 73 fiatal altal kitoltott online kérddiv valaszai alapjan minddsz-
sze 4 szazalékuk nem készll az iddskorra. A tobbség egészséges taplalkozassal,
sporttal, takarékoskodassal kesziti el6 nyugdijas éveit. Harmincot szazaléekuk ter-
vekkel rendelkezik éregkorara (4. abra).

3. Generacios osszefliggések

Az id6skori csaladszerkezetet harom f6 tarsadalmi folyamat formalja: a gyerekek
elkoltozése, az 6zvegylles és a gyerekekkel valo 6sszekoéltdézes. Egy negyedik sze-
rep - a nagyszuldvé valas és a nagyszuléség - ma mar altalaban a tagabb csaladi
rendszer részekent értelmezhetd. A kesdi iddskor lassan terjedd esemenye a szi-
|6k s valamelyik gyermek ujboli 0sszekoltézese: mig a 70-es éveik vegen jaro ido-
sek alig tobb mint tizede (10,4%) él gyermekeivel, a nyolcadik évtized fordulojara ez
az arany az idések egyotodét (20,9%) teszi ki. Az Eletiink fordulopontjai (EF) 2008.
évi vizsgalat alapjan a 60 év felettiek igen magasra értékelték a gyermekeikhez
fliz6dd kapcsolatuk minéségét; az atlagos elégedettség a maximum 10-es kdzele-
ben van, 9,1-es atlagot mutat. Erdemi kilénbség nemek szerint volt tapasztalhato:
a ferfiak elégedetlenebbek voltak kilon €lé gyermekeikkel, mint a ndk (Balint-Spe-
der 2012, 98-100). Mindezek kdlcsondssegerdl az unokak korosztalya igy vall:

Mindig probalta a legtébbet nyujtani szamomra, amit egy nagymama megtehet. A finom
ebédtdl a szuper autokig mindent megtett. Szamomra O volt a csaladban a példakép,
mert nem vetette meg a nehéz fizikai munkat. (Hering Mark rekreacidszervezés és
egészseégfejlesztés szakos, nappali tagozatos hallgato)

Nagymamam nagyon sok érdekes dolgot elmondott. Nem volt kénnyl sorsa
neki, sok mindent megeélt. Koran elvesztette férjét, a nagypapamat, de nem adta



A fiatalok idésképe és intergeneracios tanulasi tapasztalatai | 66

fel. Tovabb harcolt, mert volt harom lanya akiket fel kellett nevelni szeretetben. O
szamomra egy szuper nagyi, akire felnézek és akit nagyon szeretek. Minden ér-
dekli, mindenrdl van véleménye a kora ellenére. 82 évesen szemuveg nélkul kot,
horgol, kézimunkazik és varr. Anyagi-erdek kdzpontu vilagunkban elgondolkozom,
vajon honnan meriti ezt a lelkesitd erét, dnzetlen szeretetet amit probal nekiink is
atadni. Vajon ebben a szeretetben van az O titka? (Erdésova Olga rekreacioszerve-
zés és egeszsegfejlesztés szakos, nappali tagozatos hallgato)

Szamomra a csaladom mindig is nagyon fontos volt neveltetésemtdl fogva, illetve min-
dig jo kapcsolatot apoltam hozzatartozoimmal. Ahogy szlleimtél, ugy nagyszileimtdl is
mindig sokat tanulok, és tigy gondolom, hogy idét kell szakitani az idésebb generaciora
is, mert kdlcsdnosen tanulhatunk egymastol, és a torédés, a szeretet felbecsllhetetlen
dolog szamukra is. Amit nagyon szeretek a nagysziileimben, hogy koruk ellenére is
aktivak, nem otthonilés tipusok. Tisztaban vannak a mindennapi térténésekkel, van
hobbijuk, érdeklik a fiatalos dolgok is. Nagypapamtél tanultam, hogy mindig ki kell tar-
tani, és aktivan kell élni, de észre kell venni, ha eljon az a pont, amikor mar nem szabad
tobbet vallalni, mert az csak art az embernek. Kati mamatél nagyon sokat tanultam a
kerti munkarol, egyik kedvenc idétéltésemmé valt, hogy veliik dolgozhattam a szél6ben,
a kukoricasban, a gylimolcsfak kozott. Nagyon szerette gyermekeit, unokait, mindig
sokat tett értiik. A csalad dsszetartasa neki volt kdszonhetd. Edesapam apukaja nagyon
aktiv életet él, és ezért nagyon bliszke vagyok ra. Papa nem sokat beszél, de ha mond
valamit, annak van tartalma. Nagyon jo a humorérzéke, ezt rendszeresen érzékelem.
Szerencseére, sok baratjuk volt a kérnyéken, ezért ha Papanak kedve tamad kimenni,
szivesen latjak, és rendszeresen segit baratainak. Hetente tobbszor eljar biciklizni, ha
olyan kedve van, és szeretne kimozdulni. Erdeklik a sportok, és a jo sorozatok is. Ugy
gondolom, hogy nagyon sokat lehet tanulni Téle is, mert kihasznalja az élet adta le-
hetdségeket, és a szabadidejét hasznosan tolti. Csipi mama nagyon gondoskodo és
t6rédé, nagyon szeret adni. Erdekli a politika, a mindennapi események, és a sport is.
Kozossegi életet él, a helyi lakasszdvetkezeti gyliléseken rendszeresen részt vesz, a
Iépcséhazban laké barataikkal pedig kartyazni szoktak. Ugy gondolom, hogy barki pél-
dat vehet a nagyszlleimrol, akik aktiv, teljes életet élnek. (Pete Zsanett emberi eréforras
tanacsado szakos, nappali tagozatos hallgaté)

Az id8sek megitélése, az idésekrol alkotott kép mindennapi cselekvéseink, don-
téseink részéve valik, és ezzel aktivan hozzajarul az adott tarsadalmi csoport hely-
zetének formalasahoz. A korabbi elemzésekhez képest az iddsek tarsadalmi meg-
itelése nemileg javult. A magyarorszagi idéskoruakrol alkotott kep egy 2008-as
nemzetkdzi 6sszehasonlitas alapjan viszont negativ képet mutat. Legelénydsebb-
nek a Dél-Europaban (Gorbgorszag), illetve a Nyugat-Europaban (Németorszag)
el6 idések tarsadalmi statusa tlinik, leginkabb hatranyosnak pedig a volt szocialista
orszagokban éloke, koztiik a magyar 70 éveseké. Az id6sek statusa Magyarorsza-
gon - europai 0sszehasonlitasban - az alacsonyabbak koze tartozik, a 25 orszag
tekintetében a harmadik legalacsonyabb. Tovabba Magyarorszag azon orszagok
kozott helyezkedik el, ahol az idések statusat alacsonyabbnak tartjak, mint a fiata-
labbakeét (Balint-Spéder 2012, 101-102).
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Az egyetemi hallgatok kérében végzett vizsgalat a fentieket nem igazolja, csupan
egyetlen negativ hangvétell emlék kerilt el6 a nagyszUlék korosztalyarol:

A nagyapamnak mind a fizikuma, mind a gondolkodasa is fitt maradt. De egyvalami-
hez nem értett, talan a multjabol fakaddan, vagy valami masért, ezt nem tudom, de az
biztos, hogy zsémbes éregember volt, mindig kiabalt a gyerekekkel, egyaltalan nem
értett a nyelviikon. Tisztan emlékszem, hogy mennyire féltem, ha menni kellett hozza-
juk. (Tamas Attila rekreacioszervezés és egészségfejlesztés szakos, levelezd tagozatos
hallgato)

Igaz-e rad a kdvetkezd allitas?
Felnétt/idéskoromban szeretnék a
nagymamamra/nagypapamra hasonlitani?

Higen
nem

5. abra: A nagyszUllék példakép-szerepe

A 2016-ban végzett online kérddives vizsgalatom eredményei azt mutatjak, hogy
a nagyszUldk korosztalya példakép az unokak szamara. A fiatalok 64%-a szeretne
idds koraban a nagyszileire hasonlitani (5. abra).

A 2016 6szén, 232 f6 nappali és levelezd tagozatos hallgatd kdzott vegzett fel-
mérésem soran a fiatalok azt a feladatot kaptak, hogy irjanak le harom kifejezést,
amely eszlikbe jut az iddskorrol. A nappali és levelez6 tagozatos hallgatok kérében
medgfigyelhetd, hogy az idéskorrol a két kildnbdzé korosztaly eltéréen vélekedik.
A pozitiv és negativ jelzOk az Y generaciosok kdrében nagy tavolsagot mutatnak a
nagyszulok korosztalyatol, és elsésorban a nagyszuldi szerepre gondolva, a szere-
tet és kedvesség dominal a valaszokban. A negativ jelzék inkabb a kilsé tulajdon-
sagokra vonatkoznak, mig a levelez6soknél - akik tdbbsegeben az X generacio
tagjai - mar lathato a kozelebb kerllés az idésddeshez, igy annak bioldgiai negati-
vumai kapnak nagyobb szerepet a véleményekben, a pozitivumok kozott pedig az
élettapasztalattal 6sszefliggd tulajdonsagokat emelik ki (6-7. abra).
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Negativ kifejezések aziddsekrd|

Rekredcid szak nappali tagozat 3. &vf. 2015,

Negativ kifejezések az iddsekrdl

Impotencia

Mevésmma; [} fiskesntetssés

Rekredcid szak levelezd tagozat 3. évf. 2015,

6. abra: Generacios véleménykllonbségek az idések negativ tulajdonsagairol

Pozitiv kifejezések az idGsekrdl

Nyugalom 5%

Végtelen

szabad id6 Tisztelet 3X.

Rekredcit s7ak nappali tagozat 3. évi. 2015,

7. dbra: Generacios véleménykiilonbségek az idések pozitiv tulajdonsagairol
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Egy 2015 6szén végzett hasonlo felmérésem szofelhén abrazolt valaszai szintén jol
korvonalazzak azt a képet, amely a fiatalokban az idésekrdl él. Nagy aranyszamban
szerepeltek a szabad idd, a nyugalom és az unokakkal kapcsolatos kifejezések, de
sokaknak szamos negativum is eszlkbe jutott az idéskorrol: a magany, az egyedl-
lét, a betegségek, a rancok és az ész haj (8. abra).
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8. abra: Az id6sek f6 tulajdonsagai széfelhén

Hasonld képet mutatnak az idéskor elényeirdl és hatranyairdl szold valaszok. Az
elényok kozoétt dominansak a sajat iddbeosztassal, tdbb szabad idével kapcsolatos
valaszok, és ezzel 0sszefliggésben az a tény is, hogy a csaladra tobb ideje jut a
nyugdijasoknak. Hatranyként legtdbben a betegségeket, egészségromlast jeloltek
meg, de tobben a szegénységgel is 6sszefliggésbe hozzak az éregkort (9. abra).
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9. abra: Az idéskor pozitivumai és negativumai széfelhén

A 2016 tavaszan, 73 f6 altal kitoltott online kérdéives felmérés teljesen mas jel-
legl eredményeket hozott. A pozitivumok kézott elsésorban az értékrendre vonat-
kozo valaszok szllettek, mig a negativumok esetében a valtozasellenességet emel-
ték ki, de az informatikai tajékozatlansag is nagy aranyszamban szerepel (10. abra).
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Melyek az idés, nyugdijas korosztaly
pozitivumai?

szildrd, példamutatd értékrend Ja1
szorgalom lae
tiirelmesség J3a
segitéke b6
pozitiv él e
fiatalabb generacidk segitése :21
becsiiletesség Jao

Melyek az id6s, nyugdijas korosztaly
negativumai?

VAN BSles in

informatikai/technikai tajék

egészségtelen taplalkoza '11

mozgasszegeény eletmod _rrrbo

iltozasellenesség
helyhez kétstt életmad ﬁ'f
r i 8

M7

10. abra: Az id6s korosztaly pozitivumai €s negativumai

Napjainkban nem jellemzé, hogy az idések gyermekeikkel és unokaikkal, tobb-
generacios csaladban élnek egyltt. Az életkor elérehaladtaval - dontéen az 6z-
vegytllés kovetkeztében - folyamatosan né az egyedil, 6zvegyen, egyszemélyes
haztartasban élék aranya. A késéi idéskor lassan terjed6 folyamata a szllok és
valamelyik gyermek ujboli 6sszekoltozeése: becslések szerint az idések egydtdde
él (ujra) egyutt gyermekével a nyolcadik évtized forduldjan. Az idés generacio gyak-
ran van egyutt gyermekeivel: a gyerekeiktél kiilon élé szlildk tobb mint felének van
szinte napi szemeélyes kapcsolata gyermekeivel, és az idds szulok 15 szazalekarol
mondhatjuk, hogy igen ritkan (havonta vagy annal is ritkabban) talalkozik gyermeke-
ivel (Balint-Speéder 2012, 89).
Az egyik hallgato kiemeli a nagyszldkkel kdzosen t6ltétt idd fontossagat:

Edesanyam szlilei, a nagysziileim szeretnek sok és mindségi idét eltdlteni a csaladjuk-
kal, unokakkal, ezért rendszeresen szerveziink kdzds programot. llyenkor felkeressiik
a kedvenc régi kavézokat, szinhazba, moziba, beszélgeté estekre megyiink. Sajat be-
vallasuk szerint az idé, amit az unokakkal toltenek el, fiatalitja 6ket. Ezenkiviil a hideg téli
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estéken szivesen fejtenek rejtvényt vagy olvasnak konyvet. (Puskas Réka rekreacioszer-
vezeés és egészsédfejlesztés szakos, levelezd tagozatos hallgato)

Mi a véleményed, igazak ezek az allitasok?

Szivesen toltom az idémet
id6sek kozott, mert ...

25

‘ |
B

Az id6s embernek nyugdijas
otthonban a helye.

Az id6s embernek a csaladja — 58

kérében van a helye.

Az id8s ember toltse az idejét a
sajat korosztalyaval.

N
w

11. abra: A fiatalok viszonyulasa az idésekhez

Hasonld eredmeényt mutatnak a 2016-0os online kerddiv valaszai is, melyben a
fiatalokat az id6sekrdl alkotott vélemenyérdl kérdeztem. A valaszadok 80%-a veli
ugy, hogy az idés embereknek a csaladjuk korében van a helylk, és 35%-uk szive-
sen van egyltt idésekkel (11. abra). Ebben bizonyara az is szerepet jatszik, hogy az
unokak generacioja sok mindent tanulhat a nagysziléktél. Az egyetemista hallga-
tok kdrében végzett felmérés eredményei csoportosithatok. A nagyszulék genera-
ciéjanal meég élesen elkilonlinek a férfi és a néi munkak. A nagyanyak tobbsége a
sutés-fézéssel kapcsolatosan ad at ismereteket unokainak, mig a nagyapak eseté-
ben a kerttel kapcsolatos tevekenyseégek dominalnak (12. abra).
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Mit tanuftam a nagyszileimt6i?

néi munkak
Siutés-fézés Kézimunka Egyéb

Palacsinta sutés %
horgolés
Tésztadagasztds
Piskota készités 2X
varras
Vasalés

Sutés 2X
L mbeeri erdfonms landesads szk lovelesd lagosml 1. 6v1 2016,

tojasfestés

Fézési trikkok

Mit tanultam a nagysziileimté1?
férfimunkak

Borkéstolas

Kapalas 3X

Keritésfestés Allatok etetése, gondozasa

Hazidllat gondozas Kerti munkak 2X

Favagds Gytimélesfa metszés

[mberi erdforrds landesado szak levelesd agosal 1. (v 2006,

12. abra: A nagyszUl6ktdl tanult hétkdznapi tevékenységek

Nagy aranyszamban emelkednek ki azok a valaszok, amelyek alapjan a nagyszi-
6k értékrenddel, erkolcsi Utravaldval kapcsolatban mutattak példat unokaiknak.
Két levelezés évfolyam valaszait emelem ki a 13. abran.
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Mit tanuftam a nagysziileimtol?

Erzelmek Ertékrend

lojalitas

Olelgetni, puszilgatni

sza ok
T

_ batorsag

Mindent megadni

»Este 6rommel, reggel korommel”

Emberi erdforras tandcsade szak levelezé tagozat 1. &vf. 2016,

Mit tanultam a nagyszileimtdl?
Ertékrend

Turelem

Odaadds

Kedvesség

Rengeteg szeretet

Egyilttérzés

Rekredria sak levelesd Lagozal 3. évl. 2015,

13. abra: A nagyszUl6ktél kapott erkélcsi utravalod

Természetesen a nagyszllék és unokak kdzott a kdzos jaték és a mindennapi is-
meretek atadasa is szerepet kap a generaciok kozotti tudasatadasban, olyan teve-
kenységek esetében, melyek tdbb tlirelmet igényelnek, és amellyel a nagysziilék
rendelkeznek az unokakkal valo foglalkozas soran (14. abra).

Mit tanultam a nagysziileimtél?

mindennapitudas jaték

fatydlni sakk 3X

cipéfizét kotni biciklizés

imadsagok

rejtvényfejtés 2X

monddka, vers, nyelvtord 3X kartyajatékok 2X

Emberi eréforrds tandcsado szak levelezd tagozat 2. évf, 2016.

14. abra: A nagyszUldktdl tanult jatékos tevékenységek

Figyelemre méltd jelenség, hogy ma mar a generaciok kdzotti ismeretatadas
nem csupan egyiranyu folyamat, az unoka is tud Uj tudast atadni nagysziileinek.
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Mindez jérészt a digitalis ismeretek terliletén jellemzé. Egy 2011-es felmérés sze-
rint az idésebbek a legtdébb esetben valamilyen kilsé segitséggel tanultak meg
a vilaghal6 (és altalaban a szamitogép) hasznalatat. Itt a tanar szerepét leggyak-
rabban a kozvetlen csaladtagok toltik be, mégpedig minden bizonnyal a fiatalabb
rokonok: az 50 év felettiek 46%-a igy tanult meg internetezni (15. abra). Vagyis sok
esetben egyfajta forditott szocializacié valosul meg: a gyerekek tanitjak a sziildket,
nagyszlléket a vilaghald megértéséhez sziikséges ismeretekre. Ez a trend, féleg
ennek a tarsadalmi mértékét figyelembe véve, kétségkivil egyediilallé az emberi-
ség torténelmében.

29 évnél fiatalabbak 50 évnél idésebbek
Szervezett képzés, tanfolyam | 8% 17%
Munkahelyen 3% 14%
Csaladtagok segitségével 9% 46%
Baratok segitségével 1% 17%
Segitség nélkdl 75% 32%

15. abra: Hogyan tanult meg internetezni?
Forras: Digital Media Report (2011, 3)

Bar az idésebbek kdrében gyakoribb, hogy valaki a munkahelyén vagy szerve-
zett képzésen sajatitotta el az internet hasznalatat, ebben a korcsportban sem ritka,
hogy valaki sajat maga, segitség nélkil tesz szert ezekre az ismeretekre - igy tett
az 50 év felettieck csaknem harmada. Ok tdbbségében a magasabban iskolazott
(diplomas), jo anyagi korlilmeények kdzott él6, budapestiek kozll kertltek ki (Digital
Media Report 2011, 3).

Mire tanitanad meg az idésebb korosztalyt?

|
| Internet
hasznalat 4X

SMS irds tébb

Bankkartya,
bankautomata
hasznalat 2X

Szamitogép l ™
hasznélata 3X |beprogramozdsa
Mobiltelefon,
Facebook-ozas okostelefon
hasznalat 6X

Rekredcio szak levelezd tagozat 3, évf, 2015,

DVD lejatszo
hasznalata

személynek
egyszerre

Fényképezbgép

hasznalat

16. abra: Az X generacid tanitasi igényeinek tipusa az idések felé

A 2016-os sajat kutatdas alapjan a levelezé tagozatos hallgatok valaszaiban
egyértelmien a digitalis ismeretek atadasa dominal, mig a nappali tagozatosok jo-
val tdbbféle terlileten vélik ugy, hogy az idéseknek tanulasra van sziikséglk, mely-
ben 6k maguk lehetnek az ismeretatadok (16-17. abra). Az abrakon lathato, hogy
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minél fiatalabb egy korosztaly, annal tobbféle ismeretet hianyol az idés korosztaly
tudasabol. Mig az X generacidsok a digitalis tudas teriltén latnak hianyossagokat,
addig az Y generacid tagjai a divattal, sporttal, utazassal, nyelvhasznalattal és élet-
szemlélettel kapcsolatban is kilonbségeket tapasztalnak nagyszileik nemzedéke
és a sajatjuk kozott.

Mire tanitanad meg az idGsebb korosztalyt?

Sramitdgép 2 ata Mobiltelefon
m m
Mosogatégép,
Fényképezés Tévirdnylitd Koztsségl oldalak lektromos kitylk modern
telefonnal hasznalata hasznalata 3% hasznalata konyhaeszkizdk
| haszndlata 3X
i elyes/egésséges Szelektiv agyobb virosban || Tobb bizaloma
rliplﬂlmnlszx Ihnlladékg‘u‘nim r‘ tédjékozédni m csalddtagok felé
= Aktividdtités, i = s - s Pozitiv djanak a korral
i Iujsmm = i
r::;::;i n }Jjétele;;ﬁmk! F‘m‘k. =

Rekredcid szak nappali tagozat 3. évf. 2015.

Modem dolgok
hasznalata 2X

17. dbra: Az Y generacio tanitasi igényeinek tipusa az iddsek felé

Nagyon szép példaja a generaciok kdzotti ismeret- és tudasatadasnak az alabbi,
nagyaparol szolé jellemzés:

Rovid leirasomat a legkedvesebb nagyapdmrol irom, aki aktiv résztvevéje az életemnek.
Mihalcsik Istvan szeptemberben toltdtte be 80. életévét, de meghazudtolja biolégiai ko-
rat, mert olyan flirge és tettre kész, mint a nalanal sokkal fiatalabbak. Szorgalmasan tolti
mindennapjait az én nagyapocskam, a helyi KARITASZ-ban ruhat oszt a raszoruloknak
és intézi ligyes-bajos Ugyeiket, a lakhelye melletti hotelben 6 az ezermester, mert min-
dent meg tud csinalni, amit esetleg mas nem. Emellett a kiskertjében tevékenykedik és
még a miénk gondozasaban is segit, mikor megkeérjik, hogy ért6 és tapasztalt szemével
mérije fel a terepet. Szellemi frissességét rejtvényfejtéssel és olvasassal tartja fent. Nagy
érdeklédést mutat a technikai dolgok irant, segitséget kért télem abban, hogy hogyan
kell Gizenetet kildeni a telefonrol és a szamitogép alkalmazasaban is, facebook-ra is fel
van jelentkezve, ahol nyomon szokta kdvetni unokai és egyéb ismerdései tevékenységét.
Mindezek mellett egy csodalatos lelkiség, és egy olyan valaki az életemben, aki apam
helyett apam volt, aki mindig szeretett és tamogatott és aki mindig segitett az utamra
ratalalni és oftt is tartani, aki példaképpé valt a szememben. (Bankuti Marta rekreacio-
szervezeés és egészségfejlesztés szakos, levelezé tagozatos hallgato)
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4. Osszegzés

Kutatasom soran harom modszert 6tvdztem: anonim kérdoivet tdltettem ki interne-
ten keresztll, dokumentumelemzéssel kiemeltem egyetemi hallgatok félevi dolgo-
zataibol sajat csaladjuk idés tagjairol szold véleménylket, illetve egyetemi kurzu-
sok keretében csoportos, anonim szogyUjtéssel kaptam eredményeket a fiatalok
idésképével kacsolatban. Osszességében a kutatas alapjan megallapithato, hogy
a fiatalok idésképe sok esetben negativ, de ez nem vonatkozik a sajat nagyszuleik-
re. Ha konkretan felmendikrdl kérdezziik 6ket, szamos pozitiv élmenyrdél, emlekrdl
tudnak beszamolni. Az Y generacié szamara a tavoli idéskor a kilsd, biologiai je-
gyek alapjan mutat negativ képet, mig az X generacio tagjai az egyéb, idésddéssel
jaro valtozasokat is szamon tartjak. Valamennyi korosztaly erkdlcsi mintanak, érték-
rendben kévetenddnek tartja az idések generaciojat. A fiatalok a legtdbb esetben
tudatosan nem keésziilnek az idéskorra, de a varhato szabad id6vel kapcsolatban
terveik vannak.

A fentiek alapjan lathato, és a legnagyobb tanulsaggal szolgal, hogy a kdz6sseégi
normak és ismeretek atadasa egyiranyubol mara koélcsénos folyamatta valt. A fia-
talok részérdl az informatika és az elektronika tertileten valosul meg a nagyszilok
felé, a nagyszllék pedig leginkabb erkdlcsi tekintetben mutatnak mintat, nagyszi-
I6ként pedig sok esetben példaképek a fiatalok szamara. Margaret Mead (1970)
mar a mult évezredben elére jelezte e folyamatokat. Ugy vélte, a fiatalok az idé-
seknél toébbet tudnak a korllottik levd vilagrol. Ennek megfeleléen kulonboztette
meg a posztfigurativ, a kofigurativ és a prefigurativ kultirakat. Az ismeretatadas a
posztfigurativ kultirakban elsésorban az idésebbekbdl a tarsadalom fiatalabb tagjai
felé iranyul, e tarsadalmak erésen multorientaltak, és dominans a felmendk tisz-
telete. A kofigurativ kulturak a jelenre koncentralnak, igy a kdzvetités a kortarsak
kozott zajlik. A kofigurativ kulturak - mint példaul az 1960-as és 70-es évek ifju-
sagi kulturaja - Mead szerint akkor keletkeznek, amikor egy posztfigurativ kultdra
felbomldban van; jellemzgjlik az atmenetiség és a rovid élettartam. Mead emellett
megjosolta egy ujfajta kultura kialakulasat, amelyet prefigurativnak nevezett. E kul-
tdra jovoorientalt, és az ismeretatadas elsésorban a fiataloktol az idésebbek felé
iranyul, a gyermek valik a szlld és nagyszul6 tanitéjava (Mead 1970, 32, 204).
Mead mar fél évszazaddal ezel6tt jelezte, hogy eltiinéfélben van a posztfigurativ
kultura, ugyanakkor a kofigurativ és a prefigurativ ismeretatadasi formak dominan-
ciaja figyelheté meg.
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v predskolskych zariadeniach
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Possibilities of children’s yoga in preschool facilities
Abstract

The study is a summary of the author's previous independent research, which ex-
plores the possibilities of children’s yoga in preschool facilities. The text itself is di-
vided into the following parts: the explanation of basic concepts, objectives, hypoth-
eses, organization of the research, methods, results, discussion, conclusions and
recommendations for practice. We describe the methods and analyse yoga classes
in preschool facilities, which were attended by children during the years 2015-2018
as an interest group. In the discussion about long-term research results, conclusions
are drawn, then recommendations for practice are formulated as well. The aim of the
research is to present the possibilities of children’s yoga in preschool facilities. Next,
we verify the effects of yoga on children and try to look for new opportunities in the
field of child yoga in kindergartens. At the same time, we point out the possibility of
using yoga positions not only in yoga classes but also outside them with groups of
children attending pre-primary education. The research used quantitative and qual-
itative methods: induction, deduction, data analysis, generalization, free and struc-
tured interview method, where the main question addressed to parents referred to the
observed changes before and throughout the duration of yoga classes. At the same
time, methods of observation, imitation, game-playing and storytelling were used. Pre-
liminary results highlight the applicability of yoga in kindergartens not only in interest
groups, but also in the work of pre-school educators dealing with problems of behav-
iour, speech or movement.

Keywords: yoga; asana; child; preschool; interest group
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1. Vysvetlenie zakladnych pojmov

V tejto Casti je potrebné vysvetlit zakladné pojmy, s ktorymi pracujeme a zaroven
predpokladame elementarnu znalost cCitatela. Nie je cielom na tomto mieste vy-
svetlit do hibky zakladné pojmy tykajlce sa jogy, jogovych pozicii (4san), pretoze
takato analyza by si vyzadovala samostatnu studiu, ktora je pre potreby prispev-
ku bezpredmetna. Samozrejme je doélezité venovat sa aj vysvetleniu pojmov dieta,
predskolskeé zariadenie, zaujmovy kruzok. Vzhladom k tomu, ze ide o Specifické
vyvinové obdobie, kde je kazdy mesiac iny, je nutné poukazat na tieto procesy vo
vyvoji dietata a zaroven tym upozornit na Specifickost vyskumnej vzorky.

1.1 Joga, asana, dieta, predskolské zariadenie, zaujmovy kriuzok

,Joga je jednota individualnej duse s Najvyssim Principom (Brahma). Je to jednota
medzi troma kvalitami zivota, gunami, individualnou dusou (atman) a Brahma. Tuto
definiciu je mozné vidiet v symbolike Chi mudre ukazovak a palec spojeny bruska-
mi prstov ako jednota a tri zvysSné prsty prostrednik, prstennik a malicek ako kvality
zivota (guny, od najtmavsej po najsvetlejsiu alebo od najhustejsej po jemnohmotnu:
tamas, radzas, sattva). Tiez ako jednotu moézeme chapat Om mantru, ktora sa
sklada z troch pisme A U M, kde A - symbolizuje prvé tri energetické centra (Cakry)
a zaroven nasu minulost, U - nasledujlce tri ¢akry a nasu sucasnost a nakoniec
M - a posledné tri ¢akry a nasa buducnost. Spievanim tejto mantry harmonizujeme
tieto zlozky do jednoty opat s vesmirom. AUM mantra symbolizuje aj Brahma ako
toho, ¢o véetko stvoril, Visnu, ktory stvorené udrziava, a Sivu, ktory véetko znidi,
ked nadide jeho ¢as. Mimo iné Siva je aj Panom jogy. Z tejto charakteristiky mo-
zeme vidiet, Ze joga sa v prvom rade zaobera vnutornym svetom ¢loveka ponore-
nim sa do vlastného vnutra a hladanim vlastného stredu. Zijeme v sieti myslienok,
energii, kde vSetko so vsetkym suvisi. My dokonca tuto siet vytvarame, zalezZi na
nasich vibraciach aka je. Sme jej udrziavatelia, ale vieme ju aj znicit. VSetky tri
zlozky mame v sebe nasou ulohou je vytvarat vnutornu harméniu, ktord dokazeme
transformovat do harmonie vonkajSej. K tomu je vSak potrebné usilie, ako tohto
stavu dosiahnut. Moznosti je vela v praci sa budem zaoberat jogou, jednou z naj-
starsich moznosti a jej astou hatha jogou. Je dblezité spomenut, Ze joga je akymsi
prelinajucim sa prvkom vo vsetkych vetvach, naukach (darSanoch) v hinduizme.
Odkazuju na nu mnohé diela, ktoré su spolo¢nym zakladom jednotlivych druhov
filozofickych ¢i nabozenskych odnozi v hinduizme, ako napriklad Bhagavad - Gita,
Sri Sankara a jeho nedvojna filozofia (advaita védanta) a iné.“ (Klostermaier 2001)

A tak ¢o je teda joga? Zaznam a zaroven aj cesta ako sa do jednoty dostat?
Zaznam vseludsky, ktory bol zachovany v Indii, aby sme nezabudli kam smeruje-
me a kto v skuto¢nosti sme. Cesta, po ktorej mézeme kracat, ak sa rozhodneme.
Nie je to len subor cviceni, je to aj moznost vystupit zo svojho tiena a kracat dalej
z vlastnej vole. Nejde len o ciel, dblezité je si uzivat cestu, tym podporime projekt
dynamiky v zivote, ale aj v samotnom vesmire, ktorého sme suc¢astou, ¢i sa nam to
paci alebo nie. Prave preto je tak vela moznosti v joge, najdeme hatha jogu, Yin-
yang jogu, tibetsku jogu. Ciest k poznaniu je vela, tak ako je vela druhov jogy. Naj-
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znamejSou je snad’ Patandzaliho system a z neho odvodena Hatha joga. Je nutné
dodat, ze vyskum bol vedeny v intenciach hatha jogy. ,.Joga je tiez podla definicie
aj ,yogas citta-vrtti-nirodhah“ (Képes 2014, 11), ¢o sa da prelozit ako zastavenie
toku myslienok v mozgu.

Bhagavad-Gita o nej hovori: ,,Konaj si svoju povinnost poriadne, 6, Arjuna, zriek-
ni sa priputanosti a bud' l'ahostajny k Uspechu ¢i neuspechu. Taka vyrovnanost sa
nazyva yoga.“ (Bhagavad-Gita 1999, vers. 2.48, 122) Joga je jednota, jednota
vnutorného sveta v nas a vonkajsieho sveta, je jednota v ramci reality, v ktorej sa
pohybujeme. S definiciou jogy bezprostredne suvisi pojem jogova pozicia (asana),
ktory je nevyhnutné vysvetlit, vzhladom k tomu, Ze deti predskolského veku na
hodinach jogy tieto telové pozicie nacvicovali a nacviCuju. Samozrejme ich veku
primerane, teda samotné definicie sa nevztahuju na asany a ich spdsob nacviku
pre deti predskolského veku. ,Asana je pozicia tela v priestore. Tuto telesnt poziciu
je potrebné vykonavat vedome. Teda hlbokym ponorom do vlastného vnutra, do
jednotlivych svalov, Sliach a precitit cell poziciu. Podla jogovych sutier (spisov) je
asana vyhovujuca pozicia tela, ktora je stabilna a prijemna. Ked' je prevedena bez
akéhokolvek nasilia je prijemna a ked' vSetko do seba zapada a neexistuju prekaz-
ky."“ (Patanjali r. n., 29) Asana je tiez posed a fyzické cviGenia, polohy rozvijajuce
vydrz, pomocou ktorych sa ¢lovek nauci ovladnut a ovladat telo. Znizuje sa Unava,
upokoji sa nervovy systém a mozog sa nauci discipline (Képes 2014, 15).

Dieta je podla pedagogického slovnika definované ako ludsky jedinec od naro-
denia do obdobia adolescencie. Dieta a detstvo je popisované a skiimané v rade
vied, psychologickych vedach, pedagogickych, lekarskych vedach a pod. Pedago-
gika sa dietatom zaobera ako subjektom edukacie, najma z tychto hladisk: 1. Vztah
medzi vyvojom deti a moznostami ich vzdelavat. Skiumaju sa zavislosti medzi zrenim
psychickych a telesnych funkcii a Ulohou Ziaka, ktoru dieta v ur¢itom veku prijima.
2. Spbsoby a obsah vzdelavania dietata v skolskom eduka¢nom prostredi. Hlada
sa, ktoré formy ucenia a vyucovania a ktoré ich obsahy su najvhodnejsie k tomu,
aby bol celkovy rozvoj deti, Co najlepsie zaisteny (Pedagogicky slovnik 2003, 46-
47). Definicia pre potreby tejto studie je vel'mi vSeobecna, preto je dolezité rozlisit
vekove odlisnosti u 3 az 7 ro¢nych deti, ktoré su predmetom vyskumu. Z hladiska
psychologie podla J. Piagetovej tedrie vyvojovych stadii 3-7 ro¢né deti mézeme
zaradit do predoperacného vyvojového Stadia (2-7 rokov), kedy sa dieta uci pou-
zivat jazyk a vytvara reprezentacie objektov pomocou predstav a slov. Myslenie je
stale egocentrické, dieta ma problém s uvedomovanim si nazorov iného (Atkinson
2003, 77). Pravdou je, ze Piagetova tedria ma svoje nedostatky a nie kazdé dieta
spada do jeho tabuliek, ale v zasade je mozné suhlasit s jeho tedriou. Z hladiska
moralneho usudzovania podla Piageta mézeme povedat, Ze deti vo veku 3-7 rokov
je mozné zaradit do fazy heteronémie. Piaget pozoroval deti pri hrani a zistoval ako
je to s pravidlami hry. Dieta si je v tomto obdobi uz vedomé istych pravidiel, ktoré
reguluju hru. Aj napriek tomu, Ze ide o povrchnu znalost pravidiel, dieta ich povazu-
je za posvatné a nedotknutelné. Avsak aj tu dochadza k istému paradoxu, kedy na
jednej strane sa dieta hra s ostatnymi a pocituje nedotknutelnost pravidiel, napriek
tomu ich egocentricky porusuje. Dieta odvodzuje pocit prijemnosti z vlastného po-
hybu a rozvijajucich sa zru¢nosti (pozri Vacek 2006, 9-10).
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Z hlladiska moralneho vyvoja dietata podla Kohlberga 3-7 ro¢né deti radime na
prvu uroven predkonvencnej moralky (Atkinson 2003, 85-86).

V suvislosti s danou témou je nevyhnutné definovat predskolské zariadenie, pre-
toze samotna prakticka ¢ast sa odohrava v priestoroch predskolského zariadenia.
MozZzeme povedat, ze predskolské zariadenie je socialna institucia, ktorej hlavnou
naplnhou je socializacia dietata a rozvoj jeho potencialu, ktory je zaviSeny priprave-
nostou dietata pre vstup do zakladnej Skoly po stranke motorickej, emocionalnej,
ale aj socialnej. Takze v tejto suvislosti mézeme chapat predskolské zariadenie nie-
len ako priestor, kde sa profesionalne pracovnicky zaoberaju starostlivostou o deti
predskolskeho veku, ale najma ako priestor kde dochadza k vyznamnej interakcii
dietata s okolitym svetom. Predprimarne vzdelavanie je poskytované v instituciach,
ktoré sa nazyvaju materské skoly. Do tychto zariadeni sa prijimaju deti od 3 do 6
rokov. V predskolskych zariadenia sa kiby starostlivost so vzdelavanim. Podporuje
sa osobnostny rozvoj deti v oblasti socialno-emocionalnej, intelektualnej, telesnej,
moralnej, estetickej, rozvija schopnosti a zru¢nosti, utvara predpoklady na dalsie
vzdelavanie. Pripravuje na zivot v sulade s individualnymi ako aj vekovymi osobi-
tostami deti. Materska skola zabezpecuje vychovu a vzdelavanie prostrednictvom
Skolského vzdelavacieho programu (pozri https://eacea.ec.europa.eu a https://
www.minedu.sk). Podla Atkinsonovej (2003) ma kvalitné predskolskeé zariadenie
pozitivny vplyv na deti predskolského veku, najma ak dieta pochadza z malo pod-
netnych rodinnych pomerov. Zaroven vsak deti, ktoré navstevovali predskolske za-
riadenia maju lepsie socialne zruénosti a vyssiu asertivitu. Co rozumiet pod kvalit-
nym predskolskym zariadenim? Ide najma o kvalitne pripravenych pedagogov, maly
pocet deti v skupinkach, &im je umoznené reagovat na individualne potreby deti.
Ide tiez o vzajomny pomer poctu deti a poctu kvalifikovanych pedagogov ako aj ich
stalost (Atkinson 2003, 94). Zaroven podla nasho nazoru je délezité poskytnut
detom aj moznost experimentovania vo forme réznych pohybovych kruzkov, ale aj
réznych inych ¢innosti. Z tohto dévodu si na tomto mieste dovolime stru¢ne charak-
terizovat zaujmovy kruzok, ktory pedagogicky slovnik chape ako organizacnu for-
mu mimo triednu alebo mimo $kolsku ¢innost, ktorej obsahom je rozvijanie urcéitych
zaujmovych ¢innosti, ktoré su sucastou neformalneho vzdelavania (Pedagogicky
slovnik 2003, 306).

2.Vyskumna cast

2.1 Ciele, hypotézy, organizacia vyskumu, vyskumna vzorka, metédy

2.1.1 Ciele a hypotézy

Cielom celého vyskumu bolo a zaroven aj je Ucéinky jogovych pozicii overit a opa-
tovne potvrdit. Dal$im cielom je hodinami jogy znizit agresivne prejavy u deti, vyu-
zivanim plazenia, chodenia po Styroch, chodenia po Spickach, po patach skaka-

nim, chodenim v drepe, kedy vsetky tieto druhy pohybu su zasadné pri spravnom
Vvyvoji mozgovych centier a zaroven ich zanedbanie mdze byt zdrojom problémov
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so spravanim. Znalosti tychto faktov boli formulované do cielov hodin jogy pretoze
prave u malych deti je dolezité tieto pohyby rozvijat spolu s asanami zameranymi
na pozornost a koncentraciu. Cielom bolo tiez pripravit deti na povinnu Skolsku
dochadzku z hladiska rozvoja koncentracie, posilnenia sebavedomia, schopnosti
[ahSie zvladnut neuspech, zaroven naudit deti oddychovat, relaxovat a takto do-
kazat odolavat zvysenym stresovym narokom beznej zakladnej skoly. Na zaklade
tychto cielov sme stanovili hypotézu, ktora predpoklada, ze joga prostrednictvom
svojho systému cviCeni a relaxacie ma vplyv na stabilizaciu nervového systému deti
predskolského veku, znizuje agresivne prejavy u deti a pomaha vo vyvoji svalstva
chrbtice. Dal$ou hypotézou bolo, e joga zlepSuje koncentraciu ako aj recové
schopnosti. Predpokladom k tejto hypotéze su poznatky z toho, ze joga ako taka
ma vplyv na upokojenie stabilizovanie nervového systému, podporuje koncentra-
ciu, ale zaroven prepaja mozgové centra s pohybom.

2.1.2 Organizacia vyskumu

Prispevok si kladie za ciel oboznamit s moznostami detskej jogy v predskolskych
zariadeniach. Ide o predbezné vysledky dlhodobého kvalitativneho vyskumu, kto-
ry bol organizovany v predskolskom zariadeni v Madarsku v meste Ull8. Vyskum
prebieha od septembra roku 2015. Ide o samostatny vyskum autorky, ktora je zaro-
ven aj trénerkou detskej jogy a ktory prebieha pod jej priamym vedenim. Vysledky
prezentované v tomto prispevku su zhrnutim vyskumu od septembra roku 2015 do
juna roku 2018.

V skolskom roku 2015/2016 hodiny jogy prebiehali v Case od tretej do Stvrtej
hodiny popoludni (prva skupina) a od stvrtej do piatej hodiny popoludni (druha sku-
pina) v telocvicni predskolskeho zariadenia. Z objektivnych pricin islo o celu hodinu
z hladiska prenajmu miestnosti, avsak samotna hodina jogy trvala 45 minut. Hodiny
boli rozdelené na uvodnu, hlavnu, zavere¢nu a technicku ¢ast. Hodina jogy bola
vzdy jedenkrat v tyzdni, v utorok, pocas celého skolského roku s vynimkou statnych
sviatkov a ohlasenych programov skolky. V roku 2015/2016 bolo povolené detom
absolvovat viacero kruzkov a joga, ktora bola v popoludnajsich hodinach, bola pre
deti niekedy poslednym zo zaujmovych kruzkov. V nasledujucom skolskom roku
2016/2017 bol povoleny iba jeden kruzok. Pocet deti v nasledujucich rokoch sa
znizil, nielen o deti, ktoré sa venovali inym kruzkom, ale aj o deti, ktoré nastupi-
li povinnu skolsku dochadzku, ¢o predstavovala skupina vac¢sich deti z predcha-
dzajuceho skolského roku. Na zaklade tychto faktov vznikla jedna skupina jeden-
krat v tyzdni vzdy v utorok od tretej do Stvrtej hodiny popoludni. V Skolskom roku
2017/2018 bola taktiez jedna skupina, jedenkrat v tyzdni, vzdy v utorok od tretej
do Stvrtej hodiny popoludni. Dévodom zniZzenia poc¢tu deti bolo opéat nariadenie,
ktoré umoznovalo detom navstevovat len jeden krizok a aj zaroven nastup vacsich
deti na povinnu skolsku dochadzku. Praca v skupinach bola vzdy zavisla od poctu
deti ako aj od typu deti, od unavy, pocasia a ro¢ného obdobia. V zimnych mesia-
coch bola vac¢sia ochota navstevovat hodiny jogy vzhlfadom k stmievaniu sa. V jar-
nych mesiacov ochota vzdy trosku klesla vzhladom, k tomu, Ze deti mali moznost
byt vonku na ihrisku, ¢o je pre ich vek idealne. Samotné hodiny jogy trvali 45 mint,
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z ¢oho hlavna ¢ast trvala maximalne 20 minut. Na kazdej hodine bolo odcvicenych
v priemere 10 asan. Struktura hodiny spogivala v ivodnej ¢asti, kde boli zaradené
zahrievacie cvicenia a dychoveé cviCenia. V hlavnej casti boli do pribehu, rozpravky
alebo inej ¢innosti zaradené asany - jogoveé pozicie. Potom nasledovala uvolnu-
juca cast vyplnena kratkou relaxaciu, ¢itanim rozpravky, kreslenim, vyfarbovanim
mandal s motivom zvieratiek. Pri koncipovani hodin sme vychadzali z publikacie
Csiki Mariann: Gyermekjoga 3-13 éves korig (Athenaeum, 2007), dalej z pub-
likacie Balatoni-Huber Vera - Mitré Gabriella: Piros kényv (Magankiadas, 2013)
a z publikacie Sita Rojova Véra: Joga, hry a pohadky (Portal, 2007).

2.1.3 Charakteristika vyskumnej vzorky

V skolskom roku 2015/2016 navstevovalo zaujmovy kruzok jogy 29 deti vo veku
od 3-7 rokov, pohyblivost poctu deti bola zavisla od choréb, nechuti zuc¢astnit sa
hodiny, alebo skorsieho vyzdvihnutia dietata rodi¢om. Deti v tomto Skolskom roku
boli rozdelené do dvoch skupin, na skupinu mladsich deti od 3-5 rokov, z toho 9
dievcat a 10 chlapcov priemerna hmotnost 17 kg (prva skupina) a skupinu vacsich
deti od 6-7 rokov, z toho 8 dievc¢at a 2 chlapci. Priemerna hmotnost deti 21 kg
(druha skupina). V roku 2016/2017 navstevovalo hodiny jogy priemerne 14 deti,
z toho 8 chlapcov a 6 dievéat, vo veku 5-7 rokov, priemerna hmotnost deti 19,5
kg. V skolskom roku 2017 /2018 bol pocet deti 6 z toho 4 diev¢ata a 2 chlapci, vo
veku od 5-7 rokov, priemerna hmotnost 19 kg.

Deti, ktoré boli predmetom vyskumu moézeme zaradit do druhej fazy vyvoja (Pia-
get), kedy dieta pozoruje starsie deti a napodobriuje ich ¢innosti. Podl'a Kohlber-
govej tedrie moralneho vyvoja je mozné vziat do Uvahy obidve stadia, kedy pri men-
Sich detoch do 5 rokov je viditelna snaha vyhnut sa trestu a pri detoch okolo 6 az
7 roku zivota bola badatelna prisposobivost s cielom ziskat odmenu. Zaroven je
dolezité pripomenut aj vplyv priputanosti u deti v tejto vekovej kategorii. Skor sa to
dalo badat u mensich deti, kedy ich nechut k odli¢eniu sa zo skupiny, pripadne od
predskolskej pedagogicky, ktoru pozna a je na nu zvyknuteé bola badatelné najma
ak dieta nebolo dostato¢ne priputané k matke. Tieto deti boli zvy&ajne ustrachané
a nechceli sa zapajat do aktivit ani na poziadanie inych deti. V niektorych pripadoch
neboli ani ochotné vstupit do miestnosti, kde sa joga vykonavala. V takychto pripa-
doch bolo upustené od akéhokolvek natlaku na dieta a bral sa do Uvahy jeho nazor.
Zaroven tieto deti neboli predmetom vyskumu. Je dolezité si uvedomit, Ze dieta je
Uzasna ludska dusa, potencial, ktory ma chut, vélu experimentovat, naplnit svoj zi-
votny pribeh. Nie je to len ,tabula rasa“, na ktoru moézeme vtladit svoju pecat, dieta
je nieco viac, je to osobnost, jedinec, ktory ma v ociach cely svet. Je to stvorenie,
ktoré cisté modze zmenit svet. Samozrejme ¢asom, skisenostami sa Cistota duse
trochu prekryva zivotom samym, ale v podstate to nie je zl€. Je dobré ak ukazeme
dietatu moznost ako ostat samym sebou a nebat sa zit, ¢o vSak ono spravi so svo-
jim zivotom je len na nom.
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2.1.4 Metody

Pri ziskavani, spracovavani a vyhodnocovani ziskanych dat sme pouzivali kvan-
titativne a kvalitativne metody. Vyuzivali sme formu zmiesaného vyskumu (Hendl
2005). Medzi kvantitativne metody sme zaradili zberné metddy zakladnych dat ako
bol pocet, vek, pohlavie, priemerna vaha deti. Dalej pri vyhodnocovani ziskanych
dat sme pouzivali zakladné metody vyskumu analyzu, syntézu. Dedukciu pri vyhod-
nocovani, generalizaciu pri formulovani zaverov a odporucani pre prax.

Z kvalitativnych metod bola vyuzita indukcia, ale aj ako uz bolo spomenuté v Cas-
ti 1.1., ze pre deti je hra a napodobnovanie prirodzenou vyvojovou etapou bola
zvolena metdda vedeckého pozorovania. Zaroven je detom vlastna radost z po-
hybu a tym je mozné nenasilnym sposobom priviest deti k Zzelanym jogovym po-
ziciam. Samozrejme je dolezité vziat do uvahy aj detom vlastny ,.egocetrizmus”,
kedy stanovené pravidla naozaj velmi radi porusuju, preto je velmi dobré zaujat ich
pozornost najlepsie striedavou ¢innostou. Joga rozvija v detoch nielen motorické
a senzomotorické zru¢nosti, ale aj moralne vzhladom na situacie, ktoré sa bezne
vyskytuju v skupinach. Pri praci sme vyuzivali metédu pozorovania spravania deti
na hodine ich moznosti a schopnosti riesit konflikty ako aj dodrziavanie pravidiel.
Zaroven pri nacviku jogovych poléh sme vyuzivali metédu napodobnovania pretoze
pre deti vtomto veku je to najprirodzenejsia metdda a metody hry pribehu. Pri kon-
takte s rodi¢mi deti sme vyuzili metodu strukturovaného rozhovoru, kde zakladnou
otazkou bolo, ¢i rodi¢ia pozoruju zmeny na detoch po hodinach jogy a ¢i vidia
zmeny pred zacatim jogy v danej skolke a pocCas celej doby prebiehania hodin
jogy. Zaroven pri metode volného rozhovoru som vyuzil metodu nevyziadanych in-
formacii, pri hodnoteni rodi¢ov z hladiska prejavu ich deti, pripadne predchadzaju-
cich neuvedenych informacii o zdravotnom stave dietata, pripadne o problémoch
v spravani, &i reci. Dalej sme vyuzivali metddu jogovych pozicii: leva, srnky, zajaca,
sukne, polohu blazenosti, stromu - merala sa vydrz na jednej nohe, vtacika, Zirafy,
lahu na chrbte - pri nacviku brusného dychania, Mici macka, vc¢ielky. Na zaklade
nami pouzitych metdd sme jednotlivé zistenia formulovali do vysledkov a zaverov.

3. Vysledky, zavery a odporucania pre prax

Vo vSeobecnosti mézeme povedat, Zze ucinky jogy na deti predskolského veku su

v prvom rade: rozvoj pohybu, rozvoj schemy tela, teda koordinovanie jednotlivych

Casti tela vzhladom k sebe a priestoru, rozvoj percepcie, rozvoj verbalneho pre-

javu, rozvoj intelektu najma prepajanim pravej a lavej mozgovej hemisféry, rozvoj
pamati, rozvijanie koncentracie a pozornosti, rozvoj emocionalnej inteligencie.

Na zaklade analyzy vysledkov doterajSieho vyskumu a na potvrdenie nasich hy-

potéz moézeme uviest nasledovné:

¢ Joga u deti predskolského veku ma vplyv na rozvoj ich koordinacie, orienta-

cie rozvoja vedomeého pohybu. Pri nacviku jednotlivych jogovych pozicii bolo

jednoznacne vidiet rozdiel v pohyboch mensich a vacésich deti, ktoré navste-

vovali hodiny jogy viac ako jeden rok. U mensich deti sa zlepsila stabilita pri
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stoji na jednej nohe a stabilita pri krizovych asanach, kedy bolo potrebne
prepajat krizovo ruky s nohami. ViditeIné zlepsenie sme zaznamenali pri sto-
ji na jednej nohe (pozicia stromu), kedy na zaciatku bola vydrz 3 sekundy na
konci 10 sekund. Vieme, ze aj biologickym rozvojom nastavaju prirodzene
zlepSenia motorickych funkcii, ale v nasom pripade toto zlepsenie povazuje-
me za zlepsSenie vplyvom cviCenia jogy.

e \ priebehu vyskumu sa ukazalo, ze joga ma vplyv na rozvoj jazykovych
schopnosti, pretoze na hodinach jogy boli ¢asto spajané asany - jogovée
pozicie s basni¢kou, pesnickou, ¢o prispievalo k zlepSeniu verbalneho pre-
javu.

o Dalej sme zistili, ze joga ma vyznamnu Glohu pri uvolneni diefata, najma
nacvikom vedomého dychania do branice, ako aj zaradenim asan podporu-
jucich uvolnenie hrdelnych cCasti tela a hlasiviek, ¢o zaroven znizuje alebo
Uplne dokaze riesit problém koktavosti malych deti (pozicia leva, brusného
dychania, vcCielky).

¢ Vsimli sme si tiez, ze joga posilnuje imunitny systém deti, o bolo zjavné
v zimnych mesiacoch pri chripkovych epidemiach, kedy pocet deti navste-
vujucich jogu bol iba minimalne znizeny. ISlo o epidemie, kedy sa stav deti
v predskolskom zariadeni znizil o takmer polovicu, kedy deti navstevujuce
jogu ostali zdravé alebo len minimalne mnozstvo chybalo.

¢ Joga rozvija posturalne svalstvo, ¢o vytvara predpoklad pre zdravy vyvoj
chrbtice deti.

3.1 Zavery

Na zaklade doterajSieho vyskumu mozeme potvrdit nase hypotézy, ktorymi sme
predpokladali, ze joga prostrednictvom svojho systému cvieni a relaxacie ma vplyv
na stabilizaciu nervového systému deti predskolského veku, znizuje agresivne pre-
javy u deti a pomaha vo vyvoji svalstva chrbtice a zlepSuje koncentraciu ako aj re-
¢oveé schopnosti. M6Zeme formulovat tieto zavery, ktoré nase hypotézy potvrdzuju:

1. Joga ma vplyv na formovanie nielen fyzickej stranky deti, ale aj emocionalne;j.

2. Prepaja pravu a lavu mozgovu hemisféru, zvysuje sebaistotu deti.

3. Pozorovali sme vplyv na koktavost, kedy konkrétne dieta do dvoch mesiacov
od zacati jogy v danom predskolskom zariadeni prestalo koktat. Problém bol v tom-
to pripade v nespravnom dychani ako aj v nespravnom vyslovovani slov nie s vydy-
chom, ale prave naopak s nadychom a tak nacvik vedomého dychania do branice
problém dokazal vyriesit.

4. Joga ma vplyv na vyrazné upokojenie deti, ich rozvaznost ako aj zlepSenie
vzajomnej komunikacie s rodi¢mi.

5. Joga pomaha zlepsit spanok u deti, ktoré mali predtym problém so spanim.

6. Pozorovali sme zvysenu sustredenost deti na ¢innost.

7. Ma tiez vplyv na spevnenie svalstva a celkoveho zlepsenia zdravotneho stavu
a fyzickej kondicie.

8. Joga zvysuje obranyschopnost organizmu.

Dalsie zavery:
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9. Joga vplyva na zlepsenie stavu chodidiel u deti s problémom plochej nohy.

10. Joga znizuje agresivne spravanie u deti tym, ze dokaze dieta upokojit a hla-
dat asertivne riesenia. Zvysuje spolupracu medzi detmi ako aj vzajomnu vSimavost
jedného voci druhému.

3.2 Odporucania pre prax

Jogu pre deti predskolského veku odporu¢ame nielen ako zaujmovy kruzok v ramci
ponuky predskolskych zariadeni, ale aj v samotnej praci pedagogickych pracovni-
kov. Jogové pozicie mézu pomdbct detom lepsie sa zaradit do kolektivu, v pripade
priliSného stresu dietata mu pomahaju stres vyjadrit a uvol'nit. Na priame odburanie
stresu odporuc¢ame poziciu leva (simha asana), pri ktorej sa deti posadia do sedu
na patach, kolena su mierne od seba, prsty néh su opreté o podlozku, ¢o v tomto
pripade mbze byt aj koberec. Deti polozZia dlane na kolena a napnu paze. Zhlboka
sa nadychnu a pritom mierne zdvihnu ramena. Pri vydychu sa zapru dlanami do
kolien a roztiahnu prsty na rukach dosiroka, pozri sa smerom hore a vyplazia jazyk
nie z hrdla (pozri Rojova Sita 2007, 98). Pri tejto pozicii nas inspirovala zmena,
ktoru uvadza Csiki (2007). Najma mensim detom sa velmi paci tato pozicia, pri
ktorej vzdy deti upozornime, aby poriadne vyplazili jazyk. Poziciu leva je potrebné
opakovat trikrat. Poziciu leva ako ju uvadza Rojova Sita (2007) je vhodné pouzivat
pri detoch starsich okolo 6 az 7-ho roku zivota. Pri malych detoch je ucinnejsia
asana tak ako ju uvadza Csiki (2007). Obe autorky sa zhoduju v u¢inkoch na deti.
Ako uz bolo spomenuté asana uvoltiuje napatie, hnev a negativne emocie, ¢o je
vhodné ako prevencia problémoveého spravania. Tuto asanu odporuc¢ame raz den-
ne v troch za sebou idutcich opakovaniach. Dal§im uginkom pozicie leva je to, ze
prospieva hlasivkam, branici, svalstvu v oblasti tvare, krku, uvolfuje éelustné kiby,
posobi preventivne proti nosnym, krénym a usnym chorobam. Cisti hlasivky a zlep-
Suje artikulaciu, zaroven pomaha proti koktavosti a porucham reci. Tiez pozitivhe
posobi na pohybovy aparat (Rojova Sita 2007, 98).

Dalsou vhodnou asanou, ktora ma pozitivne udinky na uvolnenie organizmu
a zaroven ju deti oblubuju je mrga asana pozicia srnky. Deti si lahnu na brusko,
opru sa o lakte a bradu si viozia do dlani. Pomaly a uvolnene skrcia striedavo pravu
a lavu nohu do zanozenia (pozri Rojova Sita 2007, 106). Tuto polohu odporu¢ame
po polohe leva, pretoze cvicenie harmonizuje telo a mysel. Prehlbuje dychanie
a podporuje schopnost koncentracie. Priaznivo pdsobi na chrbticu, kolena a bed-
rové kiby. Upokojuje zalidok a Greva.

Velmi uc¢inna je trojkombinacia pozicie leva, srnky, a zajaca v pripade nepokoj-
nych, nervoznych, ¢i nahnevanych detoch, ale aj pri detoch ¢asto placucich.

Pri pozicii zajaca/kralika si deti sadnu do sedu na patach. S vydychom sa pred-
klonia, predlaktia polozia rovnobezne na podlozku, laktami sa dotykaju kolien pri-
¢om dlane smeruju nadol. Hlavu nechaju uvolnene klesnut medzi lakte alebo pred-
laktia. Deti sleduju svoj pokojny dych. V pozicii ostanu po dobu piatich nadychov
a vydychov. S dalsim nadychom sa vratia do sedu na patach. Pozicia kralika ako ju
uvadza Rojova Sita (2007) sa da previest aj tak, Zze v sede na patach deti vzpazia
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a s vystretymi rukami s vydychom sa predklonia a ostanu s vystretymi predlaktiami
a hlavou na podlozke vtedy hovorime o pozicii zajaca. V pozicii zajaca su trup,
hlava a paze po celu dobu pohybu v jednej priamke, Cize zadna ¢ast tela ostava
na patach. Pozicia kralika s ohnutymi predlaktiami prehlbuje dychanie, dochadza
k u¢innej masazi vnutornych organov. Zmiernuje napétie v zaludku a celkovo upo-
kojuje. Pozitivne p6sobi na pohybovy aparat. Pozicia zajaca navyse pomaha proti
Unave a tiez ma upokojujuce ucinky. Zvysuje schopnost koncentracie. Pozitivne
posobi na ¢innost mozgu, na oci, svaly tvare. Prehlbuje dychanie a uvolnuje chrb-
ticu. POsobi preventivne proti zapche (pozri Rojova Sita 2007, 95, 112). Minimalne
tieto tri jogové pozicie odporuc¢ame denne nacvi¢ovat s detmi. Ak hovorime o pre-
vencii nevhodného spravania je dobré naudit deti uvolfujucim cvi¢eniam a celkovo
im poskytnut pocit bezpecia a pohodlia. Na nacvik tychto zru¢nosti odpora¢ame
poziciu sukne, kedy deti uvolnia paze a chvilu ich nechaju volne visiet pozdiz tela.
Potom zaénu pomaly uvolnené paze hojdat zo strany na stranu tak, ze sa paze
otacaju okolo trupu a vytvaraju suknic¢ku. Postupne sa pohyb zrychluje az sa paze
zotrvaénostou dostanu na uroven ramien. Po chvili sa pohyb opat spomaluje az
kym sa ruky nezastavia uplne. CviCenie opakujeme dvakrat. Toto cvi¢enie je vhod-
né tiez na precvienie chrbtovych a hrudnych svalov a ramennych kibov. Zaroven
uci deti vedomému precitovaniu uvolnenia (Rojova Sita 2007, 108). Taktiez polohu
blazenosti (ananda asana), kedy si deti lahnu pohodine na chrbat, nohy su jemne
roztiahnuteé a uvolnené, ruky su jemne od tela dlanami nahor. Oc¢i su zatvoreneg, deti
uvolnene dychaju a precituju uvolnenie. Pri tejto asane je vhodné pustit relaxacnu
hudbu, pripadne rozpravat kratky pribeh, v ktorom je vhodné predstavovat si samé-
ho seba napriklad ako motylika letiaceho z kvetinky na kvetinku, alebo ako oblacik,
ktory sa pohybuje v povetri alebo ako rybi¢ku ktora plava vo vode a pozoruje vodny
svet. Deti tieto pribehy oblubuju a vedia sa do nich ponorit. Tym dochadza k uvol-
neniu nielen telesnému, ale aj dusevnému. Upokoji sa dychanie a harmonizuje sa
cely organizmus (blizsie pozri Rojova Sita 2007; Csiki 2007). Tuto polohu odporu-
¢ame v momentoch, kedy sa schyluje ku konfliktu alebo ked su deti podrazdené
napriklad zmenou pocasia, alebo inym faktorom, pretoze im pomaha situaciu zviad-
nut bez toho, aby sa vycerpali. Zaroven ich harmonizuje a tym dava predpoklad
k celkovej pohode v priestoroch predskolskych zariadeni.

Na dosiahnutie sebaistoty a podporu koncentracie odpori¢ame poziciu stromu,
vtacika a zirafy. Pri pozicii stromu sa deti postavia do stoja spojného, stoja uvolne-
ne a vzpriamene. Zaénu sa sustredit na jeden bod a pomaly prenesu vahu na lavu
nohu, pravu nohu polozia na vnutornu stranu stehna, koleno smeruje do strany.
Pomaly upazia a chvilu drzia poziciu. Potom sa pomaly vratia do zakladnej pozicie
stoja spojného a pokracuju druhou nohou. Tato pozicia rozvija zmysel pre rovno-
vahu, zlepsuje koncentraciu, posiliuje sebavedomie. Tiez posiliiuje horné a dolné
koncatiny (Rojova Sita 2007, 107). V pozicii zirafy sa deti postavia do stoja znozmé-
ho, prepletu si prsty na rukach a vzpazia. Poriadne natiahnu celé telo, postavia sa
na Spicky a kratko sa prejdu dopredu a na patach dozadu priblizne dvadsat krokov
dopredu a dvadsat krokov dozadu. Pozicia pretahuje, aktivuje a zaroven uvolnuje
celé telo. Posilnuje svaly dolnych kon¢atin, je vyborné pre chodidla a pdsobi proti
plochym noham. Povzbudzuje krvny obeh a podporuje traviaci proces (Rojova Sita
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2007, 113). Pozicia vtacika sa vykonava v stoji alebo pri pohybe. Rukami napodob-
nujeme mavanie vtacich kridel, ruky mézu byt natiahnuté alebo aj ohnuté v laktfoch
s prstami na ramenach. CviCenie podporuje spravne drzanie tela, uvolfiuje ramena
a posilnuje svaly pazi. Uvolhuje psychicke napatie (Rojova Sita 2007, 104). Tieto
asany odporuc¢am v kombinacii zirafa-vtacik-strom.

Ako uz bolo niekolkokrat spomenuté, u deti je velmi dblezité nacvicovat spravne
dychanie, ktoré im pomaha jednak predchadzat problémom s recou, koktanim,
ale celkovo upokojuje organizmus, prekyslicuje ho a umoznuje detom navodit stav
pokoja. Z tohto hladiska odporu¢ame nacvik spravneho brusného dychania napri-
klad v l'ahu na chrbte, kedy si deti polozia ruky na brusko a je im povedané, ze si
maju predstavit, ze maju v brusku baldnik, ktory je potrebné nafuknut a to tak, aby
sa im ruka polozena na bruchu zdvihla, a pomaly vyfuknut, tak aby bolo viditelné
klesnutie ruky polozenej na bruchu. Je mozné povedat pribeh o baloniku, pripadne
si vymysliet motivacnu basnicku v priebehu nacviku. Toto je dobré opakovat trikrat
u mensich deti u vacésich deti patkrat. Toto cvi¢enie podporuje telesné i dusevné
uvolnenie, zlepsuje krvny obeh a povzbudzuje latkovu vymenu (pozri Rojova Sita
2007). Dal&im cvikom na nauéenie brusného dychania je fukanie bublin prostred-
nictvom bublifuku. Z dalsich jogovych pozicii ide o polohu Mici macka, kedy si deti
sadnu na paty, polozia na brusko ruku a predstavia si, ze Mici macko zjedol med
aj so v&elickami a ich Ulohou je véelicky z bruska pustit von, takZe sa deti poriadne
nadychnu do bruska, ¢o vedia kontrolovat prostrednictvom ruky na bruchu a po-
maly uvolfovat vzduch. Veduci cvicenia mbéze naznacovat smer pohybu vcelicky
smerom von cez Usta a tym motivovat deti, aby vydrzali ¢o najdihsie vydychovat.
K tomuto cvi¢eniu odporu¢ame pripojit zaroven poziciu véielky. Kedy mézeme de-
tom povedat, Ze vcelicky su na slobode a veselo si bzucia. Deti sa posadia do
tureckého sedu, ruky si daju do pozicie chi mudry, ukazovakom sa dotknu palca
a ostané tri prsty su uvolnené, ruky v tejto pozicii si polozia na kolena, zatvoria ocCi
a pomocou brusného dychania, teda hilbokého nadychu do brucha pomaly vydy-
chuju so zvukom ,mmm* pripominajucim zvuk vcely, ¢o najdlhsie. Cvicenie upoko-
juje nervy a myslienky a posiliuje koncentraciu (Rojova Sita 2007, 111). V pripade
nacviku spravneho brusného dychania odporu¢ame kombinaciu pozicie Mici mac-
ko, vCielka a nacvik brusného dychania v lahu. Tato trojkombinacia nielen uci deti
spravnemu dychaniu, ale navodzuje aj stav uvolnenia a koncentracie. Je mozné ju
robit v pripade nejakého problému, ktory je potrebné vyriesit v pokoji, alebo pred
éinnostou, na ktoru je potrebné sustredenie sa.

4. Zaver

Zaverom mozeme dodat, ze nase hypotézy boli potvrdené nie vSak vycerpané. Ako
je vidiet, joga ma svoje uplatnenie nielen ako samostatny zaujmovy kruzok, ale aj
ako moznost pre predskolskych pedagogov pri praci so skupinou ako aj pri praci
s jednotlivcom. Jogu nie je mozné abstrahovat na cvicebny systém, je to zaroven aj
Zivotny $tyl. Je to moznost k tomu, aby sa osobnost jednotlivca formovala od utleho
veku nenasilnym a slobodnym spésobom. Umoznuje ¢loveku pochopit svoje spra-
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vanie ako aj ¢iny a poucit sa z nich. Aby sa toto mohlo docielit, je potrebné zac¢at uz
v Utlom veku. Pre spolo¢nost ako celok by malo byt cielom vychovat osobnosti ve-
dome si svojho konania, s vnutornou sebadisciplinou a ako zvnutornenymi etickymi
aj mravnymi principmi, podla ktorych s schopné za kazdych okolnosti konat a Zit.
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The enhancement of orthographic skills for the di-
gital generation at classes of Hungarian grammar

llona Szerdi

Abstract

The aim of the recommendations made in this study is to develop students " spelling
skills, and evolve conscious language use and critical thinking. My recommendations
concerning the contents published on the Internet support the development of eval-
uative criticism and media literacy, and facilitate the evolvement of appropriate online
behavior by discussing the incidents caused by the consequences of inappropriate
statements and they also point out that there is a need for reliable spelling knowledge
in all aspects of life (cf. Antalné Szabd 2003, 23). My recommendations including,
but not limited to, many spelling rules may serve as a supplement for the discussion
of the qustions of spelling.

Keywords: Internet; Hungarian language teaching; orthography; digital communica-
tion

Subject-Affiliation in New CEEOL.: Language and Literature - Applied Linguistics -
Language acquisition

Introduction

Communication on the Internet is characterized by abbreviations, changes in spell-
ing, writing with lower case letters, omission of accents and punctuation, phonet-
ic spelling, repeating vowels and the dropping of characters (Veszelszki 2017a,
74-139). Grammar and spelling rules apply in a looser manner in online communi-
cation. We can express ourselves through the irregular use of words, “users of the
web shape the language to their own image without outside influence” (translated
by the author)1, thus we can regard orthographic, grammatical and linguistic mis-
takes only as actual mistakes with a certain degree of restriction and reservation
(Bakonyi 1997). In an informal environment the structure of sentences becomes
looser, the rules of orthography and word processing more or less disappear, while
in formal texts orthography is imperative more frequently (Csordas 2013). The goal
of conscious divergence from older orthographic forms and norms can be the

1 The original Hungarian text: ,a halozat hasznaldi a maguk képére alakitjak a nyelvet, kilsé kontroll
nélkil” (Bakonyi 1997).
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increase of writing speed, the attraction of attention,? humour, the implication of
polysemy, the expression of feelings (see repeating vowels for an expression of
feelings or intensity; Ersok 2004, 296) or an imitation of verbal communication
(cf. Csanyi 2001, Jaczenko & Soos 2002, 223, Fercsik & Raatz 2006, 161, Bodi
2014, 230, Veszelszki 2017a, 137). The latter standpoint is also supported by
the observation that commas denote the separation of units of thought and not of
sub-sentences (Veszelszki 2016a, 65). However, these forms that deviate from
orthographic norms evoke polysemy in the receiver only if they are aware of the
irregular nature of the writing. With a lack of this awareness, the forms might have a
negative effect, they make comprehension more difficult, the recipient might deem
the messages foolish; in addition, the incorrect usage might even linger on as a
bad habit in our everyday lives, and later cause doubt and difficulty while writing for-
mal texts (cf. Csanyi 2001, Fercsik & Raatz 2006, 161, Bodi 2010a, 139, Csordas
2013, Veszelszki 2017a, 214).

1. The use of orthography in the present and its status

Online communication is an integral part of the digital generation’s everyday lives.
The linguistic characteristics of exchanged messages and shared content are
word formations, sentence structures and abbreviations that diverge from their
widely accepted orthographic forms (cf. Veszelszki 2017a, 74-139). Conscious
orthographic mistakes, which also bear an inherent function, can be considered to
be orthographic instruments of style® (cf. R. Molnar 1992, Fabian 1995), concepts
(cf. writing without accents: W3), instruments of individual expression (cf. Bakonyi
1997) and as a parody of the badly written texts that can be observed these days,
especially in the case of a certain type of Facebook users (see the following Face-
book pages: Noemi Vagvolgyi; Kokszos Karoj).

Nicola Doéring mentions the threefold function of abbreviations: 1. econom-
ic function (as in saving cost and time); 2. function of identity (an expression of
self-identification with online culture or a group on the Internet); 3. interpretational
function (a characteristic mark of a relaxed, informal linguistic style on social media
platforms and should not be treated as a lack of orthographic competence or a
sign of deterioration of the language) (Déring 2003, 183-184). In education, and
not only during grammar classes, we need to pay close attention to the recognition

2 A Facebook comment related to this: “[...] unfortunately, peoples’ spelling is becoming worse (e.g.
the separation of prefixes from their respective words), and they are searching for these words, so
we have to advertise with these words as well for them to find us. [...] unfortunately, people do not
read long words and contents, but if they are broken up into 3 words, they understand them more
easily” (W1).

3 Among other things, Pal Fabian mentions here the usage of foreign letters, the orthography asso-
ciated with literary authors (cf. names created in literature, the 154th paragraph of the Academic
Orthography12), figures of speech that are intentionally long with the goal to have a humorous,
mocking effect, and the use of repeating vowels that is considered as a mistake in widely accepted
orthography (6th paragraph of the Academic Orthography12) and the occasional lower case writing
of personal names (165th paragraph of the Academic Orthography11; however, the respective pa-
ragraph of the Academic Orthography12 does not mention it). (Fabian 1995, 201-205)
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of code switching (in our case, identifying the more and less important places and
instances of compliance with orthographic rules) (cf. Antalné Szabé 2008).

However, orthography is an “activity of following the norm required by society”
(Voros 1995, 220), “a question of national self-identity” (Vidakovich & Cs. Czach-
esz 2001, 37), which is a defying measure of the quality of education, general
knowledge and personality, not only according to the elder intellectual strata of
society, but students as well (cf. Vorés 1995, 220, Pletl 2015, 159). However,
the sentiment of society towards certain rules fluctuates. Some of them, e.g. the
correct concatenation or separation of words is deemed as a less severe mistake
by speakers, while a lack of compliance with other rules, like the incorrect spelling
of j/ly, or commonly known personal names put the speller in a very bad light (W3).
The occasionally care-free spelling or unintended spelling mistakes of the media
(television, the Internet), commerce (shop signs, pamphlets, product advertise-
ments) also meet a reaction from the public (see e.g. the pictures and comments
sent in or posted by the readers of Facebook pages Napi helyesirasi szosszenetek
or Helyesiras.hu). The discussion of these topics should also be a part of grammar
classes at schools (cf. Zimanyi 2000, Antalné Szabo 2003, 21).

2. Orthography, the Internet and education

In the 21th century, digital texts on the Internet have a gradually increasing influ-
ence on youngsters’ spelling. In the last couple of years, several surveys have
investigated the linguistic phenomena caused by digital communication observed
in the essays and other written expressions of students (see Buda 2011, Kruzslicz
2013, Laczko & Kovacsné 2015, Veszelszki 2009, 2013, 2017a, 225-242, Biro
2016, 82, Biro et al. 2016, 212, 224). The survey of Tamas Kruzslicz (2013) draws
attention to the overlaps in students’ written, verbal and digital communication (how
widespread are certain expressions typical for digital communication in verbal and
written contexts, e.g. pill 'sec’, lol, sztem 'l think’, figy 'listen here’). According to
the survey of Agnes Veszelszki from 2008, 80% of students consciously write via
their computers in a different manner in comparison with their handwritten texts
at school: they use abbreviations, they ignore the use of capital letters at the be-
ginning of sentences or proper nouns, and they also dismiss punctuation marks
(2009, 2017a, 176). In addition, the results of her research from 2010 show that
50% of primary school and 30% of high school students use a number of abbre-
viations in their handwritten texts as well, which typically characterize their online
chats (Veszelszki 2017a, 203). However, it does matter in what situations (e.g.
formal or informal) we use the spelling and style typical for the Internet, and diverge
from orthographic norms; whether it happens in the context of written, verbal or
digital communication. As a result, in addition to the forms of verbal and written
communication in our present time, we also need to draw attention to the inten-
tional use of the communicational forms known from a digital context (cf. Buda
2011, 90, Kruzslicz 2013, 209). Agnes Antalné Szabé (2008) explains the con-
nection between the development of first language and digital competencies with
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the daily encounter with electronic texts. According to her opinion, “in specific
communicational situations and especially during the creation of electronic texts,
an inner orthographic norm can be formed that differs from the orthographic norms
of paper-based texts” (translated by the author)?, e.g. we pay less attention to com-
pliance with grammar rules in the context of friendly chats. As a result of this, it be-
comes important to help students realize the code switching during grammar class-
es at school in order for them to recognize the situations in which they should be
able to decide whether orthography is important or not (Antalné Szab6 2008). “It
is the grammar exercises at school that need to teach students, in which situations
it is necessary to keep orthographic rules in mind. With the conscious choice of
texts along these lines and the use of grammar exercises with an everyday context,
it is possible to transform the study of orthography into a more positive experience
and thus make it more effective” (Antalné Szabd, 2008, translated by the author®).
Regarding the German language classes, Hartmut Ginther (1995, 95) and
Wolfgang Imo (2012, 77) give emphasis to the advantages of new media and texts
on the Internet. New media connect verbal and written communication, they are
de facto written copies of verbal discussions. The texts of communication in chats
and forums give an opportunity to discuss a number of questions during language
classes: “What kinds of syntactic structures can we observe? What is the vocabu-
lary of these texts? What kind of activities are related to these texts? What can be
considered polite or impolite? How do | deal with uncomfortable situations (com-
pliments, proposals, insults)?” (Imo 2012, 77, translated by me®). Christa Dir-
scheid asks the question, whether texts from the Internet full of grammatical and
orthographic mistakes can be useful when teaching German as a foreign language
(2016, 7). She gives an example from Facebook regarding the topic Railway trans-
portation in Germany. The dialogue is happening between the railway company
and an inquirer. The railway company communicates correctly from an orthograph-
ic and grammatical aspect, while the inquirer's remarks diverge from orthographic
norms (lower-case writing, lack of punctuation marks, abbreviations). Through this,
Durscheid shows that apart from simply learning these rules, the reflection on the
divergence from the rules can also contribute to the deepening of the knowledge
of grammar (2016, 17). Conscious language use is crucial for the successful solu-
tion of orthographic exercises (cf. Adamikné 2008, 19), however, the opposite of
all this is also true: an education in grammar makes instinctive language use con-
scious (Adamikné 2008, 191). Conscious language use can be developed with
orthographic exercises, and by making them analyze specific orthographically in-
correct words or texts, we can also motivate students to use critical thinking.

4 The original Hungarian text: ,,meghatarozott kommunikaciés helyzetekben, kiléndsen az elektronikus
szbvegek irasakor a papiralapu szévegek helyesirasi normajatol eltérd belsd helyesirasi norma alakul
ki” (Antalné Szabd 2008).

5 The original Hungarian text: , Az iskolai helyesirasi gyakorlatoknak kell megtanitaniuk, hogy milyen hely-
zetekben van szlkség a helyesirasi szabalyok fokozottabb figyelembevételére. Az ehhez a célhoz
igazodo tudatos szdvegvalasztassal, valamint életszer( helyesirasi gyakorlatokkal élményszertibbeé,
igy eredményesebbé tehetjik a helyesiras tanulasat’ (Antalné Szabd 2008).

6 The original German text: ,Welche syntaktischen Strukturen liegen vor? Welche Lexik wird verwen-
det? Welche Aktivitaten werden durchgefiihrt? Was gilt als hoflich bzw. unhoéflich? Wie umschiffe ich
heikle Stellen wie Komplimente, Angebote, Beleidigungen etc.?” (Imo 2012, 77).
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3. Online survey

| conducted an online survey among Facebook users in the form of a Google
Form between 12 and 22 June 2017. The answers to my questions imply instanc-
es of conscious divergence from orthographic norms. The survey was filled in by
1,043 respondents (239 men and 804 women). The age distribution was the fol-
lowing: 56 people between 0 and 14 years, 76 people between 15 and 18 years,
225 people between 19 and 25 years, 250 people between 26 and 35 years, 204
people between 36 and 45 years, 110 years between 46 and 55 years and 119
people above 56 years. Presently, | only disclose those results that contrast the
acceptance and the rejection of the divergence from orthographic norms. It can
be clearly deduced from the acquired responses that presently, the importance
of correct grammar becomes more emphasized with age (see Chart 1). The chart
also illustrates that younger age groups conform with orthographic rules on a basis
of the place, people and situation related to the context of online communication.

Myss Mno Wit depends on where and to whom I am writing

0-14 15-18 19-25 26-33 3645 46-35 over 36

Chart 1. Do you think orthography is important in online communication?

Between 2011 and 2016, Zoltan A. Bird et al. conducted a research among
teenage students of the Székely region. Regarding the importance of orthographic
topics (upper-case letters, punctuation, the correction of spelling errors), a fifth of
the students chose the option of “it depends on whom we are writing” (Bird 2016,
82). In a similar fashion, 48 students from Slovakia participated in an extensive
survey in 2012, in which the researchers came to similar results (Biro et al. 2016,
212, 224).

A 2004 survey of Zoltan Bodi investigates the importance of orthography sep-
arately in e-mails and online chats. The results imply that 56% of primary school
and 65% of high school students deem compliance with orthography important in
e-mail, while 15% and 25% respectively in online chats. Similarly to the results of
my present survey, orthography becomes more important by age in both cases
(Bodi 2004a, 212-220).

In addition, the results of my survey show that the majority of respondents ap-
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plies a conscious dismissal of orthography (dropping or switching j and ly; the
separation of prefixes from their respective verbs; the separation of verbs and their
suffixes; lower-case writing; dismissal of accents; dismissal of punctuation marks)
or deems it acceptable in communication with friends, classmates and partners or
spouses. However, dropping or switching j and ly, the separation of prefixes and
their respective verbs (e.g. be jon, el alszik), and the separation of verbs and their
suffixes (e.g. tanul nak, sut nek) are mostly deemed unacceptable in digital com-

munication as well (see Charts 2 to 7).

friends | 10,07%

friends 12,08%
partner of spouss 5.85% artner of spouse | 4,03%
P po |
teacher or superior | 0.48% teacher or superior | 0.48%
parents or close relatives i1 2, 49% parents or close relatives | 2,68%
distant relatives | 0,67% distant relatives | 1,23%

clasamates 6.14% classmates f§ 4,60%
coworkers | 1,53% co-workers | 1,44%
strangers | 0,67% strangers | 0.67%
I do not deem it acceptable 77% I do not deem it. | 69%
ofher other [ 1.44%

Chart 2. The dropping or switching

Chart 3. The separation of prefixes

ofjand ly and their resp. verb
friends i 4,70% friends
partner of spouse | 1,73% partner of spouse
teacher or superior | 0.20% teacher or superior
parents or close relatives ] 125% parents or close relatives
distant relatives | 0.48% distant relatives
classmates | 1.92% classmates
co-workers | 0.48% co-workers
strangers _ 0.29% strangers
I do not deem it acceptable | 3% I do not deem it acceptable
other [ 1,44% other

Chart 4. The separation of verbs
and their

Chart 5. Lower-case writing suffixes
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friends
partner of spouse 41,80%
33,57%
33.46%
32.31%
20,13%

teacher or superior
parentz or cloze..
distant relatives
classmates

co-workers 12,08%
strangers 7.48%
I do not deem it.. 5,08%

other 10,07%

Chart 6. Writing without accents

friends 40,03%

partner of spouse 26,17%

teacher or superior

parents or cloze.. 10.46%
diztant relatives 5.47%
clasamates 19 75%,
co-workers 10,93%
strangers 3,16%
I do not deem it.. 3%

offier

Chart 7. Dismissal of punctuation
marks

By focusing on the “I do not deem it acceptable” option, we can also observe
the age-based increase in the ratio of the rejecting attitude towards the divergence
from orthographic norms (see Charts 8 to 13).

8734 82,89 89.60 gy 35 07-27 94.96
42,86

0-14 15-1819-2326-3536-4346-55 over
36

] do not deem it acceptable (%)

Chart 8. The dropping or switching
ofjand ly

94,12 93,64 96.64
75.95 90,67 92,00 94, i

39.29

0-14 15-18 19-2526-35 56—45 46-33 over
36

®] do not deem it acceptable (%4)

Chart 9. The separation of prefixes
and their resp. verb

91,14 96,00 96,00 98.53 93 64 97.48

0-14 15-18 19-23 26-35 3645 4653 over
36

B 1 do not deem it acceptable (%0)

74,79
63,43

52,00 3588
3544 3422

16.07

0-14 15-18 19-2526-35 3645 46-55 over
56

1 do not deem it acceptable (%)

Chart 10. The separation of verbs
and their suffixes

Chart 11. Lower-case writing
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50,00 2630 80,67
58,80 57,84

68,18
34,80 50,22
28.40 ’
2405 2267 3418
14,29 17.86

0-14 15-1819-2526-3536-45 46-35 over 0-14 15-18 19-2326-35 36-45 46-53 over
56 56
1 do not deem it acceptable (%) BT do not deem it acceptable (%)
Chart 12. Writing without accents Chart 13. Dismissal of punctuation
marks

4. Suggestions, orthographic exercises

The reasons behind the weak orthographic competence of students are plentiful.
All of them are related to the number of lessons and the ratio of grammar and lit-
erature lessons (cf. Misad 2017, 79, Zimanyi 2000, 86), the scale or level of the
integration of the curriculum (cf. Vorés 1995, 217) and the personality of the indi-
vidual students (cf. Nyitrai, Takacs & Torok 1986, 45). The teaching of orthography
in high schools is usually based on a mosaic approach,’ it emerges within certain
topics (e.g. parts of speech, syntax) more-or-less as an additional material built on
the general curriculum (cf. Misad 2013: 45-48, 2017). Thus my suggestions for
exercises are related to several orthographic topics, while their solution requires
a combination of a general overview and complex thinking. Solving these makes it
possible to learn orthographic rules and their everyday use. Certain metalinguistic
questions arise from discussing the divergence from orthographic norms that de-
velop the linguistic consciousness and critical thinking of students. To ensure that
the exercises motivate students in learning orthographic rules and that students
enjoy grammar lessons (cf. Nyitrai, Takacs & Torok 1986, 13-14, Schirm 2013), |
choose topics that satisfy the interest of the given age groups (here: adolescents):
social problems, moral questions, career choice, finding oneself (cf. Cole M. &
Cole, S. R. 2003, 640-689). In addition to the well chosen topics, humour also
has a great role in forming a positive attitude towards orthography (see “winning”
a discussion: Charts 14 and 15; offering hope to people with weak orthographic
skills: Charts 16 and 17).

7 In contrast with higher years, the 1st year grammar textbook (Misad & Simon & Szabomihaly 2009)
offers a systemic overview of Hungarian orthography in the thematic unit titted The development of
literacy (Misad 2017).
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Chart 14.
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Chart 15.
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NYOMTATNAKIMEG
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Chart 16. Chart 17.

HELYESIRASI SZOTARTKAPTOK!

In her book titled How to use social media in education? (2015), Megan Poore
draws attention to the educational advantages of social media that is made up of
digital instruments and services, contents shared on different web pages, social
networks and blogs, and offers help in the processes of teaching and learning.
In one of her studies (2012), Agnes Antalné Szabo suggests the following types
of exercises to connect digital communication and the teaching of orthography:
writing texts on the Internet (e.g. blogs); collecting examples from the Internet and
analysing them (the observation and analysis of applied written and orthographic
norms, digital characters in written colloquial texts - text messages, Skype etc.);
the orthographic practice of code switching in various types of texts. These kinds
of exercises make it possible to analyse the orthographic norm observed in the
virtual environment, the realization of the phenomenon of code switching, and the
application of the correct orthographic and typographic rules appropriate for com-
munication in the virtual environment (Antalné Szabo 2012). “It is still important
to teach orthography in schools, but during the specification of goals and tasks,
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and the choice of teaching techniques and tools, attention needs to be paid to the
changes in our environment: the shift in student’s interests, thinking and learning
characteristics” (Antalné Szabd 2010, translated by the author®).

In the following suggestions for exercises, | bring content shared on social me-
dia to first language education. Orthographic exercises that focus on identifying
and correcting mistakes show the everyday relevance of orthography through the
development of error recognition skills and thus forming students’ orthographic
instincts (cf. Antalné Szabo 2003, 21, 31).

1. Lack of accents
Correct the dialogues (see Charts 18 and 19)! Insert the missing accents!

wi. ATAT B3 408 P 1% =t
RN o e
nemetul?
Do enive ok @ SEAMyal
az
Wm H‘Hhﬂ Nem tudok nemetul.
| is?
(grenmes, v g .Y Es angolul?
angalem! Te eabs o mi
ATy

Angolul meg plane.

iz, I5H, BgYSTEr mar

[ S— e — Chart 19.
ar ekezetek Faszoalat,
o oD Peomabsasan
| -lqi wirilrdin
 rencazekt!
a) What can cause the lack of accents?
b) Discuss what the advantages and
i b disadvantages of writing without accents
Q sy 092
Chart 18.

2. Is it ambiguous?

Read the following sentences from the Internet!®

What are the possible meanings that can be attached to them? What causes the
humorous nature of these sentences?

8 The original Hungarian text: , Tovabbra is fontos helyesirast tanitani az iskolaban, de a célok és a fela-
datok meghatarozasaban, valamint a tanitasi eljarasok és eszkdzok megvalasztasaban tekintettel kell
lenni a kérnyezetiinkben zajl6 valtozasokra: a tanuldk érdeklédésének, gondolkodasanak és tanulasi
sajatossagainak az atalakulasara” (Antalné Szabd 2010).

9 The sentences of this exercise come from the collection of Janos Csanyi (2001, 44-486).
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Szegenyes lakas volt, ezert meglepodtem, amikor lattam, hogy a szobaban ott
all egy nagy teve. (“It was a poor apartment, thus | was surprised, when | saw, that
there is a huge camel in the room” without accents)

Megnyugodva vezettem, mert az ut szeles volt. (“I drove in a calm manner, since
the road was wide” without accents)

A fegyor a fegyenc megszokese utan: ,Hat ez bizony meglepett.” (“The guard
after the prioner’s escape: ‘Well that surprised me.” without accents)

Nem azt kerdeztem, hogy milyen szinu az orrod, hanem azt, hogy miert veres.
(“I didn’'t ask what color your nose is, but why it's bloody/red”; véres 'bloody’, veres
‘red’; without accents)

Csengetett, hogy leolvassa a fogyasztasomat, de nagyon rosszkor jott a gazem-
ber. (“He ringed the bell to measure my consumption, but the rascal came at a bad
time” without accents)

What kind of role can an accent or the lack of accents have in our written com-
munication?

The exercise titled Ambiguous? shows the meaning-based differences coming
from orthographic mistakes via sentences, while the interpretation in the rest of the
exercises happens based on the text (cf. L. Nagy 1992, 63).

3. Ambiguous advertisement

Correct the text of the advertisement (Chart 20)!

Would you buy it? Discuss the credibility and credence of the advertisement!
What is the role of orthography here?

Epdih gy szamszimg Lot o il

B Pad e i -

slads ezy o alobdéc Hocd ami
wanereg wagTene koot e
v frnin kepeupie de fnoson
tdam g it oo Tegy in mirs
kipes ploee vin gaw Wi dioa 5
1 e alo baneiodalal wo aud
[ESITE ] sk aurersa
axerdlnem okt elade

Chart 20.

4. Have you ever found yourself in a situation where you would have liked to
share a wise saying or an eloquent quote with your friend on Facebook but due to
the many orthographic mistakes you decided against it?
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poe kivicnc e, blisker pock o 18] inprretusteata,
e

Chart 21.

Ly
’-__.l =

Lommenthe

Chart 22.

What rules apply to the spelling of verbs with prefixes (Chart 21)?

What is the correct spelling of ordinal numbers? What do you know about the
use of conjunctives and commas (Chart 22)?

Discuss if the incorrect spelling seems incorrect in a quote which you would like
to share on the Internet!

5. Written in one or two words?

What is the correct spelling? What is the difference between talpra esett (fell on
his feet) and talpraesett (confident) (Chart 23) and hus elado (there is meat for sale)
and huseladé (salesperson in a butcher shop) (Chart 24)? How does the spelling of
the words in one or in two words change the meaning of the text?

Kinal Talpra esett pultos lanyokat kere...
ofogas.hu

Chart 23.

Mai allas: His eladd

W Segitenéd az ismerdseidet azzal, hogy megosztod? Koszonjik szépen, ez 6nasi
segitség) @

Chart 24.
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6. Spoken or written?

Oszd meg ezt a képet, ha
agy érzed, ismeréseidnek
még nines érzékeny pontya!

Chart 26.

Chart 25.

ty or tj? How does the meaning change with the variation of the word pontja (his/
her point); pontya (his/her carp)? (Chart 25)
u or U? j orji? What gives a humorous meaning to Chart 26?

7. Does the how matter?

On the following charts you see a student’s letter to his teacher (Chart 27) and
an applicant’'s motivation letter for a job (Chart 28).

What orthographic (and stylistic) mistakes can you find in the texts?

Put yourselves in the position of the teacher or the employer. What opinion
would you have based on the texts of the student and the applicant? Discuss it all
together or in smaller groups.

PG tivacids bewel

Kaparedron dlok jelenlog sagilyabbd do madt mde annyire seiksdgom lenne a munkdia hagy
jelandaared az Gnok cdgdhar & fizetds nelam pozitiv e ot dolgodik a SAEnTndm, i csai
jokat Fag meadani rélam. & geded munks nokem nem debraldls acdrt bdrmiE mogtudck
tanimi, Ugy dreem & tesrtem s &l sikerdit mpint kipey uagvak megfellni 2z ehdrdsaiknak

Magypon dgye: a kézimunkam s kpmmon katfe vagyok, Berdtdpossn besadbsk &
miinkatasaimmal. Mirdenkdopen seratndk ddgaars magukngd! Kdram gordbgdh St

Dehviigetiel

Srabdng

Chart 27
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PAGtivacids bewveél

Kaporeann clok jelon|ag sagelabbd] Do mosl mar annyire spiksbgem lenme a munkara lagy
jelandiaaredn ax Gnok ciglhar. & fRelhs nelam poitiv ey ot Jolgoaik & Saeaindn aki coak
jeat Fag mendani rédam. & gl munks nekem nem dekralals scdrt barmis megiudck

tangnl, Ugy érzem a tesrtem b jof sikeniit gpét képes vagvok megieleinl 2z elvdrdsaiknak

Magypom dgye 8 kizimunkdm és bpmmonkatic vagyok, erdtdpossn brailek s
miinkatdsaimmal. Mirdenkdopen sraratndh ddgoard magukndl! Kdram gorddgdh dt.

atvticietie
Srabading

Chart 28

Write an e-mail according to the best of your knowledge. Choose a topic from
the ones listed below, then exchange your texts with the person sitting next to you.
(If you choose the 3rd topic do not write it as an e-mail, but rather as an advertise-
ment on a website listing job offers.)

Topic 1: Justification of absence from class
Topic 2: Request for leave from your employer
Topic 3: Job offer for a waiter position

Evaluate each other’s writing as the teacher / employer / applicant.

8. Is it a mistake or is it not?
E: Remelem ha haza mek toobet leszunk egyutt mint egy orra mert nkm hianyzik

Rt T x

22 i &
hogy nem vagytok "= = = =

P: Nefeljj semmit bepotoljunk tudhatod szivimmm nincsrank :DD v

E: Az biztos de man SM nm ojan mint iskolaba

P: Hat #sajna:/

(E: I'hope that if | go home we will be together more than an hour because | miss
you being here

P: Don’t worry, we will make up for it you know we are the best :DD

E: That's for sure but nothing is as it was at school

P: Well, #unfortunately:/; with incorrect orthography)

What divergence from the orthographic norms can you find in the conversation
above?

How do you write on the Internet (on blogs, in e-mails, while chatting etc.)? What
function can conscious orthographic mistakes (abbreviations, the correct spelling
of j, lower case letter etc.) have?
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9. An aspiration for style or a mistake?

Divergence from orthographic rules cannot always be considered as mistakes.

Discuss

whether the divergence from orthographic rules in the texts of the following
charts (Chart 29 and 30) are mistakes or an aspiration for style?

what differences are there in the meaning of varlyuk (a hole in a castle) and var-
juk (we are waiting for something) (Chart 30)?

Ouszaly Nendsgle RETRO TEJIVO £5 ETELBAR

VEINSEREIMEET STOMBATON ES FASARNAF |

Chart 30.

10. Intelligence test and cosmetology

Meq fatalodtam
10 ével czak 4
hét alattl
Felfedeztem
egy szokatlan
tritkkiot a
feszesebb
bérértl,
plasztikai
beavatkozis
méllkiill

Mi A TE INTELLIGENCIA NIVOD?

ALATOT SZAMOKBOL MEJIKET
FOGOD LATNI A KEPEN?

Chart 31.

Chart 32.

What orthographical mistakes can you find in the charts above (Chart 31 and
31)? Do you find the test and cosmetology treatment results credible? Does the
advertisement’s spelling and script play a significant role in your decision?

11. False message
Discuss from what linguistic and non-linguistic characteristics of the text can you
discern the credibility of the letter in the following chart (Chart 33).
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1 Cornl man o g
oraapgmladr.

I =

W T RS iV
= S

b e wmw

B R R D W F mid n= sl m 1h T
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Chart 33

The unwanted message or spam in Chart 33 contains deceptive information,
fake news. You can find help solving tasks 1. and 11. in Agnes Veszelszki's list of
advice dealing with filtering fake news (2017b, 74), from which | quoted below with
some of my additions adjusted to the tasks:

“[...]1 3. Approach titles that sound too expressive or sensational with scepticism
and criticism.

4. Be careful with unusual forms.

[...]

6. Check the author [here: the sender of the message].

[...]

8. Consider the facts [here: Does the notice apply to me? Did Telecom really
send this message? Am | a client of Telecom Hungary? Do | have a Hungarian bank
account?].

[...]

11. Inspect the linguistic quality and style of the text.”
12. Find the mistakes (see Chart 34)
How fast are you? Measure the time.™

10 The measurement and documentation of the time necessary to complete the task gives a feedback
on the student’s level of focus and helps in the improvement of concentration (cf. Oroszlany 2005,
58, 66, 133, 162).
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Kedwes Doodoo! Tegnap drkezett meg hozzdnk Bordka
myuszia. Imadjuk, alvas kizben ha fel sirmk nem
felébredis kivetkezik hanem Doodoo musz egybal
seqgit neki wisaza aludni, gy vannek anydnak is tibk
ards pihend ideje 23! Az anyaga meq egyszenien
dlarm puhal Biztos vagyok benne_ Tovabbiak

Chart 34
Summary

The knowledge attained during Hungarian grammar classes is not only useful dur-
ing these classes, but in many other areas of life as well. This is proven by the sug-
gested exercises, in which digital texts and charts are related to different real-life
situations. The Lack of accents and Mistake or not? exercises focus on the writing
practice of digital communication. The Questionable advertisement, the Has it hap-
pened? and the Written in one or two words? exercises encourage the discussion
of the individual attitudes of authenticity and credibility in relation with orthography.
The exercise Spoken or written? focuses on the humorous aspects of spelling mis-
takes. With the Find the mistakes! Exercise, the attentional performance of the stu-
dents can be improved. My suggestions which use content available on the Internet
support the capability of value judgement and the improvement of media erudition
as well as critical thinking. “The social media can be used [viz. by the students] to
discuss questions about the credibility, respectability and validity of the web infor-
mation, [...] it teaches us to be critical regarding any media, that shapes our society
and culture” (Poore 2015, 35). Furthermore my suggestions (cf. Lack of accents
and Chart 40) help in development of proper online behaviour by discussing the
resulting incidents of inappropriate expressions (cf. Poore 2015, 36).

Additionally, another important aspect is that not all orthographic defaults are
considered mistakes. While in a conversation between friends or in a literary work
they can have meaning, in an institutional situation (e.g. at school) or in a formal
text (e.g. a job application) it is considered incorrect orthography (cf. Diirscheid &
Frick 2016, 114-116), which can lead to prejudices against the writer's education.
For this reason, | concentrate on the latter in my exercise suggestions by choos-
ing subjects to improve spelling skills and connect them with the aforementioned
critical thinking and the improvement of value judgement which fall into the field of
interest of the target group (high school students). One of the most widespread
methods of teaching orthography is correcting faulty word-forms and texts, against
which Anna Adamikné Jaszo6 cautions, since this way the mistaken forms can get
stuck in their heads - which strongly resonates with students while learning lan-
guages (2008, 205-206). | consider my suggested exercises appropriate on a
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high school level, because by then, the students have acquired the basics of or-
thography in primary school, and can focus on critical thinking regarding the use
of the language.
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Southern Slovakia in Literature

(Stereotypes and Interethnic Contexts)’

Ivan Halasz

Abstract

The main topic of the publication is the position and the mode of presentation of
Southern Slovakia in the modern Slovak literature. From the point of view of Slo-
vak literature, the most productive regions of the 19th century were the developed
Western and Northwestern parts of the old Hungarian Kingdom (1000-1918). Before
the beginning of the 20th century, Eastern Slovakia had not been intensievely repre-
sented in the mainstream Slovak literature. The wide and intensive integration of the
eastern regions into Slovak literature was realised only in the period between the two
world wars. The last region to be integrated into the Slovak literature was Southern
Slovakia. The process of adaptation in respect of this region was realised after the
Second World War by the Slovak authors living there. Peter Andruska (1943), Ladislav
Ballek (1941) and Ivan Habaj (1943) are the most important representatives of the
postwar generation. The following authors have (directly or indirectly) reflected the
problem of Southern Slovakia in Slovak literature after 1989: Peter Pistanek (1960-
2015), Daniela Kapitanova (1956), Pavol Rankov (1964), Lubos Doj¢an alias Koloman
Kocur (1964) and Peter Balko (1988). Southern Slovakia, after 1989, with its mixture
of ethnic groups, has gained a place in Slovakian literature, but it no longer has the
exotic aura it had fifty years ago. It still retains its borderland, multi-ethnic charac-
ter, but in the meantime, Slovakian literature itself has become more understanding
towards multi-ethnicity. That does not imply that the region’s conflict-ridden nature
has changed completely. At the same time, the Slovakian South is also becoming
an increasingly magical region, which is an entirely new phenomenon in Slovakian
literature.

Keywords: Hungarians; literature; majority; minority; Slovakia; South; symbol

The main topic of the publication is the position and the mode of presentation of
Southern Slovakia in modern Slovak literature. This literature was born at the end
of 18™ century after the creation of the first Slovak literary language by Anton Ber-
nolak (1762-1813).2 The first modern Slovak novel was the novel René mladenca
prihodi a skusenosti (The stories and experience of young René) written by
Jozef Ignac Bajza (1755-1836) in 1784. From the point of view of Slovak literature,
the most productive regions of the 19" century were the developed Western and
Northwestern parts of the old Hungarian Kingdom (1000-1918). The main centre
1 Prepared and published with subsidy from Kultminor Project No. 18-170-00735.

2 Anton Bernolak was a Catholic priest who had a talent for languages. He studied in the General Se-

minar in Bratislava/Pozsony/Pressburg. He published the new Slovak grammar book in 1787. He
is the author of the large five-languages vocabulary, too (Czech-German-Hungarian-Latin-Slovak).
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of these regions was Tyrnavia with the traditions of the oldest university® in the
country and with good catholic educational and publishing infrastructure.

Since the first part of the 19" century, the Northwestern region (Liptov/Lipto,
Orava/Arva, Turiec/Turdc), with its important centres of the Slovak protestant com-
munity, has also become very active in literary life. Protestants represented only
a minority of the Slovak population, but their influence during the romantic and
realistic periods of Slovak literature can be qualified as predominant. The major-
ity of authors were Lutheran protestants. Literary life was relatively active in the
Middle Slovakian region, too. The protestant clergymen and intellectuals from the
Gemer/Gomor, Hont and Little Hont regions were especially active. The protestant
intellectuals lead by Ludovit Stur (1815-1856), Jozef Miloslav Hurban (1817-1888)
and Michal Miloslav Hodza (1811-1870) adapted the new Slovak literary language
on the basis of the Middle Slovak dialect. Later the Catholic authors had also rec-
ognized this reform and from the middle of the 19" century, all representatives of
Slovak literature started to use this language.*

Before the beginning of the 20" century, Eastern Slovakia had not been rep-
resented intensively in mainstream Slovak literature, but many intellectuals stud-
ied in the famous educational institutions of PreSov/Eperjes.® (Vasilova 2008, 11)
The wide and intensive integration of the eastern regions into Slovak literature was
realised only in the period between the two world wars. Bratislava/Pozsony, the
city which had become the capital of Slovakia®, transformed into a predominantly
Slovak cultural city in the interwar period, too. Before the First World War, the city
had been populated predominantly by Germans, Hungarians and Slovaks, but the
high number of Czech and Slovak civil servants, journalists and teachers, together
with the newly arrived inhabitants, had gradually changed the ethnic and cultural
character of the city.

The last region to be integrated into Slovak literature was Southern Slovakia.
The process of adaptation in respect of this region was realised after the Sec-
ond World War by the Slovak authors living there. (Zilka 1981, 39) Peter Andruska
(1943), Ladislav Ballek (1941-2014) and Ivan Habaj (1943) are the most important
~Southern” representatives of the postwar generation. They were Slovaks resid-
ing in Southern Slovakia, i.e. in the region where Hungarians formed the majority.
(Pynsent 1989, 80-81) Only Andruska was born in this region, Ballek and Habaj
came from the northern and central parts of Slovakia, but they lived in ethnically
mixed regions from their childhood. The father of Ballek was a Slovak civil servant
(customs officer). The family of Habaj arrived to this region after the First World War

3 This university was established in 1635 by the Hungarian cardinal-archbishop Péter Pazmany.
4 Only some authors living in Eastern Slovakia represented the exception. These authors with Slovak

national identities used Eastern Slovakian dialects in the first half of 19™ century. E.g. Jan Andraséik
and Andrej Corba.

5 The main protestant educational institution in the old North-Hungary (currently Slovakia) was the col-
lege in Eperjes/Presov. The college was established in 1665 by protestant gentry and the citizens
of the six free royal cities represented in the Lutheran synode (congregation). See Vasilova, Darina:
PreSovské kolégium Potiského distriktu evanjelickej cirkvi a. v. (1850-1918). Universum, Presov,
2008. 11.

6 Slovakia was one of the four administrative-regional units of the first Czechoslovak Republic (1918-
1938) in paralell with Bohemia, Moravia-Silesia and Subcarpathia.



Southern Slovakia in Literature | 114

to take part in the process of Slovak (and Czech) ,.colonization.””

Ballek and Habaj have tried to present the Slovak ,,.South” by using the method
of making it look exotic. They drew a parallel between the cold, green, clear Slovak
»North” and the more colourful, warm and complicated southern part of the coun-
try. The typical tree of the Slovak South is acacia in the contrast to the Northern and
Slavonic limetree. The ethnically mixed heroes of Ballek are more or less urbanized
persons.® Habaj's heroes are mostly people from the countryside. For Andruska,
the coexistence of Hungarians and Slovaks in Southern Slovakia is more or less a
natural fact. The majority of Slovak readers got acquainted with the southern part
of their country from the novels of the above-mentioned authors.

The following authors have (directly or indirectly) reflected the problem of South-
ern Slovakia in Slovak literature after 1989: Peter Pistanek (1960-2015), Danie-
la Kapitanova (1956), Pavol Rankov (1964), Lubos Dojcan alias Koloman Kocur
(1964) and Peter Balko (1988). Daniela Kapitanova used the pen name Samko
Tale to publish her Kniha o cintorine (Book About the Cemetery), set in the city
of Komarno in Southern Slovakia. The novel parodies the nationalist propaganda
and the general sentiment of Slovakia in the 1990’s through a mentally retarded
protagonist (Samko Tale). The situation is similar in Balko’s novel, Vtedy v LoSonci.
Via LoSonc (Then in Losonc. Via Losonc), which, however, uses the perspective
of a little boy to present various historical periods of 20" century Lu¢enec/Losonc.

In his novel Rivers of Babylon, Peter Pistanek offers us a view of the underworld
of Pozsony after its 1989 transformation. In that book, Hungarians are presented
as rather provincially-minded people from the social periphery. One of the most
popular authors of the period is Peter Rankov (1964), whose novel Stalo sa prvého
septembra (alebo inokedy) (It happened on the 1 of September (or some other
time)) is set in the Southern Slovakian mixed-ethnicity town of Levice/Léva. Actual-
ly, Rankov's main intention was not to bring the southern region closer to Slovakian
readers, but rather to describe a highly complex period of Slovakia’'s modern his-
tory. In fact, Levice/Léva was only a suitable backdrop for the dynamic action. The
representation of the south of Slovakia and the Hungarians living there in a rural set-
ting is also present in the postmodern novelette Apaka mamaka (2002) by Lubo$
Doj¢an (pen name: Koloman Kocur). The text uses an intensely mixed Slovakian
language that is primarily characteristic of older ethnic Hungarians living in Slova-
kia. Another novel by the same author, Sracia zbrari (Shit Weapon), set in a real
Southern Slovakian village around the time of the disintegration of our civilization,
i.e. 2031-2032, is more absurd. Kocur's Southern Slovakia is still recognisable for
the reader, but no longer on account of its characteristic terrain, social structures
or climate, but much rather its mixed (hybrid) language and the absurdity of linguis-
tic arguments in the nationalist discussions. (Benyovszky 2018, 3)

The short novel Svéty mésiar zo Samorina (Saint Butcher of Somorja) (2016)
from Peter PeConka (pen name of an unknown autor) has in a similar style. This
book also features a war between Hungarians and Slovaks in the near future, but
the conflict also features Romani guerrillas and Czech commandos. The troubles

7 The title of the Habaj's trilogy from 1980-1986 is Kolonisti (Colonists I-IIl.)
8 The most famous novel of Ladislav Ballek is Pomocnik (Assistant/Helpmate).
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begin with a football match that turns into a battle and in which a young girl loses
her life. The story of the entire novel seems absurd, but readers are also made un-
comfortable by the postmodern borrowings from the real world of Slovakian-Hun-
garian relations and politics after 1989. Southern Slovakia, with its mixture of eth-
nic groups, has gained a place in Slovakian literature, but it no longer has the exotic
aura it had fifty years ago. It still retains its borderland, multi-ethnic character, but
in the meantime, Slovakian literature itself has become more understanding to-
wards multi-ethnicity. That does not imply that the region’s conflict-ridden nature
has changed completely. At the same time, the Slovakian South is also becoming
an increasingly magical region, which is an entirely new phenomenon in Slovakian
literature.

The picture of Southern Slovakia in Slovak literature displays the typical features
of multicultural coexistence and ethnic stereotypes. These stereotypes in literature
have a very long history. Hungarian literature before 1918 presented the Slovaks
as an integrated regional part of the Hungarian population with lower provincial and
social status. (Zilka 2018, 20-21) Slovak literature of this period presented the
Hungarians as a predominant community of the Monarchy (civil servants, doctors,
attorneys, professors etc.) and, importantly, as enemies of the Slovaks. However,
the Slovak national movement saw its main enemy in the type of the ,Magyarized”
(assimilated) Slovak renegades. (Fulépova 2018)

This situation changed after the collapse of the Austro-Hungarian Monarchy,
but only slowly. The image of Hungarians as representatives of the higher classes
and of an unfriendly state prevailed during the interwar period, too. The image of
Hungarians became more complicated and complex in literature after the Second
World War. Hungarians in the Slovak novels - especially after 1989 and from the
perspective of the rich inhabitants of the capital city, Bratislava - have been por-
trayed as conservative and provincially-minded people, with a greater degree of
paternalistic understanding.

As for the perspective from the smaller cities and towns, this is more different.
For example in the district town of Levice/Léva, situated on the traditional Hungari-
an-Slovak ethnic border in Southern Slovakia, we find a large number of Hungarian
and Slovak intellectuals and writers. The Hungarian writer Géza Féja (1900-1978)
wrote a very interesting book® about the city in the genre of Sociography. The main
»hero” of this novel is a small Hungarian city in the beginning of the 20™ century.
Féja described the mentality and problems of different classes and segments of the
local society before the First World War. Thirty years after, the Slovak Anton Hy-
kisch (1932) also wrote his own novel™ about the town. This book is less political
and social. Hykisch focused on the interpersonal problems of his heroes living in
the city with the nuclear power plant. They were afraid of nuclear catastrophe like
the one in Chernobyl. The description of the city in the period of late socialism is
more or less realisic. The author stressed the mixed character of the city without
the ethnic tensions. For Hykisch, Levice/Léva represents the typical southern city.

The perspective viewed from the southern cities and regions is very original in

9 The title of the book is Bolcsddal (Song from cradle, 1958).
10 He is the author of the novel Atdmoveé leto (The nuclear summer, 1988).
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the novels of Lajos Grendel (1948), a Hungarian writer living in Slovakia as a mem-
ber of an ethnic minority. Grendel has created the topos of New Hont in literature.
New Hont is the fiction of the marginalized small town on the periphery of global
history with mixed population. New Hont is not an exotic place from the point of
view of the mainstream Slovak and Hungarian national cultures. The author used
the methods of magical realism. His novels are popular among both the Hungarian

and Slovak readers.

ANNEX

Symbols and stereotypes regarding the Slovak North and South

North South
Upperland/Highland Lowerland
hills and mountains plain

pine-needles green-woods
limetree acacia
brooks rivers
Granum Danube

cold weather

heat summers

white winter

muddy winter

rurality

urban culture

heavy circumstances for a life

fertility

natural cleanliness, moral purity

complicated and sofisticed mentality

homogenity

heterogenity

poverty

wealth

villages and small towns

cities and villages

inland

borderland

farmers and craftsmen

farmers, businessmen

anti-capitalism

enterprise, business spirit

predominant white, green and blue colours

predominant green, yellow and brown
colours

moderate style and mentality, temperance

wild and sprightly temperament or mental-
ity, sometimes cruelty

peace, quiet social and mental dynamism
submission pride and self-confidence

Slovaks Hungarians, Slovaks, gypsies

simple foods sharp foods

wild nature luxuriant vegetation

good air heavy air, sultriness, sultry atmosphere

stability

often changes of borders
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woods fruitfull gardens
traditional vegetables, forest fruits fruits from gardens
close, introvert mentality openess, opening mentality
shaved faces moustache
blond hairs dark hairs
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